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École Edinburgh School 
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H4X 1X1 
 

Notre Mission/Our Mission  

 

We are the students, staff and families of 

Edinburgh School, an early French-

Immersion Primary School. We are 

members of the local and global community. 

Our mission is to: 

 

 Nous sommes les élèves, le personnel et les 
familles de lô®cole Edinburgh, une ®cole primaire 
dôimmersion fran­aise. Nous appartenons ¨ la 
communauté locale et mondiale. Notre mission 
côest avant tout: 

 

care about learning, 

respect ourselves, others 

and the environment,  

be resourceful and creative, 

inspire and be inspired by others, 

challenge ourselves as individuals 

and in teams, and 

take responsibility as citizens. 

 

 dôavoir le go¾t dôapprendre, 

de se respecter, 

de respecter les autres et lôenvironnement, 

dôoffrir des ressources et 

dô°tre cr®atifs, 

dô°tre une source mutuelle dôinspiration, 

de se donner des défis comme individus 

et comme équipes, 

 et aussi dôaccepter les responsabilit®s en 

tant que citoyens 
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Welcome to the Edinburgh Family. This booklet is intended to provide helpful 

information on the programs and procedures of Edinburgh School. Please keep it 

handy for reference throughout the year. 

THE EDINBURGH EDUCATION PROGRAM  

The education program offered at Edinburgh School is The Québec Education Program 

(Québec Ministry of Education, 2000), a program which aims ñto better prepare our 

young people to meet the many complex challenges of the 21st centuryò. 

This is the document that establishes the essential learning for young people in 
terms of knowledge, social development and qualifications ï in other words, the 
learning that will put the greatest possible number of young people on the path to 
success. 

This is a demanding, rigorous, enriched program. It is formulated in terms of 
competencies, structured by cycles and presented in a uniform manner for all 
programs of study. (from ñMessage from the Ministerò, Fran­ois Legault, 
Minister of State for Education and Youth) 

What follows are selected highlights of The Québec Education Program in the form of 

verbatim extracts and adaptations as they pertain to the education program at Edinburgh 

School.  

1. INTRODUCTION 

1.1 Goals of Elementary Education  

The aim of The Québec Education Program regarding elementary school is to prepare 

students, who are the citizens of tomorrow, to participate actively in the emergence of a 

fair, democratic and egalitarian society. The role of schools therefore is to help students 

take their place in society by familiarizing them with the basic social values and giving 

them the tools they need to play a constructive role as citizens. 

By defining the learning targeted by the schools in terms of ñsubject competenciesò and 

ñcross-curricular competenciesò, The Québec Education Program opts for an approach 

that focuses not only on the acquisition of knowledge, but also on the utility of the 

knowledge acquired. 

Along these lines, schools involve students in a process that enables them  

Å to find answers to questions that arise out of their everyday experience  

Å to develop a personal and social value system, and  

Å to adopt responsible and increasingly autonomous behaviour 
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In particular, elementary schools are responsible for ensuring that students achieve the 

basic learning they require to continue their education beyond the elementary level. 

1.2 The Mission of Quebec Schools  

The schoolsô mission is carried out in the framework of an educational project in which 

each school defines its own orientations and the measures it intends to take in order to 

implement, adapt and enrich The Québec Education Program in light of the specific 

needs of its students and the principle of equal opportunity. 

The schoolôs mission is threefold: to provide instruction, to socialize and to provide 

qualifications. 

 To provide instruction. Schools are not considered the only places in which 

children learn. However, they still play a vital role in helping students develop 

competencies and achieve their potential. To affirm this purpose, we recognize 

the importance of studentsô cognitive development and mastery of knowledge. In 

todayôs knowledge-based society, the development of every studentôs mind is a 

priority. 

 To socialize ð to prepare students to live together in harmony. In a pluralistic 

society such as ours, schools act as agents of social cohesion by fostering a 

feeling of belonging to the community and teaching students how to live 

together. To do this, they pay attention to how students define the meaning of life 

on a personal and social level. They promote the fundamental values of 

democracy and prepare young people for their role as responsible citizens. 

 To provide qualifications. Schools are responsible for enabling all students to 

achieve educational success and for facilitating their integration into society and 

the workplace, whatever the path they choose. 

1.3 Aims of The Québec Education Program  

To help students succeed, the school provides strong support, good organization and a 

varied pedagogical approach. Elementary education is divided into three two-year cycles 

and the program encourages the formation of teams of teachers many of whom stay with 

the group for two years to provide pedagogical support and evaluate learning. Information 

and communication technologies within the teaching and learning process are 

requirements. 

(1) Focus on the essential aspects of education. The essential learning that students are to 

achieve both for educational success and for their integration into society are set out in 

the Programs of Study which are organized into five subject areas with an emphasis on 

cross-curricular learning. This is to ensure that classroom learning is relevant to studentsô 

everyday lives. 

(2) Pay attention to individual students and their educational evolution. Because schools 

have the responsibility to enable every student to acquire the best education possible, and 

to attain as high a level of educational success as possible, The Québec Education 
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Program provides guidelines concerning students with special needs (See 1.8 Fostering 

Educational Success for All Students). 

(3) Adapt school organization to the needs of the students. The elementary education 

years are divided into the Preschool Education Program (Kindergarten) and three two-

year cycles.  

Pre-school Education  ð Kindergarten 

Cycle 1    ð  Years 1 & 2 

Cycle 2    ð  Years 3 & 4 

Cycle 3    ð  Years 5 & 6 

This organization aims to better address the studentsô individual learning rates and to 

allow for flexible teaching arrangements. It takes into account the time required to 

develop competencies which require long-term teaching measures. 

(4) Provide students with strong support and supervision. In order to enable teachers to 

offer students the support and supervision they need, The Québec Education Program 

defines the expected learning outcomes for each cycle as well as interdisciplinary links 

within each subject area thereby showing how it fosters integrated learning. 

(5) Ensure that the programs of study include a cultural dimension. Contemporary 

Québec schools play an active role in promoting cultural literacy by providing students 

with many opportunities to establish direct and rewarding contact with the literary, 

scientific, artistic and philosophical forms of culture. 

(6) Include information and communications technologies (ICT) in the teaching/learning 

process. The Québec Education Program considers the ability to use information and 

communications technologies to be requirements as tools and resources for learning. ICT 

is therefore treated as a methodological cross-curricular competency. 

1.4  A Competency -Based Approach  

A competency-based approach emphasizes the importance of helping students see the 

relevance to their lives of what they are learning by explicitly linking learning to various 

useful and meaningful contexts. 

The definition of a competency. The Québec Education Program defines a competency as 

a set of behaviour based on the effective use of a set of óresourcesô.  

These behaviour are to be distinguished from óskillsô which are more limited and more 

closely associated with the performance of a specific task. 

In addition, because it involves behaviour, the competency is integral to the contexts in 

which it is used and the situations it enables a student to handle. A competency acquires 

the status of a óresourceô to the extent that a student actually uses it in a relevant situation. 
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Since a competency depends on the effective use of a set of óresourcesô, students must 

select and organize these resources to suit the situations in which they are used.  

Competencies: 

Å are complex, and cannot be reduced to a sum of components  

(such as óskillsô) 

Å are progressive 

Å can continue to develop throughout the school curriculum and beyond 

Implications of a competency-based approach. The competency-based approach 

Å makes learning viable and lasting and transferable from one learning situation or 

subject context to another. It places knowledge at the service of the development 

of the competencies it supports and reinforces.  

Å fosters a high level of intellectual competencies by establishing close relations 

between the acquisition of knowledge and the development of the thought 

processes. The competency-based approach enables students to develop the kind 

of intellectual skills required in a knowledge-based society by emphasizing the 

thought processes that students need in order to acquire such learning and use it 

in their lives. 

Å presents learning content in terms of real and meaningful uses. The competency-

based approach ensures that the knowledge students acquire in the classroom is 

meaningful to them.  

