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Welcome tothe Edinburgh Family. This booklet is intended to provide helpful
information on the programs and procedes of Edinburgh School. Please keep it
handy for reference throughout the year.

THE EDINBURGH EDUCATION PROGRAM

The education program offered at Edinburgh Schodhis Québec Education Program
(Québec Ministry of Education, 2000), a program which ms fAt o bett er pr e
young people to meet the many complex challe

This is the document that ablishes the essential learnifay young people in
terms of knowledge, social developmentajualifications in other words, the
learningthat will put the greatest possible number of young people on the path to
success.

This is a demanding, rigorous, enriched program. It is formulated in terms of

competencies, structured by cycles and present a uniform manner for all

progr ams of study. (from AMessage from the
Minister of State for Education and Youth)

What follows are selected highlights ©he Québec Education Prograim the form of
verbatim extracts and adafions as they pertain to the education program at Edinburgh
School.

1. INTRODUCTION

1.1Goals of Elementary Education

The aimof The Québec Education Programagarding elementary school is to prepare
students, who are the citizens of tomorrow, to participate actively in the emergence of a
fair, democratic anegalitarian society. The role of schools therefore iselp Btudents

take their place in society by familiarizing them with the basic social values and giving
them the tools they need to play a constructive role as citizens.

By defining the learning ar get ed by the schools in terms
Acr-osisri cul ar The Québed EdacationePsograopts for an approach

that focuses not only on the acquisition of knowledge, but also on the utility of the
knowledge acquired.

Along these lines, schools involve students in a process thdestiaém
A to find answers to questions that arise out of their everyday experience
A to develop a personal and social value system, and

A to adopt responsible andcieasingly autonomous behaviour



In particular, elementary schools are responsible fsueng that stuehts achieve the
basic learninghey requirdo continue their education beyond the elementary level.

1.2 The Mission of Quebec Schools

The schoolsd mission is carried out i n the
each shool defines its own orientations and the measures it intends to take in order to
implement, adapt and enricthe Québec Education Prograim light of the specific

needs of its students and the principle of egpgbrtunity.

The school ds mission is threefol d: to provi
gualifications.

To provide instructionSchools are not considered the only places in which
children learn. However, they still playvital role in helping students develop
competencies and achieve their potential. To affirm this purposeecegnize

the i mportance of studentsd cognitive de
t oday 6 s -kased soCiatydtheedevelopmenteok er y st udent 6s mi
priority.

To socialized to prepare students to live together in harmadnya pluralistic
society such as ours, schoalst as agents of social cohesion by fostering a
feeling of belonging to the community and teachingdshis how to live
together. To do this, thegyay attention to how students define the meaning of life
on a personal and social level. Theyomote the fundamental values of
democracy and prepare young people for their role as responsible citizens

To provide qualificationsSchools are responsible for enabling all students to
achieve educational success and foilifating their integration into society and
the workplace, whatever the path they choose.

1.3Aims of The Québec Education Program

To help students succeed, the school provides strong support, good organization and a
varied pedagogical approach. Elementary education is divided into thregetwaycles

and the program encourages the formation of teams of teachers many of whom stay with
the group for two years to provide pedagogical support and evaluate learning. fifiorma

and communication technologies within the teaching and learning process are
requirements.

(1) Focus on the essential aspects of educaliba essential leanng that students are to

achieve both foeducational success and for their integration into society are set out in

the Programs of Study which are organized into five subject areas with an emphasis on
crosscurricular | earning. This is to ensure th
everyday lives.

(2) Pay attention to individual students and their educational evollBecause schools
have the responsibility to enable every student to acquire the best edypcasible, and
to attain as high a level of educational success as posSide,Québec Education




Program provides guidelines concerning students with special needs (See 1.8 Fostering
Educational Success for All Students).

(3) Adapt school organization to the needs of the studdiis elementary education
years aredivided into the Preschool Education Program (Kindergarten) and three two
year cycles.

Preschool Education & Kindergarten
Cycle 1 o} Years 1 &2
Cycle 2 o} Years 3 & 4
Cycle 3 o} Years5 &6
This organization aims to better address the students ndi vi du al l earning

allow for flexible teaching arrangements. It takes into account the time required to
develop competencies which require ldegnm teaching measures.

(4) Provide sudents with strong support and supervisimnorder to enable teachers to
offer students the support and supervision they nékd, Québec Education Program
defines the expected learning outcomes for each cycle as well as interdisciplinary links
within each subject area thereby showing how it fosters integrated learning.

(5) Ensure that the programs of study include a cultural dimeniomtemporary
Québec schoolplay an active e in promoting cultural literacy by providing students
with many opportunities to establish direct and rewarding contact with the literary,
scientific, artistic and philosophical forms of culture.

(6) Include information and communications technologies (ICT) in the teaching/learning
process.The Québec Education Prograconsiders the ability to useformation and
communications technologies to tEuirementsas tools and resources for learning. ICT

is therefore treated as a methodological conssicular competency.

1.4 A Competency -Based Approach

A competencybased approackmphasizes the importance of helping students see the
relevance to their lives of what they are learning by explicitly linking learning to various
useful and meaningful contexts.

The definition of acompetencyThe Québec Education Prograsefines a ompetency as
asetof behaviownased on the effective use of a set

These behaviounr e t o be distinguished from &6skills
closely associated with the penfnance of a specific task.

In addition because it involves behavigpuhe competency is integral to the contexts in
which it is used and the situations it enables a student to handle. A competency acquires
the status of a 0r studentiactually dsestitm a televant stxatioe.nt t h a



Since a competency depends on the effective

select and organize these resources to suit the situations in which they are used.

Competencies:
A are complex, and ocaot be reduced to a sum of components
(such as O0skill sb)

A are progressive
A can continue to develop throughout the school curriculum and beyond

Implications of a competendyased approaciihe comgtencybased approach

A makes learning viable and lasting and transferdbden one learning situation or
subject context to another. It pladewwledge at the service of the development
of the competencies it supp® and reinforces.

A fosters a high level of intellectual competentigestablishing close relations
between the acquisition of knowledge and the development of the thought
processes. The competerzysed approach enables students to develop the kind
of intellectual skills required in a knowled@ased society by emphasizing the
thought processes that students need in order to acquire such learning and use it
in their lives.

A presents learning content in terms of real and meaningful Tisescompeteng
based approach ensures that the knowledge students acquire in the classroom is
meaningful to them.

Promotes integrated learninthe Québec Education Prograargets the development of
competencies required in many everydatuagions. These competencies do not
necessarily correspond to a subjsgecific logic because very often they require
knowledge from various sources. The idea is to encourage schools to transcend the
boundaries between subjects in order to favour thesldpment of crossurricular
competencies the breadth of which increase continuously as they are applied in various
contexts. To help students attain these competencies, teachers work more closely together
in cycle teams to promote interdisciplinary leai

A

Accommodates studentsd i ndSstwdents@aleeddy Haear ni ng
store of intellectual, social and affective resources when they begin school and it is
important to build onthose resources through the development of competencies. By
recognizing studentso prior knowl edge and
aptitudes, students are encouraged to consider a broader range of educational options. In
the same perspectivegachers use a variety of teaching approaches in order to
accommodate individual differences among students.

1.5Cross -curricular Competencies

Crosscurricular competencies are centralliee Québec Education Programhey have
a greater scope than subjspiecific competencie3hey ae used in subjects as well as in
the areas of lifelong learning, but transcend both to the extent that they reflect the



convergence, integration or synthesis of all the learning acquired over a period of time.
Crosscurricular competencies are also muchrengeneral than the subjesyecific
competencies. Andhey are valuable tools for livingn a society with complex,
unpredictable and continuously changing situations and interactions.

Crosscurricular competencies have no predefined context. However, they are developed
within specific contexts. These contexts are provided by the areas of lifelong learning and
the subject area&rosscurricular conpetencies develop best when there is a strong focus
on the applicationStudentscome to recognize that a cremsricular competency they
have acquired in the context of a given subjecals® useful in other subjects or in
various areas of lifelong learning.

Although there is a broad range of crassgricular competencie§he Québec Education
Programfocuses only on a limited number of them.

There are four categories of crassricular competencies ilthe Québec Education
Program.

A Intellectual Competencies

1. To use informationThe students use various information sources and
select from the information available that which best corresponds to their
needs and interests. Theywsl their knowledge on the basis of the new
information and use the information in various contexts.

2. To solve problemdhe students recognize issues or situations that are
problematic for them. Using the internal and external resources at their
dispasal, they take action to construct and validate a solution. They realize
that there may be more than one solution to a given problem.

3. To exercise criticajudgment The students are capable of considering a
statement, event, problem, phenomenon or ieeatork taking the
context into account. They engage in a continuous reflection process in
order to make critial, ethical and aesthetic judgnts. They are able to
make informed choices in their personal, school and social life. They
become proficient axplaining and evaluating their choices on the basis
of values and principles.

4. To be creativeThe students engage in a creative process of inventing or
producing authentic ideas, objects, concepts, schemas etc. In various
contexts they learn to balamtogic and intuition, use their personal
resources, take into account certain constraints, make use of various sorts
of information and manage their oftenntradictory emotions. By using
appropriate strategies and techniques, they create something new.

A Methodological Competencies

1. To use effective work method$ie students organize their activities with
a certain degree of autonomy. They make effective use of the resources at
their disposal: time, instruments, documentation, cooperation with others



etc. They adopt a procedure that leads to their targeted outcome. They
modify their procedure by taking into consideration the improvements it
requires.

. To use Information and Communication Technologies (ITAg.students
master ICT well enough to uigem effectively and autonomously for
educational purposes. It is by understanding the logic on which ICT are
based that students gradually master these tools which help them to
structure complex tasks, support their creativity and link them with the
world.

A Personal and Social Competencies

. To develop his/her personal identfyh e st udent sé percepti o

reflections and cultural backgrounds contribute to the construction of their
personal identity. They develop their own system of values lmas#teir
various experiences. Through actions and attitudes that are consistent with
their identity, they express their uniqueness in an autonomous and
responsible way within an increasingly complex network of social
relationships.

. To maintain harmonias interpersonal relationg.he students are

receptive and open to the emotions, outlook and ideas of others. They
recognize other peopleds interests
points of view. They do not hesitate to express themselves andadhew
people to do likewise by listening to them. The-selftrol they display in

their relation with others fosters a climate of mutual trust and respect that
denotes their ability to adapt.

. To work with othersThe students make a personal contidouto team
efforts. Their attitudes encourage interaction and feedback. They make a
point of helping the group achieve its objectives. Teamwork involves
learning how to work together and learning by working together.

. To demonstrate a sense of ethiise students recognize the ethical
dimension of a situation or action. Their decisions regarding action or
behaviour are guided by an increasingly complex set of reasons and
criteria. They are capable of determining their attitudes and behaviour by
consideing their present and future consequences, for themselves and
others.

A Communicatiorrelated Competency

. To communicate appropriatelyhe students use one or more languages
(written, body, oral or visual) to share their images, feelings, knowledge
andunderstanding of the world. They display attitudes that favour
interaction. In all situations, they express themselves appropriately and
take into account the materials, codes and vocabulary specific to the
languages used. To this end, they respect thblested conventions and
pay particular attention to the quality of spoken and written language.

1C

and



The statements of competencyline Québec Education Prograemain

the same from Elementary Cycle 1 through the final cycle of the secondary
level. The pogression of learninip each cycle is defined in terms of the
following elements:

A outcomes

A teaching, learning and evaluation context
A evaluation criteria

A characteristics and the subject content

1.6 Areas of Lifelong Learning

The areas of lifelongelarning concern aspects of contemporary life. They are integrated
into The Québec Education Prograim order to establish areas in which competencies
can most meaningfully be used with subjggeécific and crossurricular learning The
intention is to enourage students to regularly establish links between what they learn at
school and their everyday life by providing them with opportunities to develop-an in
depth understanding of various contexts related to their lives and to choose from among
various posible actions when faced with specific situations.

There are eight areas of lifelong learning e Québec Education Program.

A World-View: The student gradually constructs a dyiaworld-
view that gives meaning to his/her life.

A Health and WelBeing: The student adopts a seffonitoring
procedure concerning the development of healthy lifestyle habits.

A Personal and Career Rhing: The student makes and honours a
commitment to carry out projects to develop his/her potential and
integrate into society.

A Social Relationshipsthe student participates actively in his/her
learning with other members of his/her community.

A Environmental Awareneshe student takes action in the natural
and built environment to foster harmony and sustainable
development.

A Consumer Rights and Responsibiliti#se student acts as an
informed consumer, making responsible use of goods and services
in a spirit of equitable sharing of resources.

A Media Literacy Thestudent exercises critical junignt in using
the media and in producing media documents that respect
individual and collective rights.

A Citizenship and Community LiféThe student takesapt in
democratic life by playing an active role in the school and society
in a spirit of openness to the world and respect for diversity.
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These areas of lifelong learning concern aspects of human life in which the students
gradually learn to make decisi®. They provide contexts that encourage the students to
become more involved in their education and their society. They help them to integrate
and transfer what they have learned.

1.7 Concepts of Learning and Evaluation

The concept of learning used The Québec Education Prograhas its roots in the

cognitive sciences, a set of disciplines concerned with learning and knowledge. It is a
concept based osBodicalgnicobnet sudtianidstéd appr c
|l earning as a personal construction that bu
resources while being strongly influenced by the cultural environment and social
interaction.

In light of the principe t hat |l earning is a construction
considered to foster learning when it presents complex and meaningful situations that are
appropriate for them. For example, in a typical learning scenario, when a student works

on a particulatask, in interaction with classmates and with the mediation of the teacher,

s/he:

develops a certain understanding of the situation,
considers various ways of performing the task,

makes use of relevant competencies and knowleaigk,

To o Io Do

evaluateshe procedure s/he used
(both during the class and on completion of the task).

This concept of | earning emphasizes the rol
constructing knowledge and developing competencies. Cognitive dissonance occurs when
students come to question their own beliefs and representations such that they cannot act
adequately in a given sitwuation. At such ti:
with their classmates, students come to:

A reconsider and understand theitsrof their prior learning,

A compare their own representations of the situation with those of
their classmates, and

A seek and test information by consulting resource persons or
documentation.

Throughout this procedurstudents use cognitive, afftive and motivational strategies to
reduce the tension between their previous understanding and their new understanding of
reality.

12



The role of evaluation in learningvaluation is an integral part of learnirtgking into
account competencies and contents identifiedhe Québec Education Prograrand
corresponding to its orientations and approaches. Evaluation activities are pianned
conjunction witHearning activities and they are defined as much in terms oégsaas of
outcomes.

Evaluation is learnecentered By observing the students during the learning process,

teachers can derive information about their progress in the development of competencies.

By giving students feedback about their strengths and wesakn, teachers can influence

both the | earning process and studentsd moti
constructing their competencies. Feedback helps students remain motivated, encourages

them to establish appropriate learning strategies

Learnercentere evaluation also entails fostering a sense of responsibility in the students
regarding the evaluation of their own learnifgom a metaognitive perspective, self
evaluation, ceevaluation and peer evaluation encourages students twdre af their

own procedures throughout the learning process, to analyze them, to compare their ideas
with those of their classmates and parents, and to discuss them with their teacher in order
to adjust their approaches.

Various tools and means, not all which need be officially recognized instructional
materials, my be used to evaluate learniagd assess competencies. Class diaries,
logbooks or portfolios are all part of learning and enable students and teachers to evaluate
learning procedures, thexadopment of competencies and the acquisition of knowledge.

In order to maintain ongoing cooperation with the parents, schools keep them informed
about their chil dr eRord this rpasom,g evauaton |@atls tos ¢ h o o |
communication with parents ithe form of a report card and one or more of the
following: annotated portfolios, studeparent conferences and parégacher interviews.

At the end of each cycle, the information gathered and collated provides an overall
assesme nt of e a crihingant indicates hodvseady &hee is to go on to the next

cycle.

The roles of students and teachefbe concept of learning on whichhe Québec
Education Programis based requires the organization of learning and evatua
situations that are focused both on the learning process and on its outcomes. These
situations call for students to develop a high degree of awareness and autonomy in their
learning process. Reflection about the learning process contributes grahtygoality

of the learning and facilitates the transfer of learning.

In this context, students are seen as the principal agents of their le&mavgedge is
not only transmitted by teachers; the students participate in a learning process in which
theyare the principal actors.

As mediators between students and knowledge, teachers stimulate their students,
reinforce their motivation and encourage them to do their best while at the same time
offering them support, guidance and encouragement througtelgatiming proces3 he
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teachersodo role iIis to create an educational
and overall development. Teachers encourage students to play an active role in and take
responsibility for their learning and help them applithearning in activities at school

and in everyday life.

Therole of parent$ ar ent s are among a school 6s key par
relationship with and influence on their childrdhh e chi | dr endsheif i rst <co
historical and cultural background is in their family context. To encourage harmony

bet ween the respective roles of the school
parents to monitor their chil dhaermdivwduapr ogr es s
work.

The student s 6enablethm wicahsobdate thew ledtngand apply them

in everyday life. They also foster the development of independent work methods and
habits and enable students to engagactivities that interest them. These works may
consist in preparing or continuing a project, or in applying learning and they may take a
variety of forms.

1.8 Fostering Educational Success for All Students

The Québec Education Programs designed to enable every studento achieve
educational success. For some students, this represents a major challenge. Helping them
meet that challenge entails not only continuous enrichment ef etiucational
environment, but also consideration of the needs of every learner.

It is in this perspective that the following pedagogical guidelines are presented as part of
The Québec Education Prograrfhey are grouped into eight categories, each ofwhic
corresponds to an area in which many students may experience difficulties.

A A preventive perspective
Attention and Concentration
Organization in Space and Time
Selfesteem

Socialization

Communication and Verbalization

Motivation: Participatbn and Persistence

o To To Do Do Io Do

Comprehension and Memorization

A Self-Control and Transfer of Learning

These guidelines highlight conditions that favour success for the greatest possible number
of studentsThey are neither exhaustive, nor prescriptive.
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2.  THE QUEBEC EDUCATION PROGRAM (Pre-school / Kindergarte n)

Children arrive in Kindergarten with various patterns of development which are the result

of both their personal antamily history and their socioultural background. The

Preschool Education Program has a threefold mandate: first, to make Kindergarten a rite

of passage that gives children a |l iking for
development by motivatg them to exploit their full potential; and third, to lay the social

and cognitive groundwork that will prepare children for their future schooling and enable

them to continue to learn throughout their lives.

The general objective of the gmam is to enable -4and 5year olds to develop
psychomotor, affective, social, language, cognitive and methodological competencies
related to setknowledge, living in society and communicatiddhildren take part in
learring situations drawn from their world of play and their life experiencestage and
thoughtful students.

2.1  Children and Play

Play has a central place in preschool education because it makes aongjbution to

chil drenos overall devel opment . I n pl ay, C
construct their knowledge, structure their thinking and develop their view of the world.
Throughplay activities, they learn to be, to interact withesthand to solve problems,

and they develop their imagination and creativity.

2.2  Develo pment Activities

Activities related to childrends concerns, i
crosscurricul ar. They are rooted in childrends
and cultural environmentln addition, they foster the develment of knowledge,

behaviour and attitudesthat help children function methodologically and exercise
elementary forms of critical judgent.

2.3 The Cultural Dimension

Culture is both seltonstruction and encounter with civilization, knowledge, art and

literature. Sensitiz to the immediate culture, that of the environment they live in,

children are gradually led to discover other cultures. Exposure to a variety of cultural
products of high quality enriches childrenods
world. The new cultural context of the class and the school environment fosters their

overall development by providing many opportunities for them to think, develop their
relationship skills and affirm their identity as individuals.

2.4  Pedagogical Practices
Teacher so activities centre on the children

giving them the means to become increasingly autonomous in the construction of their
knowledge. It respects individual rates of learning and takds® account each
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previous knowledge. It creates opportunities for discovery and allows children to make an
effort and face challenges at their level. It stimulates their desire to learn and creates
situations that capture their interest. It supptiiem in their process of learning and gives
them opportunities to draw on their knowledge, encouraging them to surpass themselves.
It allows their knowledge and strategies to be developed through experimentation as well
as through observation, questiogiand reflection. Since some children have specific
needs related to learning, behaviour or psychomotor development, pedagogical practices
are adapted to the situation of the individual child.

2.5 Class Organization

The preschoolclassoom i s organized to encourage the
their learning process. In it, the children observe, explore, manipulate, reflect, imagine,
exercise memory, plan projects or test their capacities and motor skills. Learning areas
stimuate their curiosity and allow them to explore various areas of knowledge:
languages, the arts, mathematics, the social sciences, science and technology. To increase
opportunities for the development of motor skills, they take part in various activities in

the gym or the schoolyard.

2.6  The Role of the Parents

Parents, the first educators of their children, are indispensable allies in achieving the
educational mission of the school. They provide a link between the significard stage

the history of their childrends | earning, i n
give the childreremotional support. Therefore, cooperation between home and school is

of utmost importance.

2.7 Pedagogical Evaluation

In preschool education, evaluation is an interactive process involving children, their

peers, the teacher, and the parents. Observation is the favoured means of evaluation since

it fosters and respects the learning process and foauseabec hi | drends attit
behaviouy processes, strategies and achievements.

Evaluation is integrated into the children:i
teaching and learning context. Evaluation criteria are used as observation guidelines to

help teachers make a judgent concenmg the degree of development of each of the
competencies in the program.

In teaching and evaluating the competencies of childrémnmersion programs, teachers
distinguish between the normal stages of child development and diéguiilated

strictly to their learning a second language. For classes in a French immersion program,
teachers make connections between the French and English languages in order to ensure
understanding, support oral expression and encourage the appli¢ddaming.
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2.8 Learning Related to Child Development

Competencies and Expectations

1. To perform sensotinotor actions effectively in different contextis competency
involves the bi | dr end s p sy c h oTimouglo actiord games laondpdaily n t .
physical activity, they develop their senses and their gross and fine motor skills. They
discover the various reactions and posdibgi of their bodies and become aware of the
importance of taking care of them and behaving safely.

2. To affirm his/her personalityThi s competency involves the
development, particularly the buildingf selfesteem. It is manifested in the acquisition

of knowledge and abilities related to skffowledge. Through a variety of experiences,

children learn to see themselves as unique individuals with their own tastes, interests and
needs. They acquire sabnfidence, become more receptive to entering into relationships

with others, show a desire for knowledge, express pleasure in doing things and take part
autonomously in learning activities.

3. To interact harmoniosly with othersThi s compet ency i nvolves ¢t}
development. It is through interaction with others that children test their understanding of

the world and their differences in interests and tastes. They gradually accommodate their

needs tahose of others. They identify with their cultural environment, become interested

in others and open up to new things. Being in the classroom allows children to discover

the satisfactions and constraints of community life and to develop social skills. They
recognize the advantages of harmonious relationships with others, realize they have rights

and responsibilities and learn to resolve their conflicts in a spirit of mutual respect and

justice.

4. To commurdate using the resources of languagéis competency involves the

chil drenos | anguage development. Language i
development, a necessary means of social development and knowledge of the world.

Placed in a rich, stimulgiy environment, in daily contact with books and other written

and oral productions, they discover the pleasure of playing with words, reading, making

up stories and communicating orally and in writing. Through the development of their
communication skillschildren learn to structure their thinking, affirm their personality

and enrich their knowledge.

5. To construct his/her understanding of the worlthis competency involves the

chil dr en 6 s lopneent.ntisthrowghk their games and experiences, their actions

and interactions that children build their understanding of the world. Children are curious.

They want to know and understand things. They need to observe, to experiment, to
anticipate, to d things and to share with others in order to construct their knowledge.

Their experiences in the class allow them to use creative thinking, to become familiar

with various Ol anguagesod, to acquire knowl ec
will serve as the basis for their future learning.
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6. To complete a projecThis competency involves the development of work methods

by the children. Motivated by a desire to explore and understand the world, the children

take partimmn i ndi vi dual or team project. The proj
games and experiences. It represents a real challenge at their level, and allows them to
mobilize their competencies, to proceed by trial and error, to use their creatiditp a

learn to complete a task. Playing an active role in their learning, children construct
knowledge and develop abilities and strategies that they will be able to apply in other
contexts.

Learning content

The learning content for the Kindergarten prograonsists of a variety of activities
grouped under the following headings.

Psychomotor Development
Emotional Development
Social Development
Language Development
Cognitive Development

Too Joo Joo Joo Io

3. THE QUEBEC EDUCATION PROGRAM (Cycles 1, 2, 3)

The Québec Education Prograisidesigned to enable students to develop an integrated

set of resources. The targeted competencies take into account the spdpefat learning
considered essenti al for the getingdhwol,tas d6 opt i
well as complex problems of the sort they are likely to face as citizens. These
competencies are the targets in terms of which the various componéris §fuébec

Education Progranare organized.

The competencies formulated The Québed=ducation Programare the same from
Elementary Cycle One through the secondary level. However, the teaching, learning and
evaluation context, the characteristics of the sulgpetific competencies, the evaluation
criteria and the subject content evolven one cycle to the next.

Subjectspecific competencies are the components of the programs of study. They
concern specific fields of knowledge and involve assimilating the specific content of one

or more subjectsThe Québe&ducation Programhowever, favours presenting subject
specific learnings in crossurricular or interdisciplinary situations to ensure that learning
situations are as authentic as possible. This means that schools establish as many and as
varied links agossible between fields of learning and subject areas. The competencies
and knowledge associated with the various suigpetific fields of knowledge, the
crosscurricular competencies and the areas of lifelong learning can all provide links.

3.1Language s

Students learn to communicate in the language of instruction by reading, writing,
speaking, listening and viewing and by combining these functions of language. Language

18



is the key to all communication. Its mastery is fundamental for academnigand in
order for students to be able to play different social roles and develop interpersonal
relationships.

General Objective in Languaged.o develop oral communication (speaking and
listening) and written communication (reading and wgjicompetencies that enable the
students to express their understanding of the world, to interact with young people and
adults from here and elsewhere, and to assimilate and transmit the richness of our culture.

English Language Arts (Cycles 2, 3)

Introduced in Cycle 2, the English Language Arts program is first and foremost a literacy
program. Literacy in this program is defined as the use of a rich repertoire of spoken,

written and visual codes that enable an individual to participdieehg critically and

humanistically in the making of culture. Therefore, the ultimate goal of the English
Language Arts program is to teach children t
stands for spoken, written and visual code systems.

Languag is the primary means of communication between individuals and society. Since
we understand language as both a personal and social system of communication, it is
essential that children find within language the means to express their own intentions,
ideasand knowledge, as well as a structure for coming to terms with the knowledge and
ideas of others.