Promotes integrated learning. The Québec Education Program targets the development of 

competencies required in many everyday situations. These competencies do not 

necessarily correspond to a subject-specific logic because very often they require 

knowledge from various sources. The idea is to encourage schools to transcend the 

boundaries between subjects in order to favour the development of cross-curricular 

competencies the breadth of which increase continuously as they are applied in various 

contexts. To help students attain these competencies, teachers work more closely together 

in cycle teams to promote interdisciplinary learning. 

Accommodates studentsô individual learning styles and paces. Students already have a 

store of intellectual, social and affective resources when they begin school and it is 

important to build on those resources through the development of competencies. By 

recognizing studentsô prior knowledge and taking into account their interests and 

aptitudes, students are encouraged to consider a broader range of educational options. In 

the same perspective, teachers use a variety of teaching approaches in order to 

accommodate individual differences among students. 

1.5 Cross -curricular Competencies  

Cross-curricular competencies are central to The Québec Education Program. They have 

a greater scope than subject-specific competencies. They are used in subjects as well as in 

the areas of lifelong learning, but transcend both to the extent that they reflect the 
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convergence, integration or synthesis of all the learning acquired over a period of time. 

Cross-curricular competencies are also much more general than the subject-specific 

competencies. And they are valuable tools for living in a society with complex, 

unpredictable and continuously changing situations and interactions.  

Cross-curricular competencies have no predefined context. However, they are developed 

within specific contexts. These contexts are provided by the areas of lifelong learning and 

the subject areas. Cross-curricular competencies develop best when there is a strong focus 

on the application. Students come to recognize that a cross-curricular competency they 

have acquired in the context of a given subject is also useful in other subjects or in 

various areas of lifelong learning. 

Although there is a broad range of cross-curricular competencies, The Québec Education 

Program focuses only on a limited number of them. 

There are four categories of cross-curricular competencies in The Québec Education 

Program.  

Å Intellectual Competencies 

1. To use information. The students use various information sources and 

select from the information available that which best corresponds to their 

needs and interests. They adjust their knowledge on the basis of the new 

information and use the information in various contexts.  

2. To solve problems. The students recognize issues or situations that are 

problematic for them. Using the internal and external resources at their 

disposal, they take action to construct and validate a solution. They realize 

that there may be more than one solution to a given problem. 

3. To exercise critical judgment. The students are capable of considering a 

statement, event, problem, phenomenon or creative work taking the 

context into account. They engage in a continuous reflection process in 

order to make critical, ethical and aesthetic judgments. They are able to 

make informed choices in their personal, school and social life. They 

become proficient at explaining and evaluating their choices on the basis 

of values and principles. 

4. To be creative. The students engage in a creative process of inventing or 

producing authentic ideas, objects, concepts, schemas etc. In various 

contexts they learn to balance logic and intuition, use their personal 

resources, take into account certain constraints, make use of various sorts 

of information and manage their often-contradictory emotions. By using 

appropriate strategies and techniques, they create something new.  

Å Methodological Competencies 

1. To use effective work methods. The students organize their activities with 

a certain degree of autonomy. They make effective use of the resources at 

their disposal: time, instruments, documentation, cooperation with others 
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etc. They adopt a procedure that leads to their targeted outcome. They 

modify their procedure by taking into consideration the improvements it 

requires. 

2. To use Information and Communication Technologies (ICT). The students 

master ICT well enough to use them effectively and autonomously for 

educational purposes. It is by understanding the logic on which ICT are 

based that students gradually master these tools which help them to 

structure complex tasks, support their creativity and link them with the 

world. 

Å Personal and Social Competencies 

1. To develop his/her personal identity. The studentsô perceptions, emotions, 

reflections and cultural backgrounds contribute to the construction of their 

personal identity. They develop their own system of values based on their 

various experiences. Through actions and attitudes that are consistent with 

their identity, they express their uniqueness in an autonomous and 

responsible way within an increasingly complex network of social 

relationships. 

2. To maintain harmonious interpersonal relations. The students are 

receptive and open to the emotions, outlook and ideas of others. They 

recognize other peopleôs interests and needs and are willing to exchange 

points of view. They do not hesitate to express themselves and allow other 

people to do likewise by listening to them. The self-control they display in 

their relation with others fosters a climate of mutual trust and respect that 

denotes their ability to adapt. 

3. To work with others. The students make a personal contribution to team 

efforts. Their attitudes encourage interaction and feedback. They make a 

point of helping the group achieve its objectives. Teamwork involves 

learning how to work together and learning by working together. 

4. To demonstrate a sense of ethics. The students recognize the ethical 

dimension of a situation or action. Their decisions regarding action or 

behaviour are guided by an increasingly complex set of reasons and 

criteria. They are capable of determining their attitudes and behaviour by 

considering their present and future consequences, for themselves and 

others. 

Å Communication-related Competency 

1. To communicate appropriately. The students use one or more languages 

(written, body, oral or visual) to share their images, feelings, knowledge 

and understanding of the world. They display attitudes that favour 

interaction. In all situations, they express themselves appropriately and 

take into account the materials, codes and vocabulary specific to the 

languages used. To this end, they respect the established conventions and 

pay particular attention to the quality of spoken and written language. 
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 The statements of competency in The Québec Education Program remain 

the same from Elementary Cycle 1 through the final cycle of the secondary 

level. The progression of learning in each cycle is defined in terms of the 

following elements: 

Å outcomes 

Å teaching, learning and evaluation context 

Å evaluation criteria 

Å characteristics and the subject content 

1.6 Areas of Lifelong Learning  

The areas of lifelong learning concern aspects of contemporary life. They are integrated 

into The Québec Education Program in order to establish areas in which competencies 

can most meaningfully be used with subject-specific and cross-curricular learning. The 

intention is to encourage students to regularly establish links between what they learn at 

school and their everyday life by providing them with opportunities to develop an in-

depth understanding of various contexts related to their lives and to choose from among 

various possible actions when faced with specific situations. 

There are eight areas of lifelong learning in The Québec Education Program. 

Å World-View: The student gradually constructs a dynamic world-

view that gives meaning to his/her life. 

Å Health and Well-Being: The student adopts a self-monitoring 

procedure concerning the development of healthy lifestyle habits. 

Å Personal and Career Planning: The student makes and honours a 

commitment to carry out projects to develop his/her potential and 

integrate into society. 

Å Social Relationships: The student participates actively in his/her 

learning with other members of his/her community. 

Å Environmental Awareness: The student takes action in the natural 

and built environment to foster harmony and sustainable 

development. 

Å Consumer Rights and Responsibilities: The student acts as an 

informed consumer, making responsible use of goods and services 

in a spirit of equitable sharing of resources. 

Å Media Literacy: The student exercises critical judgment in using 

the media and in producing media documents that respect 

individual and collective rights. 

Å Citizenship and Community Life: The student takes part in 

democratic life by playing an active role in the school and society 

in a spirit of openness to the world and respect for diversity. 
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These areas of lifelong learning concern aspects of human life in which the students 

gradually learn to make decisions. They provide contexts that encourage the students to 

become more involved in their education and their society. They help them to integrate 

and transfer what they have learned.  

1.7 Concepts of Learning and Evaluation  

The concept of learning used in The Québec Education Program has its roots in the 

cognitive sciences, a set of disciplines concerned with learning and knowledge. It is a 

concept based on ócognitivistô and ósocial constructivistô approaches which view all 

learning as a personal construction that builds on the learnerôs cognitive and affective 

resources while being strongly influenced by the cultural environment and social 

interaction. 

In light of the principle that learning is a construction, the studentsô environment is 

considered to foster learning when it presents complex and meaningful situations that are 

appropriate for them. For example, in a typical learning scenario, when a student works 

on a particular task, in interaction with classmates and with the mediation of the teacher, 

s/he: 

Å develops a certain understanding of the situation,  

Å considers various ways of performing the task,  

Å makes use of relevant competencies and knowledge, and  

Å evaluates the procedure s/he used  

(both during the class and on completion of the task). 