The competency to use language for personal and social purposes is developed in
situations where students are actively involved in making senspoékn, written and

visual texts. English Language Arts provides students with the opportunity to develop
language competencies that respond to the realities of diverse situations, the interpersonal
and communication strategitdsey requireto become active, critical members of society,

and an appreciation of their rich literary and cultural heritage.

Assessment and evaluation throughout a cycle focus on creating a moving portrait of the
studentlearner that demonstrates her/hismpetencies in several different contexts,
rather than on a cumulative list of specific abilities, knowledge or skills.

Since literacy develops both in school and within socistigh evaluation takes into
account the different ways in which indivial students demonstrate their growing
literacy by drawing upon the croessrricular competencies.

Competencies and Subject Content

1. The student reads literary, popular and informatimased texts.The reading

competency focuses on the development of readers forAiflave of reading develops
throughacess to a variety of texts which are <co
relevant to her/his personal, social and cultural experiences, and which enhance self
identity, imagination and understanding of other people and the world. Through reading
different types of texts, the student explores a range of information, as well as real and
imaginary experiences relevant to her/his age.

18



The student behaves like a reader, making choices about what to read, taking risks in
working out unknown words, and paipating in talk to extend and enhance
understanding. It is anticipated that the student will becorrrdtieal reader over time.
Becoming a critical reader involves the student in questioning and challenging the text,
creating her/his own texts, recogmgiand examining instances of bias, stereotyping and
exclusion, as well as exchanging critical perspectives with others. The student learns to
situate the texts s/he reads in cultural contexts, and to see that s/he must interpret as s/he
reads, since noxehas an absolute meaning that is understood by all persons in the same
way.

Reading is a developmental process. Throughout the three cycles of elementary school,
the student is moving toward an explicit understanding of how s/he makes meaning of
texts. The capacity to sekbvaluate plays a key role in this development.

Subject Content for this competency is listed under the following headings:

A Text Types: The student reads and examines the structures and features of
literary, popular and informatiebasd texts. Literary texts are understood to
be childrendéds |iterature, with an equal
authors and from diverse cultural communities.

Knowledge of Cueing Systems

Reading Strategies: Ways Readers Consiaaning
Self-correcting Strategies

Procedures for Locating and Organizing Information
Response Process

To o To Io Io

2. The student write selfexpressive, narrative and informatidiased textsWriting is

one of the principal ways in which the student actively participates in the shaping of
community and culture. This competency focuses on the writing of a variety of self

expressive, narrative and informatidrased text types. It is intended that the student see

writing as a positive, rewarding activity through which s/he communicates ideas,
experiences, feelings and information to others.

The student writes on a regular bagis a | | stages of writing dev
texts are viewed as meaningful . Emphasis is
consistent support and encouragement of family members, peers and teachers as readers.

The classroom is seen as @rmununity of writers and individual students behave like

writers when engaged in the writing process.

The studentds writing demonstrates -t he i nt
linguistic sign systems and her/his texts are increasingly shaped touthese and
audience for the writing. Readiwgr i t i ng connections support th
of different text structures and features. Her/his writing takes place in contexts/situations

in which there are opportunities to read, talk, view andniskat closely approximate

how writing is used in the world outside the school.
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Writing also involves the development of a repertoire of basic organizational skills,
spelling strategies and usage conventions learned in the context of \iliitimgepertoire
emer ges t hr ou g hevauatien of theuvdieng s/lieshas o®wduéed. The
emphasis in this competency on personal significance, a range of text types and a variety
of purposes and audiess for writing favours the development of lifelong writers.

Subject Content for this competency is listed under the following headings:

A Text Types: The student writes a variety of texts {seffressive, narrative,
informationbased)

The Writing Process

Revision Strategies

Editing Strategies

Strategies for Spelling

Structures and Features of Literary, Popular and Informataed Texts

To o To To Io

3. The student views/reads visual texts criticallisual texts (which include a range of

texts, from illustrated picture books to videa&cupy a prominent position in our daily

lives and make an essential contribution to the construction of sacidtgulture. This
competency acknowledges the changing landscape of literacy by making it clear that
visual texts need to become part of t he
works. It is anticipated that the student will apply her/his develogitigal awareness of

visual texts to literature and across the curriculum in an effort to situate texts in their
historical and/or soctgultural contexts. The focus is upon the structural and linguistic
elements of visual texts, the communication precesd the different ways in which
meaning is constructed. In the program for each cycle, a connection is made between
reading and viewing competencies, as well as among all of the language arts. The student
is expected to both produce and view visualdes a means of developing her/his critical
viewing competency.

Subject Content for this competency islistinder the following headings:

A Text types, Structures and Features: The student reads/views and examines the
structures and features of narrative, popular and informxatised texts. The
makers of texts communicate their meanings to audiences byirdpoos
appropriate structures and features.

Stereotyping/Exclusion/Bias
Constructing Visual Texts
Organizing and Sharing Information
Critical Viewing Abilities

To o To o

4. The student interacts in the role of sender and receihaking an active part in the
communal dialogue that maintains and strengthens a democratic society is part of what it
means to be aitizen. Throughout the three cycles of elementary education, the student
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learns to work cooperatively and collaboratively with others by interacting in a variety of
situations of growingomplexity. The concept of teamwork is introduced early in

Cycle 1. The student learns by doing what is expected of a team member, how an
effective team works to achieve its purpose, and how teamwork leads to a more efficient
and creative use of the timenergy and knowledge of the team members. Since many of
the collaborative and cooperative activities engaged in involve prediénmg, the
student gradually acquires a repertoire of effective prolsielving protocols. As well,
activities such as staslling, roleplaying and improvisation are used to present personal
significant interests and issues in the form of-fidaldrama.

Showing interest in and respecting the points of view of others is an essential element in
personal growth and socializati. As the student moves through the cycles of elementary
education, the more complex ability of working with others to transcend gender, social
and cultural differences is slowly developed. The ideal development of this ability is the
participation, as adts, in dialogue with others, in which a new perspective, a new shared
knowledge, is created.

Subject Content for this competency is listed under the following headings:

A Collaborative and Cooperative Activities

A Process and Effective Strategfes Problemsolving

A Spoken Texts

A Language Registers

A Group Activities for Teamwork

A Strategies for Teamwork

A Inquiry Method

A Classroom Drama

A Technology Resources
Francais,progr amme do&i mmer si on (Cycles 1, 2, 3)
Le programme doéi mmersion de fran-ais, | angue

sa compétence a communiquer de facon appropriée dans des contextes variés et motivants
| i ®s aux doeaeneidewve st auk damaige®disciplinaires.

L6®I ve fait ses apprentissages en sbappr ¢
déinterpr®ter et de produire des textes orau
se situer par rapport a la cultdrancophone.

L6®I ve qui int gre ces mp®t ences tout au
communiquer en fran-ais. éapport du transf
per met ” | 6® ve de d®vel op plesrlesscentextes o mp ®t e
relatifs aux di ff®rent es di sciplines of fre

signifiantes et authentiques.
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|l e programme vise ~ offrir 7 1 0®I ve
rer desl prodancsphrcaudndasy doi ci et doai
ir ses r ®f ®r ences culturelles et d

Compétences et Contenu disciplinaire

1. Interpréter des textes oraux, écrits ou visuel& ®1 ve est amen®, dans
do®coute ou de Il ecture, ) reconstruire | e
permettant de satisfaire des besoins persls, scolaires et sociaux. Cette compétence

vise ° faire d®couvrir |l 6®1 ve |l e plaisir
chez | ui de bonnes habitudes qudi l devrait
vie. Pour ce faire,grace | 6 ®coute et ~ | a |l ecture quotid
aux ®changes avec ses pairs, | 6®1 ve apprer
grande variété de textes. Ces échanges contribuent a élargir sa compréhension et a
développersonespri cri tigue ~ | 6®gard des textes ent
texte est une structure compléte qui peut prendre une forme orale, écrite ou visuelle. Un

texte visuel utilise un code ou une combinaison de codes dont les éléments peuvent étre

fixes ouanimés tels une affiche, une illustration, une bande dessinée, un dessin animé,

une page Web, un logo.

Dans un environnement riche et stimul ant , [
utilisant différentes stratégies. En portant un regard critiguesen processus de

compr ®hension, |1 6® ve se conscientise et se
au long de cette d®marche, | 6® ve a besoin
ses progres.

Le contenu disciplinaire de cette compétepst indiqué sous les setitses
suivants:

Stratégies propres a la formation langagiére générale
Strat ®gi es propres aux activit®s dobé®cc
Conventions de communication

Eléments prosodiques

Eléments gestuels

Intentions de commuication

Types de textes

Vocabulaire

Ressources linguistiques

Systéme graphophonétique

Ponctuation

Grammaire de la phrase

Grammaire du texte

Orthographe dbéusage

To To To Do Do Do o To Do Do Do Io Do Do
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A Métalangue

2. Produire des tebes oraux, écrits ou visuele.6 ® ve est amen® " pr oo
oraux, écrits ou visuels lui permettant de satisfaire des besoins personnels, scolaires et
soci aux. Cette comp®tence vVvisdado®cirianeg eetd®d
soexpen nferran-ais et ainsi ° c¢cr®er chez | ui d
tout au long de sa scolarité et de sa vie. Pour ce faire, grace sux productions quotidiennes
orales et ®crites sous diff®rentepprendar mes et
structurer sa pensée et a réagir a une grande variété de textes. Ces échanges contribuent a

®l argir sa compr ®hension et ~ developper so
écrits ou visuels.

L6®I ve est amen® pradgrqeusds i vledn®ecnrti tt antc onslté
débune mani re de plus en plus autonome. || r
particuli re, par exemple expri mer, d®crire,

des auditeurs dont il dadiénir compte et que la forme varie selon que le texte est oral ou

écrit. Bien que sa compétence a produire des textes demeure moins développée que sa
comp®t ence ° interpreter des textes, | 6 ®1 v
structuration, déa cohérence et de la cohésion de son texte de méme que du respect des

regles liées au code linguistique et aux conventions de communciation. Le niveau de
compétence atteint lui permet de satisfaire a ses besoins scolaires.

Le contenu disciplinaire de cettompétence est indiqué sous les $ibies

suivants:

A Stratégies propres a la formation langagiére générale

A Stratégies propres aux activités de production

A Conventions de communication

A Eléments prosodiques

A Eléments gestuels

A Intentions de comnmication

A Types de textes

A Vocabulaire

A Systéme graphophonétique

A Ponctuation

A Grammaire de la phrase

A Grammaire du texte

A Orthographe doéusage

A Métalangue
3. Interagir en francaisCet t e comp ®t enc e vartsiger, avecame ner | &
ou plusieurs personnes, " la construction di
aut onome. Elle sbappuie sur | a comp®tence °
et sur la compétence a produire des textes orauxié&cs ou Vvi suel s. En int
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doi t constamment n®gocier |l e sens et l a for
verbales et non verbales des interlocuteurs, tenir compte des conventions de
communication régissant les tours de parole,deirnt i en ou | 6i nterrupti o
doit de plus tenir compte des éléments de la situation de communication. Dans cette
compétence, la langue est, bien sar, un instrument de communication, mais elle est aussi

un vecteur de croissance personnellelliectuelle et sociale.

Quand les ® ves travaillent en ®qui pe, | 6
membre de | 0®quicpesdesbudoqu®. ceéhl enmoti vati o
le respect des points de vue des autres sont des éléesenttiels au développement

personnel et 7 |l a socialisation. Le retour
| 6®qui pe fait valoir | 6i mportance de ses con

Le contenu disciplinaire de cette compétence est indique les soustres

suivants:

A Stratégies propres a la formation langagiére générale

A Strat®gies propres aux activit®s dodint
A Stratégies propres au travail en équipe

A Conventions de communication

A Eléments prosodiques

A Grammaire de la phras

*

Le contenu disciplinaire des comp®t enc
développement de la compétence a interagir

4. Se situer par rapport a la culture francophohe6 ® | ve adopte des comgp
uneat i tude dbébouverture ° la culture francopho
faciliteront | 6i nterpr®tation et |l a product
francophones. ! peut ainsi sO0i ns®&oiser dbéune
et ce, dans | e respect des diverses communart
gue culture et | angue sont i ndi ssociabl es,
culture et disciplines sont aussi indissociables. Cette compétesscdonc également a

d®vel opper chez | 6® ve une culture dans | es
de | a technologie, des arts, du d®vel oppemen

Le contenu disciplinaire de cette compétence est indiqué samuUEtires

suivants:

A Stratégies propres a la formation langagiére générale

A Strat®gies propres aux activit®s doexry
A Conventions de communication

A Vocabulaire

A Culture
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*  Le contenu disciplinaire des compétencesd,t2 3 sdappl i que
développement de la compétence culturelle.

3.2Mathematics, Science and Technology

Students are introduced to scientific and technological develomhantery early age in
order to understand the world in which they live. New technologies, especially
computers, have not only changed the way ekt but have even revolutionized the
way we work and communicag® much so that they asm essential tool for acquiring
knowledge.

The activities and achievements of science and téopypare one of the most significant
accomplishments of humankind. A perceptive view of reality and an investigative focus
resulting from the need to understand have led to the development of the intellectual
processes associated with science and techyioéygtematic observation, questioning,
trial-and-error, experimental investigation, model building and concrete achievements. It
is important that students understand nature and objects made by human beings, but it is
more essential that they understanalwhexplanations of nature and of production
processes are developed.

Without the contribution of mathematics and its language, science and technology would
not have progressed, and entire areas of development would be inaccessible and
incomprehensible. Webpread use of mathematics has not been limited to the fields of
science and technology; every aspect of our daily lives requires us to understand and use
mathematics.

Solving problems, decoding numerical information, estimating, calculating and
measuring are everyday operations in our society. Mastering mathematics, as well as
science and technology, involves meeting certain subpestific requirements.
Nevertheless, with a view to enhancing the cultural content of the curriculum, scientific
disaoveries, technological achievements and developments in mathematics are placed in
their historical, social, economic and cultural context to show that their evolution is tied
to the emergence of needs, the satisfaction of which has always brought about the
development of innovations at various points throughout history.

Without turning this subject area into a series of history classes, examples of the
development of human thought and production throughout histonjiarize the students

with the ative process involved in science, technology and mathematics. In examining
these realities critically, the studeri&zarn to consider the importance of ethical issues
arising from these developments.

Mathematics (Cycles 1, 2, 3)

Mathematics isa universal language of communication and an abstraction tool. Students
assimilate certain concepts, principles, laws and rules to master this language.

Problemsolving is the key to the delopment of mathematics. Mathematical concepts
and processes as well as mathematical language are devaysuiving problems anih
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order tosolve problems. Through all these operations, students learn to appreciate how
mathematics has contributed te tthifferent spheres of human activity.

The mat hemati cal concepts that contribute
numbers and operations, geometry, measurement, statistics and probability. While
studying mathematics in elementary school, etisl develop an intuitive awareness of
numbers that enables them to determine whether they have used appropriate strategies
and computations. They do this using mental computations, estimation, a calculator and
written computations.

Through instruction fagsed on manipulation and observation, students learn to recognize
and use spatial relationships and develop their measurement Bsnsearning to
interpret tables, graphs and diagrams as well aststat and probability data, they come

to better understand the world around them.

Competencies

1. To solve a situational problemWhen solving situational problems, students are
engaged in a complex process that involves using different comprehension, problem
solving, organizational and communication strategies.

When employing thekey elements of the competencyeeded to solve situational
problems, the studentsse the other subgtspecific competencies in an integrated
context. In other words, solving situational problems also involves presenting a line of
mathematical reasoning based on a set of interrelated concepts and processes, using
mathematical language to communicate ateleloping an appreciation for how
mathematics contributes to the different spheres of human activity.

2. To present a line of mathematical reasw based on a set of interrelated concepts

and processesStudents construct an orgardzéody of knowledge over which they
develop a certain measure of control by learning to structure their thinking. By engaging
in certain activities, especially situations involving applications or situational problems,
and by discussing ideas with classesat students gradually develop number and
operation sense, spatial sense and an understanding of statistical data and random events.
A situation involving applications usually relates to a specific context, arouses the
student sd6 i nt erbedar theanrtadformubatke eorjectures. Itprem@iresithe
students to call upon and use a combination of known concepts and processes effectively
and efficiently. The situation is structured in such a way that the solution must be
validated. It also involvemetacognitive reflection, which helps clarify related concepts

and processes.

3. To communicate by using mathematical langu&jadents can convey or interpret a
message by communicating in matisical language. In learning mathematical
language, they begin to realize that it is universal and unequivocal and start to understand
its structure by becoming familiar with its notation, its symbolism, its role in the
development of mathematics andutsefulness for understanding other subject areas and
everyday activities.
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4. To appreciate the contribution of mathematics to the different spheres oinhuma
activity. Students can appreciate how mathematics contributes to the different spheres of
human activity and to their own everyday lives if they are better able to understand how
mathematics can help them deal with a probsaiving situation. They arebke to
recognize the usefulness of this subject because they realize that mathematics allows
them to carry out tasks that might otherwise be difficult to perform.

Subject Content

A Understanding and writing numberatural numbers; fractions; decimals;
integers

Meaning of operations involving numberstural numbersjecimals;
fractions

Operations involving numbersatural numbers; decimals; fractions

Geometric figures and spatial sensgace; solids; plane figures; frieze
patterns and tesselations

Measurementmeasurement sense, units of measure; approximéatiogths;
angles; areas; volumes; capacities; masses; time; temperatures

Random eventsexperimenting with activities involving chance; predicting
whether an event will occur (certainty, possibility or impossibility);
enumerating the possible outconodésa simple random experiment (coin toss,
die); probability of an outcome (likely, just as likely, less likely); enumerating
outcomes using grids, tree diagrams, etc. (dolls, combinations, coins, playing
cards, sum of the numbers shown on two dice); coimgpadne outcomes of a
random experiment with the known theoretical probabilities (coins, playing
cards, sum of the numbers shown on two dice); doing simulations with or
without a computer

A Statistics survey - formulating questions; collecting, describingnd
organizing data using tables; interpreting data using a bar graph, a pictograph
and a data table; displaying data using a bar graph, a pictograph and a data
table; interpreting data using a broKere graph; displaying data using a
brokenrline graph;intempreting datausing a circle grapharithmetic mean
(meaning, calculation)

A Cultural contentnumbers; operations; geometric figures; measurement

o o o Do Do

A Symbols0to 9, +-, X, +, =; calculator keys; functions: recursive with the =
key; certain commowlused calculator functions [memories (M+;, R,
MC, changeofsign(# ] ; numbers written using digi

fractions 1/2, 2/2, 1/4, 2/4, 3/4, 4/4; writing fractions (a/b); writing decimals
using a period as the decimal marker;Zo(angle) km, m, dm, cm, mm,;
exponential notation; representation of the time of day (02:00, 2:00 a.m.);
representation of elapsed time (2 h 10 min, 2:10); $, ¢; temperature notation; //
(parallel), L (perpendicular); g, mg, L, mL

A Vocabulary to be learned in éacycle
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Science and Technology (Cycles 2, 3)

In this program students take a critical Iaatkscientific and technological advances and
their impact on social issues. The program gives students the opportunity to use their
inventiveness and creativity to understand this-ethanging society, adapt to it and take
action. In this way, they gradlly develop scientific and technological knowledge, which

is an important part of general knowledge. Students will learn that science and technology
are always evolving both within their respective domains and in the society where their
influence and impet is felt.

Competencies

1. To take action, bearing in mind the different types of reasoning specific to science
and technologyTo develop lhis competency, studenpday an active part in the learning
process, showing initiative and creativity. In so doing, tthemonstrate their familiarity

with the different types of reasoning specific to science and technology. These types of
rea®ning combine ways of doing things with an understanding of problems related to the
natural and constructed worldsing these types of reasoning, students develop abilities
that take them from the definition of a problem to the formulation gfpathesis so that

they can then test their hypothesis or make an object.

2. To appreciate how human activities are influenced by the specificimgions of
science and technologylo develop this competency, studerdgsquire a positive
appreciation for science and technology, but they cannot do this unless they exercise their
critical judgement and examine ethical issues. The students rextimairole of science

and technology in human activities and thereby become more knowledgeable about the
nature of science and technology. They also consideshort, medium, and longterm
influence and impact of science and tecbggyl

3. To propose acceptable explanations in appropriate scientific and technological
languagesWhen working in clas, the students take into consideration ordinary language
and symbolic language that is appropriate to science and techroidgy so doinghey
learn to express their thoughts in a more and more organizeteman

Subect Content

A Science and Technology in Human Activitii®e social and human aspects of
science and technology; the development of science and technology over time;
influence and impact of science and technology on our way of life; ethical
isstes raised by science and technology; limitations of science and technology

A Types of Reasoning Used in Science and Technology:
A Technigues and Instrumentation
A Matter: characteristics; properties; organization; transformations
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Energy:forms of energyways in which energy is transmitted; transformations
of energy

Motion: characteristics of motion; ways of setting something in motion

Interaction:interdependence of living organisms and habitats; interactions in a
constructed object; forces

A Appropriate Scientific and Technological Languages

o o D>

3.3Social Sciences / Sciences Humaines

One result of the rapid pace of change in recent decades is the increasing complexity of
social relationsBy helping students gain a broad understanding of the functioning of
societies and the organization of terriggr the social sciencés geography, history and
citizenship educatio provide students with tools for social integration. Geography and

hi story open the world up for student s. The:
relationships that existithin and between societies and their territories.

The development of the competencies in the social sciences takes into account the cross
curricular competencies and the focuses of development in the areasoofjlifehrning.

The organization of these competenaiequires that the studenfisrmulate questions,

grasp situational problems, research and process information, define answers, create
productions, communicate the results of their research and compare them with those of
other studentgake a position, qualify their point of view and exercise critical judgement,

all in a creative way.

Geography, History and Citizenship Education (Cycles 2, 3)

The purpose of the study of geography is to lead stade understand the role of human
beings in the organization of territories here and elsewhere in the world, and therefore
their own role.History inwlves understanding the present through the past by using a
method. Students study the past in order to understand the present, and to be able to
understand the innumerable presents in which th#éylive.The more complex society
becomes and the more quickly it changes, the more we need to draw on geography and
history in order to orient ourselves, to understand the present and, possibly, to participate
in determining our future.

By learning about the organization of societies of the past and present and gaining an
understanding of the asons for the organization of their respective territories, students
become aware not only of individual rights and responsibilities but also of the values
underlying life in society. By expressing their points of view, comparing them with those
of othersand qualifying them, students gradually construct their interpretation of reality,
develop their crital judgnent and learn to accept differences and respect the right to
dissent. This prepares them to meet the demands of life in society.

Competencies

1. To describe the organization of a society in its territory, and the contribution of that
society to our owrBy discoverimg the close links that exist between the organization of a
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society and that of the territory in which it is situated and which it adapts to and changes,
students gain an understanding of a society in its territory at a specific time in an overall
perspectre. They place the society in its geographic and historical context. They situate it
in relation to the present and appreciate its heritage, thus becoming familiar with the
concept of continuity. The students are introduced to the requirements of Ideietys

such as respect for values, the exercise of rights and responsibilities, and respect for rules,
mechanisms and institutions. This contributes to their education as citizens.

2. To interpret change in a society and changes made to its terrByryooking at a
society and its territory at two points in time that are a significant distance apart, students
learn about the causes of changes and their effects on the application and modification of
society and on territorial dev@ment. The students look at the changes critically,
consider differentpositions concerning these changes and justify their point of view. In
doing so, they contribute to their own education as citizens.

3. To be receptive to the diversity of societies and their territof3s.comparing
societies and their territories at the same point in time, the stupleces each of the
sodeties in its geographic and historical context. Through exposura variety of
cultures, values, ways of life, religions and territories, the students learn to respect
difference. They compare points of view,rrfo opinions, galify their judgnents,
organize their thoughts and defend their ideas. In doing so, they contribute to their own
education as citizens.

Subject Content
Subject Content for these competencies is listed under the following heading

Societies and Territories

Contextualization

People and Events

Phenomena Related to a Society in its Territory
Contributions by Societies to Our Society

Changes in Societies and Changes Made to Their Territories
Differences BetweeBocieties and Between Their Territories
Techniques Specific to Geography

Techniques Specific to History

To To To Do Do Po Io Do Do

3.4  Arts Education

The arts open a door to the world of sensitivity, subjectivity and creativity, allowing
students to discover and construct meaning through the senses and to communicate this
through artistic productions. In highlighting the faculties of intuition and imagination, the
arts constitute a form of intelligence that enables studenimderstand and interpret
reality.
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Each artistic subject has its own language and specific rules, principles and tools. Each
one offers a particular way of coming to know oneself, forming relations with others and
interacting with the envirament.

These subjects enable students to express their own reality and vision of the world and
they help them to communicate their inner images through the creation and interpretation
of artistic productions. The arts also have a social functiena@se they are inspired by

the cultural and social values current in daily life and contribute to their transformation,
the arts reflect the history and evolution of societies and, by extension, of humanity.

Arts education involves learning thenfuage, basic techniques and principles specific to
those subjects. Students are encouraged to invent, interpret and report on their
experiences and to think critically and aesthetically about artistic works of the past and
present, from here and elsewheFais education igextended by visits to cultural sites,
contact with artists and efforts to organize a vital artistic life within the school. In this
way, students become familiar with all forms of artistic expression, become more
sensitiveand critical of what they are offered, learn to take advantage of culture and make
intelligent choices, now and in their adult life.

At least twoofthefourar t s subjects are includedonin the
an ongoing basis.

Drama (Cycles 1, 2, 3]not offered)

In drama, students use the language of drama to express, communicate and create. They
externalize their inner images through action. Through the medium of stories and
characters, students express their ideas and pergsiual of the world, as well as those

of their classmates, playwrights and other creative artists.

In creating and interpreting scenes or dramatic works, students explore their physical,
affective, social, intellectual and aesthetic potential. In so dtedy, field of individual

and collective experience broadens, and, as a consequence, so does their active awareness
of themselves and their environment.

Students experiment with various creative situations, making choices that help them to
explore differat aspects ofheatre, while actively practitgy the subject in the context of

an authentic procedur e. Through reading and
literature or other sources, studeotsne to discover and appreciate the repertufithe

past and present, from here and elsewhere, and situate it in itsglaral context.

Exposuretoadramt i ¢ wor k enhances studedinstiler apti tud
words, they experience an aesthetic response. Since it connects with personal experience,

the aesthetic response involves the indivic
develop ad, through new perceptions and analyses, to renew and enrich his or her
knowledge of the world and to gain an increased sense of cultural identity.

Competencies
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1. To invent dramatic sceneghe invention of dramatic soes, as part of a process of
ongoing development throughout elementary school, helps students to develop their
personal identity and their knowledge of the world. In producing a variety of creative
works that reflect their personality, experience and ragspns, students become
increasingly familiar with the language, principles and tools of drama, and develop their
creativity through the simultaneous action of creative imagination and divergent and
convergent thinking.