This concept of learning emphasizes the role of ócognitive dissonanceô in the process of 

constructing knowledge and developing competencies. Cognitive dissonance occurs when 

students come to question their own beliefs and representations such that they cannot act 

adequately in a given situation. At such times, with their teacherôs guidance and together 

with their classmates, students come to: 

Å reconsider and understand the limits of their prior learning,  

Å compare their own representations of the situation with those of 

their classmates, and  

Å seek and test information by consulting resource persons or 

documentation.  

Throughout this procedure, students use cognitive, affective and motivational strategies to 

reduce the tension between their previous understanding and their new understanding of 

reality. 
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The role of evaluation in learning. Evaluation is an integral part of learning, taking into 

account competencies and contents identified in The Québec Education Program, and 

corresponding to its orientations and approaches. Evaluation activities are planned in 

conjunction with learning activities and they are defined as much in terms of process as of 

outcomes. 

Evaluation is learner-centered. By observing the students during the learning process, 

teachers can derive information about their progress in the development of competencies. 

By giving students feedback about their strengths and weaknesses, teachers can influence 

both the learning process and studentsô motivation, and support students in the process of 

constructing their competencies. Feedback helps students remain motivated, encourages 

them to establish appropriate learning strategies. 

Learner-centered evaluation also entails fostering a sense of responsibility in the students 

regarding the evaluation of their own learning. From a meta-cognitive perspective, self-

evaluation, co-evaluation and peer evaluation encourages students to be aware of their 

own procedures throughout the learning process, to analyze them, to compare their ideas 

with those of their classmates and parents, and to discuss them with their teacher in order 

to adjust their approaches. 

Various tools and means, not all of which need be officially recognized instructional 

materials, may be used to evaluate learning and assess competencies. Class diaries, 

logbooks or portfolios are all part of learning and enable students and teachers to evaluate 

learning procedures, the development of competencies and the acquisition of knowledge. 

In order to maintain ongoing cooperation with the parents, schools keep them informed 

about their childrenôs progress at school. For this reason, evaluation leads to 

communication with parents in the form of a report card and one or more of the 

following: annotated portfolios, student-parent conferences and parent-teacher interviews. 

At the end of each cycle, the information gathered and collated provides an overall 

assessment of each studentôs learning and indicates how ready s/he is to go on to the next 

cycle. 

The roles of students and teachers. The concept of learning on which The Québec 

Education Program is based requires the organization of learning and evaluation 

situations that are focused both on the learning process and on its outcomes. These 

situations call for students to develop a high degree of awareness and autonomy in their 

learning process. Reflection about the learning process contributes greatly to the quality 

of the learning and facilitates the transfer of learning. 

In this context, students are seen as the principal agents of their learning. Knowledge is 

not only transmitted by teachers; the students participate in a learning process in which 

they are the principal actors. 

As mediators between students and knowledge, teachers stimulate their students, 

reinforce their motivation and encourage them to do their best while at the same time 

offering them support, guidance and encouragement throughout the learning process. The 
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teachersô role is to create an educational environment that promotes studentsô learning 

and overall development. Teachers encourage students to play an active role in and take 

responsibility for their learning and help them apply their learning in activities at school 

and in everyday life. 

The role of parents. Parents are among a schoolôs key partners because they have a special 

relationship with and influence on their children. The childrenôs first contact with their 

historical and cultural background is in their family context. To encourage harmony 

between the respective roles of the school and the childrenôs parents, schools encourage 

parents to monitor their childrenôs progress and to help their children with their individual 

work. 

The studentsô individual works enable them to consolidate their learning and apply them 

in everyday life. They also foster the development of independent work methods and 

habits and enable students to engage in activities that interest them. These works may 

consist in preparing or continuing a project, or in applying learning and they may take a 

variety of forms. 

1.8 Fostering Educational Success for All Students  

The Québec Education Program is designed to enable every student to achieve 

educational success. For some students, this represents a major challenge. Helping them 

meet that challenge entails not only continuous enrichment of the educational 

environment, but also consideration of the needs of every learner. 

It is in this perspective that the following pedagogical guidelines are presented as part of 

The Québec Education Program. They are grouped into eight categories, each of which 

corresponds to an area in which many students may experience difficulties. 

Å A preventive perspective 

Å Attention and Concentration 

Å Organization in Space and Time 

Å Self-esteem 

Å Socialization 

Å Communication and Verbalization 

Å Motivation: Participation and Persistence 

Å Comprehension and Memorization 

Å Self-Control and Transfer of Learning 

These guidelines highlight conditions that favour success for the greatest possible number 

of students. They are neither exhaustive, nor prescriptive. 
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2. THE QUÉBEC EDUCATION PROGRAM  (Pre-school / Kindergarte n) 

Children arrive in Kindergarten with various patterns of development which are the result 

of both their personal and family history and their socio-cultural background. The 

Preschool Education Program has a threefold mandate: first, to make Kindergarten a rite 

of passage that gives children a liking for school; second, to foster childrenôs overall 

development by motivating them to exploit their full potential; and third, to lay the social 

and cognitive groundwork that will prepare children for their future schooling and enable 

them to continue to learn throughout their lives. 

The general objective of the program is to enable 4- and 5-year olds to develop 

psychomotor, affective, social, language, cognitive and methodological competencies 

related to self-knowledge, living in society and communication. Children take part in 

learning situations drawn from their world of play and their life experiences as active and 

thoughtful students. 

2.1  Children and Play  

Play has a central place in preschool education because it makes a major contribution to 

childrenôs overall development. In play, children express themselves, experiment, 

construct their knowledge, structure their thinking and develop their view of the world. 

Through play activities, they learn to be, to interact with others and to solve problems, 

and they develop their imagination and creativity. 

2.2  Develo pment Activities  

Activities related to childrenôs concerns, interests and stage of development are by nature 

cross-curricular. They are rooted in childrenôs everyday lives and their human, physical 

and cultural environment. In addition, they foster the development of knowledge, 

behaviour and attitudes that help children function methodologically and exercise 

elementary forms of critical judgment. 

2.3  The Cultural Dimension  

Culture is both self-construction and encounter with civilization, knowledge, art and 

literature. Sensitized to the immediate culture, that of the environment they live in, 

children are gradually led to discover other cultures. Exposure to a variety of cultural 

products of high quality enriches childrenôs life experience and broadens their view of the 

world. The new cultural context of the class and the school environment fosters their 

overall development by providing many opportunities for them to think, develop their 

relationship skills and affirm their identity as individuals. 

2.4  Pedagogical Practices  

Teachersô activities centre on the children, their needs and their interests. They aim at 

giving them the means to become increasingly autonomous in the construction of their 

knowledge. It respects individual rates of learning and takes into account each childôs 
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previous knowledge. It creates opportunities for discovery and allows children to make an 

effort and face challenges at their level. It stimulates their desire to learn and creates 

situations that capture their interest. It supports them in their process of learning and gives 

them opportunities to draw on their knowledge, encouraging them to surpass themselves. 

It allows their knowledge and strategies to be developed through experimentation as well 

as through observation, questioning and reflection. Since some children have specific 

needs related to learning, behaviour or psychomotor development, pedagogical practices 

are adapted to the situation of the individual child. 

2.5  Class Organization  

The preschool classroom is organized to encourage the childrenôs active participation in 

their learning process. In it, the children observe, explore, manipulate, reflect, imagine, 

exercise memory, plan projects or test their capacities and motor skills. Learning areas 

stimulate their curiosity and allow them to explore various areas of knowledge: 

languages, the arts, mathematics, the social sciences, science and technology. To increase 

opportunities for the development of motor skills, they take part in various activities in 

the gym or the schoolyard. 

2.6  The Role of the Parents  

 Parents, the first educators of their children, are indispensable allies in achieving the 

educational mission of the school. They provide a link between the significant stages in 

the history of their childrenôs learning, in or out of school, in the past or in the future, and 

give the children emotional support. Therefore, cooperation between home and school is 

of utmost importance. 

2.7  Pedagogical Evaluation  

In preschool education, evaluation is an interactive process involving children, their 

peers, the teacher, and the parents. Observation is the favoured means of evaluation since 

it fosters and respects the learning process and focuses on the childrenôs attitudes, 

behaviour, processes, strategies and achievements. 