2. To interpret dramatic scene$he interpretation of dramatic scerfesdps students to
express and communicate their own ideas and those of others. By interpreting a variety of
scens, students discover the individual creators of the works, and become increasingly
familiar with the language, principles and tools of drama. In so doing, they enrich their
cultural experience and gain exposure to the diversity of artistic works pastemaahtp

from here and elsewhere.

3. To report on personal dramatic and theatrical experiencBstough reflection
activities and discussions with their classmates, students come to think hewut t
dramatic experiences. These types of activities promote the development of capacities
relating to communication, awareness of various aspects of their dramatic experiences
and integrated learning. In this context, students progressively learn tte St
experience in a perspective of personal and social growth and to understand how drama
contributes to their daily life.

4. To appreciate dramatic works, personal prodoles and those of classmates.
Observing a variety of dramatic and theatrical works helps students use predetermined
criteria to articulate their impressions of their own productions, those of their classmates
and excerpts from works by women and men of ghet and present, from here and
elsewhere. In addition to progressively learning to situate works in their-cdtimal
context, students draw on their knowledge to think critically and aesthetically. In so
doing, they develop an artistic awareness ithatcreasingly sensitive to the technical and
aesthetic qualities of a given work and are able to make more enlightened choices.

Subject Content

Creative Procespreparation; creation; reflection

Stimuli for Creation mysef; others; the natural environment; place; time
Language of Dramaxpression using the body; expression using the voice

Performance Techniquperformance conditions; rules that apply to group
performance; vocal techniques; body techniques; expresigireents

Theatrical Techniguesnarionettes; clown performance; shadow puppet
theatr e; performance in masks; commedi a

Methods of Dramatizatiarspace; object; set design; costume; sound
environment; lighting

Dramatic Structuresstory deviopment; type of discourse

o Bo Do Do Do Do Do
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A Dramatic Repertoiretypes of excerpts (to be chosen in relation to the
components of subject content covered); documentary sources; affective
aspects; terminology

Visual Arts (Cycles 1, 2, 3)

The subject of visual atrepresents a system of knowledge that is based on thinking in
images. It develops both the intellectual and emotional values of students. Focusing on
attitudes, skills and knowledge of the subjetsual arts contributéo overall personal
development.

Visual arts enablstudents to become aware of themselves and the world around them.

They increasesst udent s6 competencies in the <creati
develop linguistic and technical abilities, and to report on their creative process. In

addition, the reading and analysis of visual arts creations encourage students to appreciate

their own images and those of classmates, works of art, traditional objects and media

images taken from art history and their artistic heritage past and present, from here and
elsewhere.

Exposure to a work of ar fteelingerhotiom® ensothert udent s
words, they experience an aesthetic response. Since it connects with personal experience,

the aesthetic response involves the 1indivic
develop and, through new perceptions and analysesertew and enrich his or her

knowledge of the world and to gain an increased sense of cultural identity.

Competencies

1. To produce individual works in the visual arfghe prodution of individual visual

arts workshelps students to develop their personal identity and their knowledge of the
world. In producing a variety of creative works that reflect thensonalities, experiences

and aspirations, students become increasingly familiar with the language, principles and
tools of visual arts, and develop their creativity through the simultaneous action of
creative imagination and divergent and convergenkihg.

2. To produce media works in the visual arfie production of media works in the

visual arts forming a connection between the work and the viewss(g} to enrich
studentsdé6 awareness of themselves and the w
communicative function of the image. Hence, students learn atimutnature,

components and role of media images by putting ipauiessages into material forms

that reach out to an audience.

3. To report on personal visual arts experiencé@srough reflection activities and
discussions with their classmates, students come to thookitatheir visual arts
experiences. These types of activities promote the development of capacities relating to
communication, awareness of various aspects of their visual arts experiences and
integrated learning. In this context, students progressivaiy ke situate their experience

in a perspective of personal and social growth and to understand how the visual arts
contribute to their daily life.
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4. To appreciate works of art, traditional artistic objects, media images, personal
productions and those of classmat&bserving a variety of works of art, traditional
artistic objects and media images helps students use predeterminea writaticulate

their impressions of their own productions, those of their classmates and works by
women and men of the past and present, from here and elsewhere. In addition to
progressively learning to situate works in their samitiural context, stlents draw on

their knowledge to think critically and aesthetically. In so doing, they develop an artistic
awareness that is increasingly sensitive to the technical and aesthetic qualities of a given
work and are able to make more enlightened choices.

Subject Content

Creative Procesgreparation; creation; reflection;

Stimuli for Creationmyself; others; the natural environment; place; time
Transforming Gesturegools

Techniques and Materialdrawing; painting; collage; resischniques;
engraving; printing; modelling; shaping; assembling; supports

Language of Visual Artsshape; line; colour (pigments); colour (in new
technologies); value; texture; pattern; volume (real); spatial organization;
spatial representation;

A Visual Repertoire
A Affective Aspects
A Terminology (Visual Arts Language)

o To Io Do Do

Dance (Cycles 1, 2, 3not offered)

Dance can be defined as the art of using and organizing movement to express,
communicate and create. As a form of sensorial commuoncat allows individuals to
establish a relationship with themselves and with their environiwlentement beomes

the symbol used by individuals to express their thoughts, and dance therefore becomes a
vehicle for individual and group subjectivity.

Dance draws its principles ands ittontent from the natural vocabulary of human
movement. By inventing and interpreting dances and choreographic works, students
renew their physical, emotional, social, intellectual and aesthetic potential. By becoming
aware of and working with a variety works, students expand their horizons, learning
about the distinctive features and differences of cultures around the world, and gaining a
deeper understanding of their own.

Exposure to a choreographi c elingrerkotiong®hnances st
other words, they experience an aesthetic response. Since it connects with personal
experience, the aesthetic response involves
person to develop and, through new perceptions and analyseeset and enrich his or

her knowledge of the world and to gain an increased sense of cultural identity.
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Competencies

1. To invent dancesThe invention of dancelkelps students to develop their personal
identity and their knowledge of the world. In producing a variety of dance creations that
reflect their personality, experience and aspirations, students become increasingly familiar
with the languag, principles and tools of dance, and develop their creativity through the
simultaneous action of creative imagination and divergent and convergent thinking.

2. To interpret dancesThe interpretation of dancdselps students to express and
communicate their own ideas and those of others. By interpreting a variety of dance
selections, students discover the individual creators of the works and become ingreasingl
familiar with the language, principles and tools of dance. In so doing, they enrich their
cultural experience and gain exposure to the diversity of artistic works past and present,
from here and elsewhere.

3. To report on personal dance experienceBarough reflection activities and
discussions with their classmates, students come to think about their dance experiences.
These types of activities promote the development of capacities relating to
communication, aareness of various aspects of their dance experiences and integrated
learning. In this context, students progressively learn to situate their experience in a
perspective of personal and social growth and to understand how dance contributes to
their daily ife.

4. To appreciate dance works, personal productions and those of classkvatebing

a variety of dance works helps students use predetermined criteria to articulate their
impressions of their own productions, those of their classmates and excerpts from works
by women and men of the past and present, from here and elsewhere. In addition to
progressively learning to situate works in their samitiural contexts, students draw o

their knowledge to think critically and aesthetically. In so doing, they develop an artistic
awareness that is increasingly sensitive to the technical and aesthetic qualities of a given
work and are able to make more enlightened choices.

Subject Content
A Creative Procesgreparation; creation; reflection

A Stimuli for Creationmyself; others; the natural environment; the built
environment; place; time

A Lanquage of Dance:
- BODY: full-body movements; partidlody movements; shapes;
- TIME: non-metrical division; metrical division

- SPACE: use of space; levels; directions; trajectories on the floor;
trajectories in the air; distance;

- ENERGY: movements performed with much effort; little effort;
sudden effort; sustained effort

- RELATION WITH PARTNER: position; spatial actions; coordination;
groups; roleplaying
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- MOVEMENT TECHNIQUE: abdominal breathing; focus; mobility of
parts of the body; functions of parts of the body; body alignment;
lateral awareness; muscle tone; weight transtées for group
movements

A Composition Techniquesepetition; variation; contrast; structures: position;
sequence; form

A Dance Repertoirgypes of excerpts (to be chosen in relation to subject
content); affective aspects

A Terminology
Music (Cyclesl, 2, 3)

Music is the art of producing and combining sounds in order to express, communicate
and create, following certain rules that vary with different periods and places. It is both
the personal expression of an inner state and the translatosound of a soctoultural

reality. It delivers a structured message using a system of codes that allows expression to
come through in the message.

Music education develops studentsd auditory
with sound and their ability to express themselves and communicate through music. It
provides students with a range of experisnoe the affective, cognitive, psychomotor,

social and aesthetic levels. Students discover and experiment with the components of

sound and become familiar with music past and present, from here and elsewhere. They

learn to think critically and to collabdse They have opportunities to create their own

music and to interpret the music of others using different musical languages. By
becoming aware of and working with a variety of music, students expand their horizons,
learning about the distinctive featurasd differences of cultures around the world, and

gaining a deeper understanding of their own.

Exposure to a musical work enhandciasthest udent s
words, they experience an aesthetic response. Since it comittpersonal experience,
the aesthetic response involves the 1indivVvic

develop and, through new perceptions and analyses, to renew and enrich his or her
knowledge of the world and to gain an increased sensetafalubentity.

Competencies

1. To invent vocal or instrumental pieceBhe invention of pieces of musicelps
stucents to develop their personal identity and their knowledge of the world. In producing
a variety of musical creations that reflect their personality, experience and aspirations,
students become increasingly familiar with the language, principles andofowmigsic,

and develop their creativity through the simultaneous action of creative imagination and
divergent and convergent thinking.

2. To interpret pieces of musi¢he interpretation of pieces of mugielps students to
express and communicate their own ideas and those of others. By interpreting a variety of
musical selections, students discover the individual creators of the works and become
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increasingly familiar with the language, principles and tools of music. In so doing, they
enrich their cultural experience and gain exposure to the diversity of artistic works past
and present, from here and elsewhere.

3. To report on personal musical experiencéddirough reflection activities and
discussions with their classmates, students come to think about their musical experiences.
These types of activities promote the development of capacities relating to
comnunication, awareness of various aspects of their musical experiences and integrated
learning. In this context, students progressively learn to situate their experience in a
perspective of personal and social growth and to understand how music contobutes t
their daily life.

4. To appreciate musical works, personal productions and those of classmates.
Listening to a variety of musical works helps students use predeterminedactiteri
articulate their impressions of their own productions, those of their classmates and
excerpts from works by women and men of the past and present, from here and
elsewhere. In addition to progressively learning to situate works in their-cdtimal
context, students draw on their knowledge to think critically and aesthetically. In so
doing, they develop an artistic awareness that is increasingly sensitive to the technical and
aesthetic qualities of a given work and are able to make more enlighteneelsc

Subject Content
Creative Procespreparation; creation; reflection

Stimuli for Creation myself; others; the natural environment; the built
environment; place; time

Language of Musidntensity and dynamics; duration; pite¢bne colour;
guality of sound

Graphic Representatiotraditional code; conventional nontraditional code;
other codes

Sound Sourcewoice; body; musical instruments; sogmeducing objects;
information and communications technologies

Instrumentallechniquesvoice; percussion instruments; recorder; other sound
sources; rules for group ensemble work

Composition Techniquesjuestion and answer; contrast; reproduction of
sound; repetition; collage; ostinato; mirror

Structuresform; tempo; rhythnd organization; melodic organization;

Musical Repertoiretypes of excerpts (to be chosen in relation to subject
content); affective aspects

Terminology

o o o Do o o Do o o Ie

3.5 Personal Development

The subjects in the Personal Development subject area (Physical Edacetibtealth,
and Ethics and Religious Culture) are aimed mainly, though not exclusively, at
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promoting studentsd motor, mor al and spiri

Physical Education and Health (Cycles 1, 2, 3)

The Physial Education and Health program contributes to the overall development of
students, no matter what their abilities or handicaps, in a specific and important way by
helping them to integrate motor, cognitive, social and affective learning. The purpose of
this program is to help students develop a sensespionsibility for their own fithess and
health. To this effect, it fosters the development ofa(i¢pertoire of movement skills

and cognitive strategies; (Bpsitive attitudes in relationships Wwitothers; and (3
critical sense allowing students to manage their health wisely. Students will take part in
learning situations of varying levels of complexity. Play, cooperative, expressive, sports,
outdoor and physical conditioning activities will bgegrated into a learning process
whereby students will construct their own learning alone or with peers. Through these
various types of activities, students will make connections between practices here and
elsewhere and between practices in the presehirathe past. By opening their minds to
diversity, students will gradually learn about their own culture as regards physical activity
and lifestyle.

The Physical Education and Health progrémsters social development by preparing
students to coopate, collaborate, compete, win and lose. It provides students with
opportunities to develop a sense of fair play and a sense of ethics in their interactions with
others.

Competencies and Subject Content

1. To perform movement skills in different physiaativity settings.This competency
focuses on the development and refinement of movement §kilidents willengage in a
learning process whereby they will fmm sequences of movement skills and
synchronize their movements or actions in relation to various elements in their physical
environment.

A Personal Spac¢he body; vocabulary; the principles of &xate; the principles
of coordination; locomotor skills: walking, running, jumping, crawling,
galloping , hopping, skipping, twirling etc.; ndmcomotor skills: turning,
pivoting, pirouetting, adopting different postures, etc.; types of bases of
support: o feet, on hands; types of grips: pronation, supination, mixed,
crossed, leg hook

A Physical Environmenthe principles of synchronization; locomotor skills:
climbing up, climbing over, crossing, climbing down, going around, etc.;
manipulation skills: hagling (dribbling, jugglng), projecting (throwing,
hitting), receiving (catching, blocking, deflecting), etc.; characteristics of the
equipment used;

A Safety risk factors inherent in the task (environmental, mechanical, human);
safety rules to be folloed in performing the task; rules of the game;
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A Culture the origins of the gear and equipment used in physical education and
how it has evolved; major events in the news related to physical education and
health

2. To interact with others in different physical activity settingss competency focuses

on student s & sThecleamihg situaibnencoumgesstodergssta use their
sense of ethics and their cognitive, affective and motor skills as they interatttegnd

give students the opportunity to work &tlger to achieve a common goal by adapting
their strategies. Studentsngage in a learning process in whtbley synchronize their
movements or actions in relation to others, communicate their intentions to others, and

implement diferent plans of action.

A Social Environmentthe principles of communication; the principles of
synchronization; the process of developing a plan of action; skills related to
cooperatio, opposition, cooperatienpposition and expression; methods of
communication: sound signals, touch, visual signals; strategies in group
games; roles

A Safety risk factors inherent in the task (environmental, mechanical and
human); proper use of equipntgrules to be followed when performing the
task; rules of the game; risk management education

A Ethics ethical rules relevant to the situation; values developed through the
game or sport;

A Culture sports activities in Quebec and how they have evoledorigins of
the gear and equipment used in physical education and how it has evolved;
major events in the news here and abroad; sports activities in different
countries and how they have evolved

3. To implement a process aimed at adopting a hedifegtyle. This competency
focuses on the implementation of a process by which studamtiance their health and
well-being.

A Effects of reqular physical activitpreathing rate; growth (development of the
body); capacity to recover; heart rate; cangispiratory and muscular
capaciy; bones; flexibility; adoption of a healthy lifestyle; achievement of a
good quality of life; mental and physical realization; good&oms;
concentration; everyday life; interpersonal relationships (social relationships),
etc.

A Concept of effortregular participation in physical activity; preparation;
perseverance; pacing; effect on body; recovery; perspiration etc.

A Lifestyle: straegies for adopting an active lifestyle; sleep; nutrition (caloric
intake versus expenditure); stress management; balance in leisure activities;
consumer habits; posture; personal hygiene, etc.

A Anatomy and physiology of the human bodyscular systemksletal
system; nervous system; cardespiratory system

4C



A Culture Quebecersd |lifestyles and habi
participation in physical activity and how it has evolved; major events in the
news related to health and physical activity

Ethicsand ReligiousCulture (Cycles 1, 2, 3)

Like many democratic societies, Quebec society is characterized by growing pluralism.
Evident in the diversity of values and beliefs held by individuals and groups, this
diversity contributes to shapirf@uebeés culture. An important factor of enrichnmign
diversity can also be a soerof tension.Limg t oget her i n todayods
we collectively learn to build othis diversity.It is therefore important to develop an
awareness of this dévsity and to reflect upon and take actions that foster community life.
The ERC program endeavours to contribute to this learltibgngs bgether two

essentially distinalimensions of the social reality, each of which is reflected in diverse
forms ofexpressionthat are particularly sensitive. Through this, students will be
encouraged to engage in critical reflection on ethical questions and to understand the
phenomenon of religion by practicing a spirit of openness, dialogue tigbriented
towards contributing to community life.

Ethics

In this program, ethics essentially consists in critically reflecting on the meaning of
conduct and on the values and norms that the members of a given society or group adopt
in order to guide or regulate theirrmuct. Indispensable for making judicious choices,
the ethical reflection enables the devel
expressingtheindvi dual 6 s aut donexercisingcntidal judgmerat, ¢these y
choices ardikely to contibute to peacefutoexistence.

Religious Culture

Instruction in religious culture pnaotes an understanding of the main components of
religions that is bilt on the exploration of the s@cultural contexts in which they take

root and continue to develoBacred texts, beliefs, teachings, rituals, ceremonies, rules of
conduct placesf worship, works of art, practices, institutiomsd types of organization
aresome of the aspects on which it focuses. Knowledge of these aspects will enable
stucents to gasp, according to theage, the experieiat, historical, doctrinal, moral,
ritualistic, literacy, artistic, social and political dimensions of religion.

Competencie® be developed and how they aetated

1. Reflects on ethical questiarkhe ability to deschie a situation and to put ittmm
context in order to identify agthical question in light of points of view that may be
divergent The ability to recognig some of the refereas on which the different points of
view are based and search for their role and meahhmegability to examine the impact
of options or possible actions on oneself, others and the situation, with a view to
contributing to community life

2. Demonstratesn understanding of the phenomenon of religibne ability to
describe and punto context form®f religiousexpression by making connections with

41

ts

S

a

OC

0Op me



their tradition of origin The abilityto situate forms of religious expressionsipace and
time by making connections between cent@lements of the social and cultural
environment from here and elsewhere in the wdrte ability to recognize various ways
of thinking, beingand acting within one religies tradition, within different religions and
within society.

3. Engages in dialogueThe ability to conduct a reflective process in order to
organize their thinkingThe ability to express their point of view, while being attentive to
ot h er s Dhe abilitgtorsse relevant resources and appropriasssier developing

or examining a point of view

Subjet Content

The programme content includes a range of ressuttat need to be mobilizedarder
to develop théhree competencies of the Ethiand Religious Culture programme. They
are divided intdive sections:

1. Cultural ReferenceSheexamination of such areas as habits and customs, experiential
truths, codes of conduct and charters of rigketyego broaden worldview and general
culture

2. ConceptsCompulsory concepts are learned a&y/the essential to the development of
the three competencigSoncepts are learned progressively through elementary and
secondary school.

3. Ethics: Themes, Teaching Guidelines and Related Cofiteatneeds of humans and
other living beings, demandssagiated with the interdependence of humans and other
living beings, interpersonal relationships in groups, demands of belonging to a group,
individuals as members of society, demands of life in society.

4. Religious Culture: Themes, Teachi@gidelines ad Related ContenEamily

celebrations, stories that have touched people, Religious practices in the community,

forms of religious expression in the young p
the world, religious values and norms.

5. Content Riatedto the Practice of Dialogu&eaching Guidelines and Related Content.
Forms of dialogue and oditions that foster dialogue,eans for degloping a point of
view, means for examining a point of view.

GENERAL INFORMATION

4. INFORMATION AND COMM UNICATION TECHNOLOGY [ICT]

Fiberoptic highspeed Internet access is available to Edinburgh School students and
teachers in the library, in all the classrooms and throughout the school on our wireless
network.It is protected by school boarchetwork filter s. However, please notethe
students have a personal respoitslity to avoid any sites deemed inappropriate.
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How Students Use Edinburgh School
Information and Communication Technology [ICT] Resources

We use the school computdos educational purpses only

Wemake surewe have&@d i nbur gh teacher 6s «
permissiorto use the school computemsd we explain what we need-
do.We only use classroom computers with our usual teacmetsve
are responsible for our personal use.

We only use the Internet in the presence of a supervising Edinburgh tc
or adult monitor.

Wetake good care of computer equipméng. keep them clean and free
from dust and other harmful materials such as pencil or ink marks,
food, water oother liquids).

We are polite, use appropriate languagelwe refrain from writing
anvything that may offend someoneeldee never Afcybi
any form of electronic device.

Wereportany instances of harassment, discrimination, haiié or other
meanspirited behaviour.

Werespect
A theEdinburgh Networlby using it without making unauthorized

changes to the desktops (e.g. changing the background or movi
icons).
each ot her s 6onfthe heeverk by anty operorigethe |
with permission.
the schooprintersby asking a teacher to add paper or fix printer
jams.
theenvironmenby recycling any printout pages not to be used.
copyright lawsby using only original or licensed software; and by
citing the sources ohformation obtained on the Internet.
Wedo not
A pretend to be someone else
A use school computers to check personal email accounts or to g
Achat roomso
Areveal our own or anyone el st
online (e.g. schoofrade, family names, home addresses or
telephone numbers)
A obtaincopiesobr change someone el se
A make changes to computer Osy:
A email, unless authorized by a teacher

oo To o

In order to avoid virus problems, wie not download or copy software to
computer hard drives without
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5. HOMEWORK ( St udent s6 i ndbmewwihdmep!| wor k

A Ho me oiwa&meaningful learning activitglated to the program covered in class.

Homeworkis assigned to students according to individual differences and completed

outside of class time.

Home workmay be for the purpose(s) of:

e Broadening competencies as per@esbec Education Program.

Practice andPreparation

Extension of previous learning

Expl oring childrenbés creativity

Developing lifelong learning skills

Selfeval uation (evaluation of oneds own wor k

Paremt s6 partici pmdyindude:i n home worKk

¢ Arranging for an appropriate time and place

¢ Providing enrichment activities to encourage-ldag learning and responsibilities

¢ Providing reallife opportunities t@racticeusing theFrench language and experience
French culture

e Promote reading in both languages

6. LIBRARY

The Edinburgh School Library has a large selection of English and Fbaodts and
reference materials as well as access to the Internet. The Library is open daily during
school hours and is staffed by a game Librarian who, with the help of parent
volunteers,maintains the collection, reads stories to the children, héks tchoose

books and assists them with research projects. Students are encouraged to visit the
Library regularly and to borrow books on a emeekloan basis. The children are
responsible for their library books in the event of loss or damage.

7. SCHOOL TRIPS

In keeping withThe Québec Education Prograre English Montreal School Board
Aencourages school s t o-ofsahableactivitek that suppert d t r i g
studentsé | earning and devel opment iedf an ac:
Trips and Oubf-School Activities Policy of the EMSB]. All Edinburgh School

educational oubf-school activities adhere to the procedures outlined in the EMSB

policy.

At Edinburgh School there are two categories of oubf-school activities one-day
activities and those which involve an overnight stay.

1. With regard taooneday activities which daotinvolve an overnight stayhe
following procedures are followed:

A The teachersd proposal for the activit
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Administration

A An information letter is sent to parents/guardians containing the following:
- the nature and purpose of the activity
- dates and programming of activities
- supervision measures
- fund-raising activities and/or financial contribution
(if applicable)

A Written authorization is obtained from parents/guardians of students
participating.

2. With regard taactivities which involve an overnight staye following procedures
are followed:

The teachersd proposal for the activit
Administration;

An Information Meeting for parents/guardians is held to ensure that there

is adequate support for the activity;

The proposal for the activity is brought to the Governing Boargrior

approval,

An information letter is sent to parts/guardians inviting the children to

participate; and

Written authorization is obtained from parents/guardians of students

participating.

ST ST S SO

Note: These procedures favour the greatest possible flexibility and spontaneity in the

planning outof-school ativities which are an extension of the educational, social and

cul tur al goal s of Edinburghdés Educational F
can attend, requests for financial assistanagbe made to the principal.

8. GOVERNING BOARD

E d i n bsuirstgGow@rning Board was elected in the 19989 school year, following
the adoption of Bill 180, the law that established linguistic school boards.

The responsibility of the Governing Board is to work with the principal in setting and
implementing plicy directions for programs and services that will meet the needs of the
students. These include approving the scho
conduct, and educational activities.

The Governing Board is comprised of an equal number ofnfsarend teachers (a
minimum of 4 of each). There is a maximumlgfmembersincluding the principal and

2 community representatiggf desired. Elections are held in September of each year and
a notice of a General Meeting for this purpose will be seagrly September.
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9. STUDENT DRESS CODE

The mandatoryEdinburgh SchoolDress Code promotes school spirit and simplifies

dressing for school i n the morning. Edi nbu
school and ends on June®fhe last day os c hoo | . This year, t her e
Col our Draegls fPayso Dr e s s-andancad@ccasipns duprg the a | pr e

school year. Omlouse Coloudays students will wear their House CololiShirts over
any appropriate bottom&ree Dress day lalvs children to wear any clean, appropriate
clothing In a spirit of cooperation and respect, we ask all families to comply.

The Edinburgh School Dress Code

red, white or navy blue shjblouse, turtleneck or-$hirt, sturdy shoes
red, white or nay blue cardigan, sweatshirt, kangaroo or sweatardy shoes
red, white omavy blue pantspgging pants, shorts, skjtper, sturdy shoes

The Edinburgh School Gym Uniform

To T I

A Girls: shorts, sweapants, Fshirt or blouse, running shoes
A Boys: shorts, sweapants, Fshirt, running shoes

T-shirts and shorts in the school colours are in compliance with the Dress Code.

Note thatthereai@ Hous e Col ouandibPr e®s DDhays0 Days. Even
students wear school code, ihare a number of dand dofstlisted below.

These are:

Girls must not wear: Boys must not wear:
Very tight pantsor jeanstights instead of pantganlike Very tight pants organs jeanlike pants
pantsjeggings,short skirtsor shorts.
Strapless or spaghesiirap dresses or blouses Muscle shirts
Clothing with trade marks or logos greater than the size Clothing with trade marks or logos greater than t
the Edinburgh Crest (8 cm or 3.5 inches) size of the Edinburgh Crest (8 cm or 3.5 inches)
T-Shirts with offensive language. T-Shirts with offensive language.
Anything which leaves their midriff exposed i.e. Short Anything which leaves their midriff exposed i.e.
Shirts & Low pants Short Shirts & Low pants

|l f your <chil dbés c hapgrdpriate ge/ she wildhave toeall homeo b e i
to request that a parent bring something appropriate to school to wear. Children

will have to wait in the office area until a parent arrives with their clothing. The

administration in conjunction with the teaching staff will determine what is

inappropriate and there may be a sanction for improper dress

If you are unsure of the appropriateness of a clothing item, please check with the
office before sending your child to school.
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Please notePupils are required to wear shoesndoors at all times.In winter, boots

and another pair of shoes are required. Childrag choose to leave their shoes in school
during the winter, or carry them back and forth. Childsso do not have shoes at school
are required toall home to have them delivered. On sunny summer days, hats are
recommended for outdoor we&tudentsmust wear snow pants throughaie winter.