Evaluation is integrated into the childrenôs regular activities and takes place in the 

teaching and learning context. Evaluation criteria are used as observation guidelines to 

help teachers make a judgment concerning the degree of development of each of the 

competencies in the program. 

In teaching and evaluating the competencies of children in immersion programs, teachers 

distinguish between the normal stages of child development and difficulties related 

strictly to their learning a second language. For classes in a French immersion program, 

teachers make connections between the French and English languages in order to ensure 

understanding, support oral expression and encourage the application of learning. 
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2.8  Learning  Related to Child Development  

Competencies and Expectations 

1. To perform sensori-motor actions effectively in different contexts. This competency 

involves the childrenôs psychomotor development. Through action games and daily 

physical activity, they develop their senses and their gross and fine motor skills. They 

discover the various reactions and possibilities of their bodies and become aware of the 

importance of taking care of them and behaving safely. 

2. To affirm his/her personality. This competency involves the childrenôs emotional 

development, particularly the building of self-esteem. It is manifested in the acquisition 

of knowledge and abilities related to self-knowledge. Through a variety of experiences, 

children learn to see themselves as unique individuals with their own tastes, interests and 

needs. They acquire self-confidence, become more receptive to entering into relationships 

with others, show a desire for knowledge, express pleasure in doing things and take part 

autonomously in learning activities. 

3. To interact harmoniously with others. This competency involves the childrenôs social 

development. It is through interaction with others that children test their understanding of 

the world and their differences in interests and tastes. They gradually accommodate their 

needs to those of others. They identify with their cultural environment, become interested 

in others and open up to new things. Being in the classroom allows children to discover 

the satisfactions and constraints of community life and to develop social skills. They 

recognize the advantages of harmonious relationships with others, realize they have rights 

and responsibilities and learn to resolve their conflicts in a spirit of mutual respect and 

justice. 

4. To communicate using the resources of language. This competency involves the 

childrenôs language development. Language is an important tool in their cognitive 

development, a necessary means of social development and knowledge of the world. 

Placed in a rich, stimulating environment, in daily contact with books and other written 

and oral productions, they discover the pleasure of playing with words, reading, making 

up stories and communicating orally and in writing. Through the development of their 

communication skills, children learn to structure their thinking, affirm their personality 

and enrich their knowledge. 

5. To construct his/her understanding of the world. This competency involves the 

childrenôs cognitive development. It is through their games and experiences, their actions 

and interactions that children build their understanding of the world. Children are curious. 

They want to know and understand things. They need to observe, to experiment, to 

anticipate, to do things and to share with others in order to construct their knowledge. 

Their experiences in the class allow them to use creative thinking, to become familiar 

with various ólanguagesô, to acquire knowledge and to develop attitudes and abilities that 

will serve as the basis for their future learning. 
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6. To complete a project. This competency involves the development of work methods 

by the children. Motivated by a desire to explore and understand the world, the children 

take part in an individual or team project. The project arises from the childrenôs interests, 

games and experiences. It represents a real challenge at their level, and allows them to 

mobilize their competencies, to proceed by trial and error, to use their creativity and to 

learn to complete a task. Playing an active role in their learning, children construct 

knowledge and develop abilities and strategies that they will be able to apply in other 

contexts. 

Learning content 

The learning content for the Kindergarten program consists of a variety of activities 

grouped under the following headings.  

Å Psychomotor Development 

Å Emotional Development 

Å Social Development 

Å Language Development 

Å Cognitive Development 

3. THE QUÉBEC EDUCATION PROGRAM   (Cycles 1, 2, 3)   

The Québec Education Program is designed to enable students to develop an integrated 

set of resources. The targeted competencies take into account the subject-specific learning 

considered essential for the studentsô optimal development while they are in school, as 

well as complex problems of the sort they are likely to face as citizens. These 

competencies are the targets in terms of which the various components of The Québec 

Education Program are organized. 

The competencies formulated in The Québec Education Program are the same from 

Elementary Cycle One through the secondary level. However, the teaching, learning and 

evaluation context, the characteristics of the subject-specific competencies, the evaluation 

criteria and the subject content evolve from one cycle to the next. 

Subject-specific competencies are the components of the programs of study. They 

concern specific fields of knowledge and involve assimilating the specific content of one 

or more subjects. The Québec Education Program, however, favours presenting subject-

specific learnings in cross-curricular or interdisciplinary situations to ensure that learning 

situations are as authentic as possible. This means that schools establish as many and as 

varied links as possible between fields of learning and subject areas. The competencies 

and knowledge associated with the various subject-specific fields of knowledge, the 

cross-curricular competencies and the areas of lifelong learning can all provide links. 

3.1 Language s 

Students learn to communicate in the language of instruction by reading, writing, 

speaking, listening and viewing and by combining these functions of language. Language 
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is the key to all communication. Its mastery is fundamental for academic learning and in 

order for students to be able to play different social roles and develop interpersonal 

relationships.   

General Objective in Languages. To develop oral communication (speaking and 

listening) and written communication (reading and writing) competencies that enable the 

students to express their understanding of the world, to interact with young people and 

adults from here and elsewhere, and to assimilate and transmit the richness of our culture. 

English Language Arts (Cycles 2, 3) 

Introduced in Cycle 2, the English Language Arts program is first and foremost a literacy 

program. Literacy in this program is defined as the use of a rich repertoire of spoken, 

written and visual codes that enable an individual to participate actively, critically and 

humanistically in the making of culture. Therefore, the ultimate goal of the English 

Language Arts program is to teach children to read the world and the word, where ñwordò 

stands for spoken, written and visual code systems.  

Language is the primary means of communication between individuals and society. Since 

we understand language as both a personal and social system of communication, it is 

essential that children find within language the means to express their own intentions, 

ideas and knowledge, as well as a structure for coming to terms with the knowledge and 

ideas of others.   

The competency to use language for personal and social purposes is developed in 

situations where students are actively involved in making sense of spoken, written and 

visual texts. English Language Arts provides students with the opportunity to develop 

language competencies that respond to the realities of diverse situations, the interpersonal 

and communication strategies they require to become active, critical members of society, 

and an appreciation of their rich literary and cultural heritage. 

Assessment and evaluation throughout a cycle focus on creating a moving portrait of the 

student-learner that demonstrates her/his competencies in several different contexts, 

rather than on a cumulative list of specific abilities, knowledge or skills.  

Since literacy develops both in school and within society, such evaluation takes into 

account the different ways in which individual students demonstrate their growing 

literacy by drawing upon the cross-curricular competencies.  

Competencies and Subject Content  

1. The student reads literary, popular and information-based texts. The reading 

competency focuses on the development of readers for life.  A love of reading develops 

through access to a variety of texts which are connected to the studentôs life, which are 

relevant to her/his personal, social and cultural experiences, and which enhance self-

identity, imagination and understanding of other people and the world. Through reading 

different types of texts, the student explores a range of information, as well as real and 

imaginary experiences relevant to her/his age. 
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The student behaves like a reader, making choices about what to read, taking risks in 

working out unknown words, and participating in talk to extend and enhance 

understanding. It is anticipated that the student will become a critical reader over time. 

Becoming a critical reader involves the student in questioning and challenging the text, 

creating her/his own texts, recognizing and examining instances of bias, stereotyping and 

exclusion, as well as exchanging critical perspectives with others. The student learns to 

situate the texts s/he reads in cultural contexts, and to see that s/he must interpret as s/he 

reads, since no text has an absolute meaning that is understood by all persons in the same 

way. 

Reading is a developmental process. Throughout the three cycles of elementary school, 

the student is moving toward an explicit understanding of how s/he makes meaning of 

texts. The capacity to self-evaluate plays a key role in this development. 

Subject Content for this competency is listed under the following headings: 

Å Text Types: The student reads and examines the structures and features of 

literary, popular and information-based texts. Literary texts are understood to 

be childrenôs literature, with an equal representation of male and female 

authors and from diverse cultural communities. 