As the school h&ino drying facilities and children are out of doors at least two or three
times during thechool dg, it is extremely important #t they be well dressed to remain
warm and dry.

N.B. Students must wear solid colours except for slacks which may have a narrow
white or red stripe along the outer seam.

N.B. The Dress Code is a matter for parents implement before the children leave
home.

N.B. For security reasons, students taking part in G.M.A.Asponsored activities
must wear a school Tshirt. On field trips, the Dress Code will be worn to identify
all students and promote our school (unlesstherwise instructed by the organizing
teacher)
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10. Edinburgh Calendar for the 20112012 School Year

August/September 2011
b Wedneslay, August 3f'

b Thurgday, Septembet™

D Friday, Septembe2™
D Monday, Septembes™
b Tueslay, Septembet3"

D Thursday, September %2

D Wednesday, September'28
b Thurgdlay, $ptember 29

October 2011

D Thurgdday, Octobefs™

D Monday, October 10

D Wedneslay, Octobet 2"

b Thursday, October 13

b Friday, October 14
D Thursday, October 37

November 2011
D Tuesday, November'8

D Thursday, November 0
D Monday, November 12
D Wednesday, November 16

D Thursday, November 17
D Friday, November 18

D Wedhesday, November 23
D Friday, Novemberz"

December 201
D Friday, December %3

Augusti December

First day of school Gradesi16; First partial day
Kindergarten(A to K) (8:30 am to 180 am)

First partialday of school for KindergamgL to Z)
(8:30 am to 10:30 am)

Firstfull day of school foall Kindergarten students
Labour Day

Regional Professional Development D&yo School for
Students

Meet the Teachs-Curriculum Night(7:00 pm to 9:00
pm)

Terry Fox Run at Edinburgh School

Rosh Hashanah

Interim Report Cards for Students

Thanksgiving Holiday

ParentTeacher InterviewéNo PSA)

(3:00 pm to 500 pm and 600 pm to 900 pm)
ProfessionaDevelopmenDayi No School for Students
Parent Teachelnterviews(8:00am to 100 pm)
ProfessionaDevelopmenDay- No School ér Students
Vaccinations ani Grade 4

RegionalProfessionaDevelopmenDayi No School for
Students

1% Formal Report Cards to Students

Earth Rangers presentation for all am

Parent Teachelnterviews(no PSA)

(3:00 pm to 500 pm and 600 pm to 900 pm)
ProfessionaDevelopmenDayi No School for Students
Parenti Teachelnterviews (800am to 100 pm)
ProfessionaDevelopmenDay- No School ér Students
Open Hous€8:30 am, 10:00 am, 12:45 pm)
ProfessionaDevelopmenDay- No School for Students
iTeacher sd (N€EBSANY ent i on

Final Day of School before ChristmibBisnukkahBreak

NB: Christmas/Hanukkah Break: December B" 2011to January 6" 2012

(School Closed)
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Edinburgh Calendar for the 2011- 2012School Year
January 1 June

January 2012

B Monday, January"® Return to School from Holidays

b Friday, January 27 ProfessionalDevelopmenDayi No School for Students

February 2012

D Wednesday, February % ProfessionaDevelopmenDayi No School for Students
(Snow Day No. 1)

b Thursday, February 23 2" Formal Report Casto Students

D Friday, February 22 GeordieTheatre A Thousand Paper Cranefor all
cycles

March 5™ to March 9" i Spring Break (School Closed)

March 2012

b Thursday, March 1 ParentTeachers Interviews (B0 pm to 500 pm and
6:00 pm to 900 pm) (No PSA)

b Friday, March 2 Professional Devepment Day No School for Students

D Friday, March 18 Regional Professional Development Dajo School for
Students

April 2012

D Friday, April 6™ Good Fridayi School Closed

D Monday, April9" Easter Monday School Closed

D Monday, April 16" Vaccinations arit Grade 4

May 2012

D Friday, May 4 p ProfessionaDevelopmenDay- No School for Students
(Snow Day No. 2)

b Monday, May 21 Victoria Dayi Holiday (School Closed)

June 2012

b Thurgday, June 2 Graduation Exercises (Grade 6)

P Thursday, June P* Last day of classdsr Kindergarten and Grade 6

b Friday, June 2" Last day of Classes3™ Formal Report Card

b Pedagogical Day only if there is not a loss of school day duedw ®r

another unforeseen situation.

bpb Pedagogcal Day only if there is not a loss of school day duaentmsor
another unforeseen situation.
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11. EMERGENCY DISMISSAL

With the arrival of winter weather, parents are asked to note the following regarding storm
warnings and the closing of sdiis:

11.1 School Closings 1 Before the Regular Day Begins

Notice to shut down the Board's schools or to cancel bussing
because of snowstorms will be broadcast by major radio stations
beginning at 6:30 a.m. If a shutdown announcement is not
broadcast by 7:0 0 a.m. parents should assume that the school
will be open. If bussing is cancelled in the morning, it is
cancelled for the entire day. Please check the EMSB website for
updates.

11.2 Emergency Early Dismissal

During the course of the school day, the Scho ol Board may
decide to close all or one of its schools due to what it considers

to be an emergency situation (e.g. snow storms, heating failure).

In such cases the school(s) will be closed at a designated time.

At the beginning of each school year, paren ts will receive the
EMERGENCY SCHOOL CLOSING INFORMATION FORM(S) on
which they will be required to furnish the school with emergency
instructions. This form will remain on file in the school. ANY
CHANGE OF INFORMATION MUST BE SENT IN WRITING TO THE
SCHOOL.

If such a dismissal is ordered by the School Board, in order to
dismiss all students as quickly as possible, the school
administration, the class teacher  and/or volunteer parents, will
act according to the information you have supplied.

12. BUS TRANSPORTATION

During the month of August, pupils who are entitled to transportation will receive, by mail, a
bus pass issued by the school boafdllow bus transportation provided to students is a
privilege. Students are expectead ride safely at all timesAccommodation bussing for
students within territory is available providing te& space on the bus and certain conditions
are metPlease inquire at the main office during thenthaf August.

12.1 Transportation by school bus is provided for:

A Kindergarten pupils who live more than 0.6 kilometre from the closest school offering
the program of their choice.

5C



A Cycles 13 pupils who live more than 1.4 kilometres from the closest school offering
the program of their choice.

Parents of younghildren are adsed:

A to fasten t he c hschod iBag, lubch Box gothimgDomnaipuh i s/ h e |
it on a string around your <childbds neck.

A to arrangdor an adult to accompartlge child to and from the bus st¢mandatory for
children in kindergarten argtade 1)

Please noteFor insurance reasonsnly children eligible for transportation may use the
school bus to which they have been assigned.

12.2 Transportation code of safety:

Always remain seated while the bus is moving

Do not put any part of yor body outside of the bus; do not throw anything in or
outside of the bus

Speak in a quiet voice while riding on the bus

Use the handrail, when boarding and leaving the bus

Respectll the other passengers on the.bus

Respectll property on the bus

The bus driver is in charge; always follow his/her instructions

Always have your bus pass while riding on the regular school bus
Demonstrate courteous and respectful behaviour at all.times

el

©COoNo AW

It is mandatory for a parent (adult) to escorchild in kinder garten and gradeoneto and
from the bus stop. For further information, all of the EMSB transportation policies may be
found at:http://www.emsb.qc.ca/en/services_en/pagaséportation_en.htm#1

13.  SCHOOL HOURS

Kindergarten Morning Afternoon
Callin 7:55a.m. 12:220 p.m.
Dismissal 11:20 a.m. 2:25p.m.
Cycle 1, 2,3
Callin 7:55 a.m. 12220 p.m.
Dismissal 1120 a.m. 2:25p.m.

13.1 Playground Supervision

The school playground is supervised by teachers frei &m. to7:55 a.m., during recess
from 935 a.m. tdA:50 a.m. and from 120 p.m. to 1220 p.m.
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http://www.emsb.qc.ca/en/services_en/pages/transportation_en.htm#1

Your children should leave home in the morning and after lunch in time to arrive at school

during thetimes when the teachers are on supervisory dutyot before 745 a.m. or 1210
p.m.

14. ATTENDANCE AND PUNCTUALITY

Attendancelt is expected that children wille present in school for the 1Baipil days during
the school yeaAny absences should balowed up with a written note.

Punctuality It is important that your child be on time for class since lateness and absence

interferewi t h your c¢chil dbés progress and have

the other children in the clas. your child will arrive late at school due to illness or an

appointment, please provide a written note.

Absentee CheckVvolunteer or the secretatglephone the parents of any child who does not
arrive at school thereby providing a safety check. If adahtio normally goes home for lunch
does not return for the afternoon, parents are requested to notify the school since there
absentee check in the afternoon.

a ne

iS no

Medical Appointmentsif at all possible, appointments with doctors and dentists should be

arranged after school hours or on Professional Days (see Calendar above).

Written Notification: Should it be necessary for your child to be dismissed earijten
notification isrequired and must be presented to the teacrat signed by the offigarior to
departure.

Please note: for safety and security reasons gfuild will be dismissed to the bus, to the PSA

afterschool program or to walk depending on the instructions originally given to the school. In

the case of a sudden chammyeemergency, pleasmotify the office or the teacher (and the PSA

if necessary) by a written note. We are obligated to respect the original schedule unless

advised in writing by a parent.

Uponreturn fromanabsencea note stating the reason ftireabsences required

Non-medical (unauthorized) Absence We strongly recommend that childrennot be
taken out of school for holiday purposes.

In the event that children must be taken out of school for travel purpeses,is not
provided in advance.Rather,so that children aatake full advantage of the educatiopal

opportunities travel provides, we encourage the children to engage in activities such as the
following: keeping a Travel Journal or Diary, money conversion, post card or stamp collecting,
post card to classmatgshotographyor art. Upon their return to school, they may be asked to

report on their travels to their classmates.

After their return and with parental assistance, students are expected to catch up|on any

essential work missedlease note:any tests/exammissed as a result @n unauthorized
absence may result in a mark of AO0O0. AN
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15.

CODEOFCONDUCTS " THE EDI NBURGH WAYO

ifito respect ourselves, others Jand

From the Edinburgh Mission Sement

Th
re
W 0

o 1 B o) Ml 1

rk in progresso and a coesultatiorbwitreticetStudemts, Stdffa n

Edi ndburreggrhi n"heyi sisipe red diyet he Edi nbur g
[

h
in addition to Ar gles de vieodo establist
g ¢

and School Council of Edinburgh School.

15.1 How we respect ourselves and others

1.

o bk~ w N

© © N o

10.
11
12

13.

14.

15.
16.

17.

18.

We respect each other and adults by speaking politely and displaying manners at all
times.

We arrive at school on time andgewvear the Edinburgh Dress Code.

We respect each othersobaggressioper ty and per
We use only the student playground entrances (except for special circumstances).

Wegetin o t he fAent er linawher thdell rings(manicofsgd i ne o
upstairs with their classes

We use the stairs one step at a time and on the appropriate (up or down) side.

We keep right on stairs and in corridors leaving room for otieegst by

In the hallswe walk and work getly (including at lunchtime and after school).

We work outside our classrooms quietly a
Our hats are for outdoor use (except under special circumstances).

We are indoors and in classrooms at recess anddit tinly with adult supervision.

We speak to the teacher when we go to another class on a message
(e.g. Office Monitor) or when we arrive late to class.

We make sure our teachers know where we are at all times.
(The office sends a note if we aiels.

We check gym notices only when we are normally at the@yduring free time
(e.g. Gym class or during lunch shift).

We hold doors open for each other.

When we have to leave early during school time, we sign out from the office with our
notes from home.

We respect the adults in the building, open doors for them, do not push in front of them
and do not interrupt them when they are in conversation with other adults or students.

When we return to visit the school, wieeck in athe officeand visit with teachers
onlywhen classes are not in session.
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15.2 How we respect the environment

1. Wetake pride irkeepng the school cleahy picking up debriginytime and
everywhere.

2. Wetake pride in our surroundings by writing pape and other suitable materials.
3.  We use, reuse and recycle pajoeprotect our environment
4.  We refrain from chewing gurat school.

15.3 Rulesforfriendstoliveb vy

Always be nice to friends.

Always be open and truthful with your friends.

D o n 6 to yolrfriends

Donét be bossy and keep telling your f
Donét talk about your friends behind t
Friends must always give one another the chance to decide what games to play.
Donét gfiiendsattijudeugive them your suppg@nd understanding.

Think about what you say to your friends &b
might hurt their feelings.

Donét brag to your friends about the thing

e Donodét try t ebygmywgydthremf rgiidnnd or by making
dondédt intend to keep.

e D o n aytbadghings about your friesitfamily members or their other friends.

rien
heir

The above rules were put together by a group of grade 5 girls who were reflecting on what friendshlip wa
about and how they could keep their friends. Let wus
which could be added to the list.

15.4 The Reflection Room

Afir ef | e c tisiaplacewhevestodentwill be sentduring the lunch dur, as a

consequencef a negative action or situatiofhis room isalways staffed at this time.

Reflection bom staff work in conjunction with the administratiatnall times.Students who

do not follow the Edi nbur dghowddvespecttowatds otteerso f Co
may be g¥en a reflection. This is not simply arpshment but, moreover, an appropriate way

to pro-actively remedy a negative situatithre children have found themselves With the

support of all Edinburgh staff, students vidarn to develop strategies, critical thinking skills

and better ways to deal withgagive situations. If needed, a student may request to speak with

an adult in he reflection roonto solve a problem, report an awkward situatiotoaronsult an

adult fa advice.
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Please take note of the following rules regarding the reflection room.

1. Whenachild is sent to the reflection room, a tedf slip will be issued for the pants
to sign and have returnéd the reflection room supervisoChildren will emain in
the reflection room until the slip is returnedthe parents have acknowledged the
infraction In this manner, the school is able to communicate with the parents and the
parents are aware of their chil isdesy behavi
much welcomed.

2. Being sent to the reflection room will take priority over all other activities scheduled
for that day. i.e. Lunch time activities, Halo practice etc.

3. Should your child be sent to the reflection room he or she will no¢beithedto
purchase frozen yant or freezes during that day. Pizza day will be exempt as this is
considered a childds | unch.

Please reviewii e Ed i n b (Codg of Canadugtwith your child as these rulegovern
our behaviour at Edinburgh Schawid will beenforced for the safety and wellbeing of all

16. RULES OF CONDUCT AND SAFETY MEASURES

I n pursuit of our mission, the following Gui
and Safety Measureso were apprnbved by the Go

1. to help students act with courtesy, good manners and mutual respect

2. to act on inappropriate behavicum a caseby-case basis:

beginningwithin the school;

taking into account thearyingneeds o&ll students involved;

respecting n d i v i dta tadordidentiality g

involving parentsas appropriateand

drawing on EMSB and external resources (e.g. child care worker, social
worker, psychologistas agreed to by parents/guardians where applicable.

Too Joo Too Joo I

In general, the day to day discipline is tkd by the school staff. Certain behaviour such as
fighting, verbal abuse and swearing, all forms of discrimination, destruction of school/personal
property, graffiti, littering, stealing, etc. are not acceptable.

In keeping with the above guidelines@aegdi ng Edi nburgh School 6s
Safety Measur eso, appropriate measures will
a caseby-case basis, taking into account tharying needs ofall students involved and
respecti ng ightseto confidedtiaity.Fontbese nreasures to be effective, it is
necessary that the school have parental support angeration. Where a serious problem
occurs or repeated warnings have had little effect, parents are notified and requested to meet
with the school personnel to resole problem.

Examples of consequences are: dialogues with staff, time outs, detentions, written reflections,
reflection room, suspension of privileges, in and out of school suspensions.
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17. SCHOOL SUPPLIES

Some educatimal materials which suppofthe Québec Education Prograane supplied by

the EMSB on a loan basis and are to be kept in good condition. A charge will be levied for
damagedr lost books.

Consumable material§.o cover the cost of materials provided by skhool, a yearly minimal

fee is charged. The current fee$igb.00 plus $5.00 for two cultural activitigger child.

18. REPORT CARDS

One Interimor progress repoend three formaleport cards wilbre issued during the year and
Parent/ Teacher Inteexws are an integral part of the reporting procedReports will be
issued and interviewsill take place on the following dates:

Report Date of Issue Interview Date

ProgresfReport Thurgay, October6 Wedneslay, Octoberl?2
Thurgday, Octobef3

1st Formal Report Thurgday, November 10 Wedneslay, November 16
Thurgday, November 17

2nd FormaReport Thurgday, February 23 Thurgday, Marchl

3rd FormalReport Friday, June 2 N/A

PARENTS ARE ASKED TO AKE NOTE OF THE INTERVIEW DATES WHEN
PLANNING THEIR ACTIVITIES.

Please noteInterviews are scheduled by appointment in order to accommodate families with
more than one child and working parents. Since this is a complex scheduling procedure, it may
not be possible to make changéerefore it is important that parents reserve these dates.

19. INQUIRIES AND APPOINTMENTS

For security reasons, upon arrival at the school, all parents, volunteers and othenwigstors
report to the office. Volunteers and guests will be required to wear a pass at all timas wh
circulating in the school

To address any guestions or concemigase make an appointment first with the teacher
concerned or Principaly sending a note or by telephoning the school office.

20. EMERGENCY DRILLS

School emergencijre drills are heldonceduring the month of September atoughoutthe
school year Since such drills may be held outdoquapils are required to wear shoes at all
times Emergency lockdown drills will occur less frequently throughout the year.

Note: During emergenciire drills all parents, volunteers, and visitors must evacuate the area
in which they are and head for the nearest exit. The last person to leave a room must close the
door.During lockdown drills, all occupants are expected to comply also.
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21. HEALTH

If a child becomes ill or injured at school, a parent will be advised as soon as possible and
arrangements will be made to send the pupil hdttease do not send a sick child to school.

The chil dds medicare number anlle pavwidedegartkeer ge nc
school. If a child suffers from a particular health problem, a parent or guardian is required to
inform the schoo&nd the school nurse

21.1 Emergency situations

When the parents can be contacted:

Should immediate hospital treatmentrecessary and the parents are unable to pick up their
child, the school will arrange for the transportation and supervision of the sick or injured child,
at the parents' expense.

When the parents cannot be reached:

The student may be sent to a hospitah afinic. When this occurs, the school will arrange for
the transportation and supervision of the sick or injured chilthe parents' expense

21.2 Administering medication to pupils

Before school personnel can giveegcribed medication to any pupilritten permissiorto
administer the medicine must be provided by the parent or guardian. This should include a
signed waiver absolving the school and/or board from any responsibility with respect to side
effects or unfoeseen results due to the administering of the medicine. This waiver must be
accompanied by written instructions from the doctor, hospital or clinic, containing detailed
procedures for administration of theedication or prescribed drug.

21.3 Pediculosis (H ead Lice)

In order to control the spread of lice in the school, every parent is requested to check their
chil drendés hair o nnfoan thve asahdollinpmediatelyshauld licaar kits t h e n
be found Head lice are very common, but systematic cimgcks imperative to control these

pests.

| f school personnel find Iice or nits 1 n a
parent(s) are then expected to gtteir child a treatment shampoo and remove all the nits
(eggs). The shampoo shoulé beapplied 7 days lateor according to directiongFurther
information is available from the school offisehoolnurseupon request).

21.4 Communicable Diseases
The school board has a strict policy with respect to communicable diseases. Undercthis pol

a parent/guardian is expected to provide either an immunization certificate, or a written note of
objection, when a child is registered at any
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In the event of an outbreak of a communicable disease, children who have not been
immunized, or who have not had the disease previously, may be excluded from the school. If a
child is identified as having a communicable disease, the parent/guardiaimnfoust the

school immediately

If a teacher or other member of the school staff suspechild of having a communicable
disease, the parent(s) will be notified. In such a case the child must remain at home until an
appropriate medical certificate can be obtained.

22. LUNCH HOUR PROGRAM
According to the English Montreal School Board ndwir supervision policgyparents of all

children who stay for lunchre responsible for the payment of a lunchroom supervision fee.
The currentees for the Edinburgh Lunch Hour program are:

Single child rate $225.00 per year

Two children $375 per year

Three or more children| ¢425 per year

The children bring their own lunchesre divided into groupandaresupervised in a number

of different locations. Salaried monitors are recruited from the community to supervise the
children during the lunch hourn inclement weather, movies and other supervised activities
are organized indoors until classes resume.

22.1 LUNCH HOUR RULES

Please remind your child that school rules afge page4 1 56) during lunch hourin
addition tothe following rules wheh ae particular to lunch hour:
¢ No throwingobjects or noisy behaviowill be tolerated.
e During the winter months all children of all grades must wear snow pants and boots.
e If a child does not stay for lundte/shanay not return untill2:15

If a child miskehaves during luncla notice will be sent home. If this behavior continues after
a second notice the child will be suspended from the lunchgnogramfor one week. Lack
of i mprovement in the childds behramior wil/l

23. BICYCLES and VALUABLES

Bicyclesare brought to schodalt the owner's risk. They must be locked at the bicycle rack
and may not be riddesn school property an the schoolyar@s a safety consideration

Clothing should be clearly marked with tlmvner's namePlease check the lost and found
(near the senior washrooms) regularly.
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Valuables Pupils should not bring to schotdrge sums of money or valuable objestsh as
jewelry, sports equipmentcollectible cards electronic devices,cell phones, GPS, Game
Boys or MR3 playersetc.Please note The school isiot responsiblefor lost or stolen items.

Lost itemsmay be found in the Losand Found Bench Boxes in the north wafghe school.
These are open for inspectiddemaining items will beidposed of in mieMay.

For safety reasonsyheeled items, such as, but not limitedskateboards,scooters,in-line
skates A w h emrdlroilee dades are not permittedon school grounds

The administration reserves the right to securely retain ingg@ate items until a parent can
pick them up.

24. AFTER-SCHOOL HOURS
The following applies to pupils who remain with one of their teachers after dismissal time.

Bussed pupils:All pupils who take the school bus will be asked to telephone their parents to
advise them of this. Arrangements should be concluded at the time of the call as to whether the
pupil is to walk home, use public transportation or be picked up by the parent.

Non-bussed studentsAll pupils who are to remain longer than 20 minutes afteratll will
be asked to telephone their parents to advise them of this fact.

Please noteTelephonesre not available for students to make personal arrangements for after
school. Any such arrangements should be made prior to the school day.

25. EXTRA-CURRICULAR ACTIVITIES

These activities are offered by individual Edinburgh teachers, on a volunteer basis and outside

of the regular pupil timetable during lunch hour or after school. Such-extrigular activities

have included Drama, Newcombe Ball, Ch&gccer, Soccdraseball, Basketball, Track and
Field, Mat h Cl ub, Graduatesd Yearbook, We b
Committees as well as other studemtiated activities.

26. PARENT-SPONSORED AFTER-SCHOOL PROGRAM (PSA)

The PSA program opeest on regular school days from 2:p5m. to 6:0Q0.m. Activities
included in this program are Homevk supervision, Arts and Crafts, Baking, and Sports.
Information concerning cost and registration is availabtbe school or bytelephoing Mrs.
Jacqui Ryeat514484-3644 or from our welsite www.edinburghpsa.org.
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27. EDINBURGH HOME AND SCHOOL ASSOCIATION (H & S)

The Edinburgh Home and School Association, an organization run by parent volunteers, pl
a very important role in the life of Edinburgh School. Members of the H & S work together
with the Principal and the Staff to enrich the school environment for the children. All parents
are invitedand encouraged to attenteetings monthly.

The H & S b affiliated with the Quebec Federation of Home and School Associations which
has wide representation on various provincial educational committees while remaining
independent of the provincial governmeifibe diverse activities described below depend
entirely on the work of volunteers who give their time and energy to help make Edinburgh a
very special school for our children

PLEASE BECOME A VOLUNTEER- MAKE A DIFFERENCE

On the first day of school you will receive the H & S list of volunteer positionsgahdth
your membership application. These positions involve different levels of commitment, some
requiring as little as 12 hours a year.

27.1 Activities organized by the H & S

Lunchtime Activities Various lunchtime activities provide an enriched etioocal
program for children duringelectednonths.

Charitable ActivitiesMo nt r e al Hbspital Foundatichb®xes at Halloween,

food baskets for needy families at Christmas/Hanukkah, drives for used winter clothing

for innercity schools, aswellashi | dr enés fundraising acti)
f or HeeayFoxdRon,and 6 S-pteth d n 6 6 .

Library Books.Furnishing of books for the library and for individual classrooms.

Scholastic Book Clubs Ordering and distribution of English and Frenbooks
purchased by students.

Financial Support for Owbf-School Activities.Donation of funds so that the Principal
can discreetly help Edinburgh children who otherwise could not afford school trips and
other activities.

Library. Assisting the Librariarby keeping the Library open for students and teachers
throughout the week.

Music ProgramAugmentation of music in the school curriculum through the addition of
a music specialist.

Purchase of EquipmenAssisting with the purchase of school equipment thanot
covered by school board budgets.

Cultural EventsFunding of visits by music, theatre and dance groups.
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Special Events and Hospitalitifunding and organization of special activities such as
providing refreshments to new Kindergarten parentsentif i r st mor ni ng,
Holiday Tea, Teacher Appreciation We&Kelcome Back BaB-Que,Skating Party, the
Graduation Party and provision of refreshments for the children on outdoor sports days.

Absentee CheckAs needed, ®unteers telephone thengats of any child who does not
arrive at school in the morning thereby

Class Parentfrganization of the volunteer class parents who provide information to

parents by telephone in case of emergency.

Publicity. Keeping the community informed about the school through a newsglEtier
Edinburgh Expressand through articles ifhe Montreal Westnformer, The Fielding
FocusandThe Quebec Home & School News

27.2 Fund -raising Activities

In order to support the ake, the Home and School Association raises funds through your

annual membership and by providing services to the school community which include:

The Spring Fair HOME AND SCHOOL 8 | T6 S FOR OUR
Fruit and Nut Sales EVEN I F YOU CANOGT VOLUN|
Coffee Sales BECOME A MEMBER

Pizza & Yogurt Days
School Photos
Sale of School Clothing

Please visit us dtttp://www.edinburghschool.ordér up to dé&e information. Thank you.
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