Å Knowledge of Cueing Systems 

Å Reading Strategies: Ways Readers Construct Meaning 

Å Self-correcting Strategies 

Å Procedures for Locating and Organizing Information 

Å Response Process  

2. The student writes self-expressive, narrative and information-based texts. Writing is 

one of the principal ways in which the student actively participates in the shaping of 

community and culture. This competency focuses on the writing of a variety of self-

expressive, narrative and information-based text types. It is intended that the student see 

writing as a positive, rewarding activity through which s/he communicates ideas, 

experiences, feelings and information to others. 

The student writes on a regular basis. At all stages of writing development, the studentôs 

texts are viewed as meaningful. Emphasis is placed on the studentôs successes and on the 

consistent support and encouragement of family members, peers and teachers as readers. 

The classroom is seen as a community of writers and individual students behave like 

writers when engaged in the writing process. 

The studentôs writing demonstrates the interrelationship among linguistic and non-

linguistic sign systems and her/his texts are increasingly shaped to the purpose and 

audience for the writing. Reading-writing connections support the studentôs development 

of different text structures and features. Her/his writing takes place in contexts/situations 

in which there are opportunities to read, talk, view and listen that closely approximate 

how writing is used in the world outside the school. 
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Writing also involves the development of a repertoire of basic organizational skills, 

spelling strategies and usage conventions learned in the context of writing. This repertoire 

emerges through the studentôs self-evaluation of the writing s/he has produced. The 

emphasis in this competency on personal significance, a range of text types and a variety 

of purposes and audiences for writing favours the development of lifelong writers. 

Subject Content for this competency is listed under the following headings: 

Å Text Types: The student writes a variety of texts (self-expressive, narrative, 

information-based)  

Å The Writing Process  

Å Revision Strategies  

Å Editing Strategies  

Å Strategies for Spelling 

Å Structures and Features of Literary, Popular and Information-based Texts  

3. The student views/reads visual texts critically. Visual texts (which include a range of 

texts, from illustrated picture books to videos) occupy a prominent position in our daily 

lives and make an essential contribution to the construction of society and culture. This 

competency acknowledges the changing landscape of literacy by making it clear that 

visual texts need to become part of the studentôs understanding about how language 

works. It is anticipated that the student will apply her/his developing critical awareness of 

visual texts to literature and across the curriculum in an effort to situate texts in their 

historical and/or socio-cultural contexts. The focus is upon the structural and linguistic 

elements of visual texts, the communication process, and the different ways in which 

meaning is constructed. In the program for each cycle, a connection is made between 

reading and viewing competencies, as well as among all of the language arts. The student 

is expected to both produce and view visual texts as a means of developing her/his critical 

viewing competency.  

Subject Content for this competency is listed under the following headings: 

Å Text types, Structures and Features: The student reads/views and examines the 

structures and features of narrative, popular and information-based texts. The 

makers of texts communicate their meanings to audiences by choosing 

appropriate structures and features. 

Å Stereotyping/Exclusion/Bias  

Å Constructing Visual Texts  

Å Organizing and Sharing Information  

Å Critical Viewing Abilities  

4. The student interacts in the role of sender and receiver. Taking an active part in the 

communal dialogue that maintains and strengthens a democratic society is part of what it 

means to be a citizen. Throughout the three cycles of elementary education, the student 
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learns to work cooperatively and collaboratively with others by interacting in a variety of 

situations of growing complexity. The concept of teamwork is introduced early in  

Cycle 1. The student learns by doing what is expected of a team member, how an 

effective team works to achieve its purpose, and how teamwork leads to a more efficient 

and creative use of the time, energy and knowledge of the team members. Since many of 

the collaborative and cooperative activities engaged in involve problem-solving, the 

student gradually acquires a repertoire of effective problem-solving protocols. As well, 

activities such as storytelling, role-playing and improvisation are used to present personal 

significant interests and issues in the form of real-life drama. 

Showing interest in and respecting the points of view of others is an essential element in 

personal growth and socialization. As the student moves through the cycles of elementary 

education, the more complex ability of working with others to transcend gender, social 

and cultural differences is slowly developed. The ideal development of this ability is the 

participation, as adults, in dialogue with others, in which a new perspective, a new shared 

knowledge, is created. 

Subject Content for this competency is listed under the following headings: 

Å Collaborative and Cooperative Activities 

Å Process and Effective Strategies for Problem-solving  

Å Spoken Texts  

Å Language Registers   

Å Group Activities for Teamwork  

Å Strategies for Teamwork  

Å Inquiry Method  

Å Classroom Drama  

Å Technology Resources 

Français, programme dôimmersion (Cycles 1, 2, 3) 

Le programme dôimmersion de fran­ais, langue seconde, permet ¨ lô®l¯ve de d®velopper 

sa compétence à communiquer de façon appropriée dans des contextes variés et motivants 

li®s aux domaines dôexp®rience de vie et aux domaines disciplinaires. 

Lô®l¯ve fait ses apprentissages en sôappropriant les ®l®ments qui lui permettent 

dôinterpr®ter et de produire des textes oraux, ®crits ou visuels, dôinteragir en fran­ais et de 

se situer par rapport à la culture francophone. 

Lô®l¯ve qui int¯gre ces comp®tences tout au long de ses apprentissages est en mesure de 

communiquer en fran­ais. Lôapport du transfert linguistique entre le fran­ais et lôanglais 

permet ¨ lô®l¯ve de d®velopper ses comp®tences langagi¯res. De plus, les contextes 

relatifs aux diff®rentes disciplines offrent ¨ lô®l¯ve des situations dôapprentissage 

signifiantes et authentiques. 
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Enfin, le programme vise ¨ offrir ¨ lô®l¯ve de nombreuses occasions dôentrer en contact et 

dôexplorer des produits culturels francophones dôici et dôailleurs afin de les appr®cier, 

dô®largir ses r®f®rences culturelles et de participer pleinement ¨ la vie culturelle 

québécoise.  

Compétences et Contenu disciplinaire 

1. Interpréter des textes oraux, écrits ou visuels. Lô®l¯ve est amen®, dans des situations 

dô®coute ou de lecture, ¨ reconstruire le sens de textes oraux, ®crits et visuels lui 

permettant de satisfaire des besoins personnels, scolaires et sociaux. Cette compétence 

vise ¨ faire d®couvrir ¨ lô®l¯ve le plaisir dô®couter et de lire en fran­ais et ainsi ¨ cr®er 

chez lui de bonnes habitudes quôil devrait conserver tout au long de sa scolarit® et de sa 

vie. Pour ce faire, grâce ¨ lô®coute et ¨ la lecture quotidienne sous diff®rentes formes et 

aux ®changes avec ses pairs, lô®l¯ve apprend ¨ structurer sa pens®e et ¨ r®agir ¨ une 

grande variété de textes. Ces échanges contribuent à élargir sa compréhension et à 

développer son esprit critique ¨ lô®gard des textes entendus, lus ou vus. Pr®cisons quôun 

texte est une structure complète qui peut prendre une forme orale, écrite ou visuelle. Un 

texte visuel utilise un code ou une combinaison de codes dont les éléments peuvent être 

fixes ou animés tels une affiche, une illustration, une bande dessinée, un dessin animé, 

une page Web, un logo. 

Dans un environnement riche et stimulant, lô®l¯ve devient de plus en plus autonome en 

utilisant différentes stratégies. En portant un regard critique sur son processus de 

compr®hension, lô®l¯ve se conscientise et se responsabilise face ¨ ses apprentissages. Tout 

au long de cette d®marche, lô®l¯ve a besoin de colliger diff®rentes productions refl®tant 

ses progrès. 

Le contenu disciplinaire de cette compétence est indiqué sous les sous-titres 

suivants: 

Å Stratégies propres à la formation langagière générale 

Å Strat®gies propres aux activit®s dô®coute et de lecture 

Å Conventions de communication 

Å Éléments prosodiques 

Å Éléments gestuels 

Å Intentions de communication 

Å Types de textes 

Å Vocabulaire 

Å Ressources linguistiques 

Å Système graphophonétique 

Å Ponctuation 

Å Grammaire de la phrase 

Å Grammaire du texte 

Å Orthographe dôusage 
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Å Métalangue 

2. Produire des textes oraux, écrits ou visuels. Lô®l¯ve est amen® ¨ produire des textes 

oraux, écrits ou visuels lui permettant de satisfaire des besoins personnels, scolaires et 

sociaux. Cette comp®tence vise a faire d®couvrir ¨ lô®l¯ve le plaisir dô®crire et de 

sôexprimer en fran­ais et ainsi ¨ cr®er chez lui de bonnes habitudes quôil devrait conserver 

tout au long de sa scolarité et de sa vie. Pour ce faire, grâce sux productions quotidiennes 

orales et ®crites sous diff®rentes formes et aux ®changes avec ses pairs, lô®l¯ve apprend à 

structurer sa pensée et à réagir à une grande variété de textes. Ces échanges contribuent à 

®largir sa compr®hension et ¨ developper son esprit critique ¨ lô®gard des textes oraux, 

écrits ou visuels. 

Lô®l¯ve est amen® progressivement tant ¨ lôoral quô¨ lô®crit ¨ construire son texte seul, 

dôune mani¯re de plus en plus autonome. Il reconna´t que tout texte est li® ¨ une intention 

particuli¯re, par exemple exprimer, d®crire, raconter ou expliquer, quôil sôadresse ¨ un ou 

des auditeurs dont il doit tenir compte et que la forme varie selon que le texte est oral ou 

écrit. Bien que sa compétence à produire des textes demeure moins développée que sa 

comp®tence ¨ interpreter des textes, lô®l¯ve devient progressivement responsable de la 

structuration, de la cohérence et de la cohésion de son texte de même que du respect des 

règles liées au code linguistique et aux conventions de communciation. Le niveau de 

compétence atteint lui permet de satisfaire à ses besoins scolaires. 

Le contenu disciplinaire de cette compétence est indiqué sous les sous-titres 

suivants: 

Å Stratégies propres à la formation langagière générale 

Å Stratégies propres aux activités de production 

Å Conventions de communication 

Å Éléments prosodiques 

Å Éléments gestuels 

Å Intentions de communication 

Å Types de textes 

Å Vocabulaire 

Å Système graphophonétique 

Å Ponctuation 

Å Grammaire de la phrase 

Å Grammaire du texte 

Å Orthographe dôusage 

Å Métalangue 

3. Interagir en français. Cette comp®tence vise ¨ amener lô®l¯ve ¨ participer, avec une 

ou plusieurs personnes, ¨ la construction dôun texte, et ce, dôune mani¯re de plus en plus 

autonome. Elle sôappuie sur la comp®tence ¨ interpr®ter des textes oraux, ®crits et visuels, 

et sur la compétence à produire des textes oraux, écrits ou visuels. En interaction, lô®l¯ve 
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doit constamment n®gocier le sens et la forme des interventions, sôadapter aux r®actions 

verbales et non verbales des interlocuteurs, tenir compte des conventions de 

communication régissant les tours de parole, le maintien ou lôinterruption de lô®change. Il 

doit de plus tenir compte des éléments de la situation de communication. Dans cette 

compétence, la langue est, bien sûr, un instrument de communication, mais elle est aussi 

un vecteur de croissance personnelle, intellectuelle et sociale. 

Quand les ®l¯ves travaillent en ®quipe, lôimportant côest de responsabiliser chaque 

membre de lô®quipe au but que celle-ci sôest donn®. La motivation au travail dô®quipe et 

le respect des points de vue des autres sont des éléments essentiels au développement 

personnel et ¨ la socialisation. Le retour que lô®l¯ve fait sur sa participation au sein de 

lô®quipe fait valoir lôimportance de ses contributions et de ses interventions. 

Le contenu disciplinaire de cette compétence est indiqué sous les sous-titres 

suivants: 

Å Stratégies propres à la formation langagière générale 

Å Strat®gies propres aux activit®s dôinteraction 

Å Stratégies propres au travail en équipe 

Å Conventions de communication 

Å Éléments prosodiques 

Å Grammaire de la phrase 

*  Le contenu disciplinaire des comp®tences 1, 2 et 4 sôapplique au 

développement de la compétence à interagir 

4. Se situer par rapport à la culture francophone. Lô®l¯ve adopte des comportements et 

une attitude dôouverture ¨ la culture francophone. Lô®l¯ve acquiert des connaissances qui 

faciliteront lôinterpr®tation et la production de textes ainsi que lôint®raction avec des 

francophones. Il peut ainsi sôins®rer dôune mani¯re harmonieuse ¨ la soci®t® qu®b®coise, 

et ce, dans le respect des diverses communaut®s culturelles qui la composent. Sôil est vrai 

que culture et langue sont indissociables, il est important de rappeler quôen immersion, 

culture et disciplines sont aussi indissociables. Cette compétence vise donc également à 

d®velopper chez lô®l¯ve une culture dans les domaines de la math®matique, de la science, 

de la technologie, des arts, du d®veloppement personnel et de lôunivers social. 

Le contenu disciplinaire de cette compétence est indiqué sous les sous-titres 

suivants: 

Å Stratégies propres à la formation langagière générale 

Å Strat®gies propres aux activit®s dôexploration de la culture francophone 

Å Conventions de communication 

Å Vocabulaire 

Å Culture 
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*  Le contenu disciplinaire des compétences 1, 2 et 3 sôapplique au 

développement de la compétence culturelle. 

3.2 Mathematics, Science and Technology  

Students are introduced to scientific and technological development at a very early age in 

order to understand the world in which they live. New technologies, especially 

computers, have not only changed the way we think, but have even revolutionized the 

way we work and communicate so much so that they are an essential tool for acquiring 

knowledge. 

The activities and achievements of science and technology are one of the most significant 

accomplishments of humankind. A perceptive view of reality and an investigative focus 

resulting from the need to understand have led to the development of the intellectual 

processes associated with science and technology: systematic observation, questioning, 

trial-and-error, experimental investigation, model building and concrete achievements. It 

is important that students understand nature and objects made by human beings, but it is 

more essential that they understand how explanations of nature and of production 

processes are developed. 

Without the contribution of mathematics and its language, science and technology would 

not have progressed, and entire areas of development would be inaccessible and 

incomprehensible. Widespread use of mathematics has not been limited to the fields of 

science and technology; every aspect of our daily lives requires us to understand and use 

mathematics. 

Solving problems, decoding numerical information, estimating, calculating and 

measuring are everyday operations in our society. Mastering mathematics, as well as 

science and technology, involves meeting certain subject-specific requirements. 

Nevertheless, with a view to enhancing the cultural content of the curriculum, scientific 

discoveries, technological achievements and developments in mathematics are placed in 

their historical, social, economic and cultural context to show that their evolution is tied 

to the emergence of needs, the satisfaction of which has always brought about the 

development of innovations at various points throughout history. 

Without turning this subject area into a series of history classes, examples of the 

development of human thought and production throughout history familiarize the students 

with the active process involved in science, technology and mathematics. In examining 

these realities critically, the students learn to consider the importance of ethical issues 

arising from these developments. 

Mathematics (Cycles 1, 2, 3) 

Mathematics is a universal language of communication and an abstraction tool. Students 

assimilate certain concepts, principles, laws and rules to master this language. 

Problem-solving is the key to the development of mathematics. Mathematical concepts 

and processes as well as mathematical language are developed by solving problems and in 
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order to solve problems. Through all these operations, students learn to appreciate how 

mathematics has contributed to the different spheres of human activity. 

The mathematical concepts that contribute to studentsô mental development are related to 

numbers and operations, geometry, measurement, statistics and probability. While 

studying mathematics in elementary school, students develop an intuitive awareness of 

numbers that enables them to determine whether they have used appropriate strategies 

and computations. They do this using mental computations, estimation, a calculator and 

written computations. 

Through instruction focused on manipulation and observation, students learn to recognize 

and use spatial relationships and develop their measurement sense. By learning to 

interpret tables, graphs and diagrams as well as statistical and probability data, they come 

to better understand the world around them. 

Competencies 

1. To solve a situational problem. When solving situational problems, students are 

engaged in a complex process that involves using different comprehension, problem-

solving, organizational and communication strategies. 

When employing the key elements of the competency needed to solve situational 

problems, the students use the other subject-specific competencies in an integrated 

context. In other words, solving situational problems also involves presenting a line of 

mathematical reasoning based on a set of interrelated concepts and processes, using 

mathematical language to communicate and developing an appreciation for how 

mathematics contributes to the different spheres of human activity. 

2. To present a line of mathematical reasoning based on a set of interrelated concepts 

and processes. Students construct an organized body of knowledge over which they 

develop a certain measure of control by learning to structure their thinking. By engaging 

in certain activities, especially situations involving applications or situational problems, 

and by discussing ideas with classmates, students gradually develop number and 

operation sense, spatial sense and an understanding of statistical data and random events. 

A situation involving applications usually relates to a specific context, arouses the 

studentsô interest and makes it possible for them to formulate conjectures. It requires the 

students to call upon and use a combination of known concepts and processes effectively 

and efficiently. The situation is structured in such a way that the solution must be 

validated. It also involves meta-cognitive reflection, which helps clarify related concepts 

and processes.  

3. To communicate by using mathematical language. Students can convey or interpret a 

message by communicating in mathematical language. In learning mathematical 

language, they begin to realize that it is universal and unequivocal and start to understand 

its structure by becoming familiar with its notation, its symbolism, its role in the 

development of mathematics and its usefulness for understanding other subject areas and 

everyday activities. 
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4. To appreciate the contribution of mathematics to the different spheres of human 

activity. Students can appreciate how mathematics contributes to the different spheres of 

human activity and to their own everyday lives if they are better able to understand how 

mathematics can help them deal with a problem-solving situation. They are able to 

recognize the usefulness of this subject because they realize that mathematics allows 

them to carry out tasks that might otherwise be difficult to perform.  

Subject Content  

Å Understanding and writing numbers: natural numbers; fractions; decimals;  

 integers 

Å Meaning of operations involving numbers: natural numbers; decimals; 

fractions 

Å Operations involving numbers: natural numbers; decimals; fractions 

Å Geometric figures and spatial sense: space; solids; plane figures; frieze  

patterns and tesselations 

Å Measurement: measurement sense, units of measure; approximation; lengths; 

angles; areas; volumes; capacities; masses; time; temperatures 

Å Random events: experimenting with activities involving chance; predicting 

whether an event will occur (certainty, possibility or impossibility); 

enumerating the possible outcomes of a simple random experiment (coin toss, 

die); probability of an outcome (likely, just as likely, less likely); enumerating 

outcomes using grids, tree diagrams, etc. (dolls, combinations, coins, playing 

cards, sum of the numbers shown on two dice); comparing the outcomes of a 

random experiment with the known theoretical probabilities (coins, playing 

cards, sum of the numbers shown on two dice); doing simulations with or 

without a computer 

Å Statistics: survey - formulating questions; collecting, describing and 

organizing data using tables; interpreting data using a bar graph, a pictograph 

and a data table; displaying data using a bar graph, a pictograph and a data 

table; interpreting data using a broken-line graph; displaying data using a 

broken-line graph; interpreting data using a circle graph; arithmetic mean 

(meaning, calculation)  

Å Cultural content: numbers; operations; geometric figures; measurement 

Å Symbols: 0 to 9, +, -, x, ÷, =; calculator keys; functions: recursive with the = 

key; certain commonly used calculator functions [memories (M+, M-, MR, 

MC, change of sign (+/-)]; numbers written using digits; Í; writing the 

fractions 1/2, 2/2, 1/4, 2/4, 3/4, 4/4; writing fractions (a/b); writing decimals 

using a period as the decimal marker; %; angle); km, m, dm, cm, mm; 

exponential notation; representation of the time of day (02:00, 2:00 a.m.); 

representation of elapsed time (2 h 10 min, 2:10); $, ¢; temperature notation; // 

(parallel), (perpendicular); g, mg, L, mL 

Å Vocabulary to be learned in each cycle  
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Science and Technology (Cycles 2, 3) 

In this program students take a critical look at scientific and technological advances and 

their impact on social issues. The program gives students the opportunity to use their 

inventiveness and creativity to understand this ever-changing society, adapt to it and take 

action. In this way, they gradually develop scientific and technological knowledge, which 

is an important part of general knowledge. Students will learn that science and technology 

are always evolving both within their respective domains and in the society where their 

influence and impact is felt. 

Competencies 

1. To take action, bearing in mind the different types of reasoning specific to science 

and technology. To develop this competency, students play an active part in the learning 

process, showing initiative and creativity. In so doing, they demonstrate their familiarity 

with the different types of reasoning specific to science and technology. These types of 

reasoning combine ways of doing things with an understanding of problems related to the 

natural and constructed world. Using these types of reasoning, students develop abilities 

that take them from the definition of a problem to the formulation of a hypothesis so that 

they can then test their hypothesis or make an object. 

2. To appreciate how human activities are influenced by the specific contributions of 

science and technology. To develop this competency, students acquire a positive 

appreciation for science and technology, but they cannot do this unless they exercise their 

critical judgement and examine ethical issues. The students examine the role of science 

and technology in human activities and thereby become more knowledgeable about the 

nature of science and technology. They also consider the short-, medium-, and long-term 

influence and impact of science and technology. 

3. To propose acceptable explanations in appropriate scientific and technological 

languages. When working in class, the students take into consideration ordinary language 

and symbolic language that is appropriate to science and technology and in so doing they 

learn to express their thoughts in a more and more organized manner.  

Subject Content  

Å Science and Technology in Human Activities: the social and human aspects of 

science and technology; the development of science and technology over time; 

influence and impact of science and technology on our way of life; ethical 

issues raised by science and technology; limitations of science and technology 

Å Types of Reasoning Used in Science and Technology:  

Å Techniques and Instrumentation 

Å Matter: characteristics; properties; organization; transformations 
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Å Energy: forms of energy; ways in which energy is transmitted; transformations 

of energy 

Å Motion: characteristics of motion; ways of setting something in motion 

Å Interaction: interdependence of living organisms and habitats; interactions in a 

constructed object; forces 

Å Appropriate Scientific and Technological Languages 

3.3 Social Sciences / Sciences Humaines  

One result of the rapid pace of change in recent decades is the increasing complexity of 

social relations. By helping students gain a broad understanding of the functioning of 

societies and the organization of territories, the social sciences ð geography, history and 

citizenship education ð provide students with tools for social integration. Geography and 

history open the world up for students. They focus the studentsô attention on the various 

relationships that exist within and between societies and their territories. 

The development of the competencies in the social sciences takes into account the cross-

curricular competencies and the focuses of development in the areas of lifelong learning. 

The organization of these competencies requires that the students formulate questions, 

grasp situational problems, research and process information, define answers, create 

productions, communicate the results of their research and compare them with those of 

other students, take a position, qualify their point of view and exercise critical judgement, 

all in a creative way. 

Geography, History and Citizenship Education (Cycles 2, 3) 

The purpose of the study of geography is to lead students to understand the role of human 

beings in the organization of territories here and elsewhere in the world, and therefore 

their own role. History involves understanding the present through the past by using a 

method. Students study the past in order to understand the present, and to be able to 

understand the innumerable presents in which they will live.The more complex society 

becomes and the more quickly it changes, the more we need to draw on geography and 

history in order to orient ourselves, to understand the present and, possibly, to participate 

in determining our future. 

By learning about the organization of societies of the past and present and gaining an 

understanding of the reasons for the organization of their respective territories, students 

become aware not only of individual rights and responsibilities but also of the values 

underlying life in society. By expressing their points of view, comparing them with those 

of others and qualifying them, students gradually construct their interpretation of reality, 

develop their critical judgment and learn to accept differences and respect the right to 

dissent. This prepares them to meet the demands of life in society. 

Competencies 

1. To describe the organization of a society in its territory, and the contribution of that 

society to our own. By discovering the close links that exist between the organization of a 



 31 

society and that of the territory in which it is situated and which it adapts to and changes, 

students gain an understanding of a society in its territory at a specific time in an overall 

perspective. They place the society in its geographic and historical context. They situate it 

in relation to the present and appreciate its heritage, thus becoming familiar with the 

concept of continuity. The students are introduced to the requirements of life in society, 

such as respect for values, the exercise of rights and responsibilities, and respect for rules, 

mechanisms and institutions. This contributes to their education as citizens. 

2. To interpret change in a society and changes made to its territory. By looking at a 

society and its territory at two points in time that are a significant distance apart, students 

learn  about the causes of changes and their effects on the application and modification of  

society and on territorial development. The students look at the changes critically, 

consider different  positions concerning these changes and justify their point of view. In 

doing so, they contribute to their own education as citizens.  

3. To be receptive to the diversity of societies and their territories. By comparing 

societies and their territories at the same point in time, the students place each of the 

societies in its geographic and historical context. Through exposure to a variety of 

cultures, values, ways of life, religions and territories, the students learn to respect 

difference. They compare points of view, form opinions, qualify their judgments, 

organize their thoughts and defend their ideas. In doing so, they contribute to their own 

education as citizens. 

Subject Content  

Subject Content for these competencies is listed under the following headings: 

Å Societies and Territories 

Å Contextualization 

Å People and Events 

Å Phenomena Related to a Society in its Territory 

Å Contributions by Societies to Our Society 

Å Changes in Societies and Changes Made to Their Territories 

Å Differences Between Societies and Between Their Territories 

Å Techniques Specific to Geography 

Å Techniques Specific to History 

3.4  Arts Education  

The arts open a door to the world of sensitivity, subjectivity and creativity, allowing 

students to discover and construct meaning through the senses and to communicate this 

through artistic productions. In highlighting the faculties of intuition and imagination, the 

arts constitute a form of intelligence that enables students to understand and interpret 

reality.   
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Each artistic subject has its own language and specific rules, principles and tools. Each 

one offers a particular way of coming to know oneself, forming relations with others and 

interacting with the environment. 

These subjects enable students to express their own reality and vision of the world and 

they help them to communicate their inner images through the creation and interpretation 

of artistic productions. The arts also have a social function. Because they are inspired by 

the cultural and social values current in daily life and contribute to their transformation, 

the arts reflect the history and evolution of societies and, by extension, of humanity. 

Arts education involves learning the language, basic techniques and principles specific to 

those subjects. Students are encouraged to invent, interpret and report on their 

experiences and to think critically and aesthetically about artistic works of the past and 

present, from here and elsewhere. This education is extended by visits to cultural sites, 

contact with artists and efforts to organize a vital artistic life within the school. In this 

way, students become familiar with all forms of artistic expression, become more 

sensitive and critical of what they are offered, learn to take advantage of culture and make 

intelligent choices, now and in their adult life. 

At least two of the four arts subjects are included in the studentsô timetables every year on 

an ongoing basis. 

Drama (Cycles 1, 2, 3) (not offered) 

In drama, students use the language of drama to express, communicate and create. They 

externalize their inner images through action. Through the medium of stories and 

characters, students express their ideas and personal vision of the world, as well as those 

of their classmates, playwrights and other creative artists. 

In creating and interpreting scenes or dramatic works, students explore their physical, 

affective, social, intellectual and aesthetic potential. In so doing, their field of individual 

and collective experience broadens, and, as a consequence, so does their active awareness 

of themselves and their environment. 

Students experiment with various creative situations, making choices that help them to 

explore different aspects of theatre, while actively practicing the subject in the context of 

an authentic procedure. Through reading and using short excerpts from plays, childrenôs 

literature or other sources, students come to discover and appreciate the repertoire of the 

past and present, from here and elsewhere, and situate it in its socio-cultural context. 

Exposure to a dramatic work enhances studentsô aptitude for feeling emotions ð in other 

words, they experience an aesthetic response. Since it connects with personal experience, 

the aesthetic response involves the individualôs entire being, helping each person to 

develop and, through new perceptions and analyses, to renew and enrich his or her 

knowledge of the world and to gain an increased sense of cultural identity. 

Competencies 
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1. To invent dramatic scenes. The invention of dramatic scenes, as part of a process of 

ongoing development throughout elementary school, helps students to develop their 

personal identity and their knowledge of the world. In producing a variety of creative 

works that reflect their personality, experience and aspirations, students become 

increasingly familiar with the language, principles and tools of drama, and develop their 

creativity through the simultaneous action of creative imagination and divergent and 

convergent thinking. 

2. To interpret dramatic scenes. The interpretation of dramatic scenes helps students to 

express and communicate their own ideas and those of others. By interpreting a variety of 

scenes, students discover the individual creators of the works, and become increasingly 

familiar with the language, principles and tools of drama. In so doing, they enrich their 

cultural experience and gain exposure to the diversity of artistic works past and present, 

from here and elsewhere. 

3. To report on personal dramatic and theatrical experiences. Through reflection 

activities and discussions with their classmates, students come to think about their 

dramatic experiences. These types of activities promote the development of capacities 

relating to communication, awareness of various aspects of their dramatic experiences 

and integrated learning. In this context, students progressively learn to situate their 

experience in a perspective of personal and social growth and to understand how drama 

contributes to their daily life. 

4. To appreciate dramatic works, personal productions and those of classmates. 

Observing a variety of dramatic and theatrical works helps students use predetermined 

criteria to articulate their impressions of their own productions, those of their classmates 

and excerpts from works by women and men of the past and present, from here and 

elsewhere. In addition to progressively learning to situate works in their socio-cultural 

context, students draw on their knowledge to think critically and aesthetically. In so 

doing, they develop an artistic awareness that is increasingly sensitive to the technical and 

aesthetic qualities of a given work and are able to make more enlightened choices. 

Subject Content  

Å Creative Process: preparation; creation; reflection 

Å Stimuli for Creation: myself; others; the natural environment; place; time 

Å Language of Drama: expression using the body; expression using the voice 

Å Performance Technique: performance conditions; rules that apply to group 

performance; vocal techniques; body techniques; expressive elements 

Å Theatrical Techniques: marionettes; clown performance; shadow puppet 

theatre; performance in masks; commedia dellôarte 

Å Methods of Dramatization: space; object; set design; costume; sound 

environment; lighting 

Å Dramatic Structures: story development; type of discourse 
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Å Dramatic Repertoire: types of excerpts (to be chosen in relation to the 

components of subject content covered); documentary sources; affective 

aspects; terminology 

Visual Arts (Cycles 1, 2, 3) 

The subject of visual arts represents a system of knowledge that is based on thinking in 

images. It develops both the intellectual and emotional values of students. Focusing on 

attitudes, skills and knowledge of the subject, visual arts contribute to overall personal 

development. 

Visual arts enable students to become aware of themselves and the world around them. 

They increase studentsô competencies in the creation of images by helping them to 

develop linguistic and technical abilities, and to report on their creative process. In 

addition, the reading and analysis of visual arts creations encourage students to appreciate 

their own images and those of classmates, works of art, traditional objects and media 

images taken from art history and their artistic heritage past and present, from here and 

elsewhere. 

Exposure to a work of art enhances studentsô aptitudes for feeling emotions ð in other 

words, they experience an aesthetic response. Since it connects with personal experience, 

the aesthetic response involves the individualôs entire being, helping each person to 

develop and, through new perceptions and analyses, to renew and enrich his or her 

knowledge of the world and to gain an increased sense of cultural identity. 

Competencies 

1. To produce individual works in the visual arts. The production of individual visual 

arts works helps students to develop their personal identity and their knowledge of the 

world. In producing a variety of creative works that reflect their personalities, experiences 

and aspirations, students become increasingly familiar with the language, principles and 

tools of visual arts, and develop their creativity through the simultaneous action of 

creative imagination and divergent and convergent thinking. 

2. To produce media works in the visual arts. The production of media works in the 

visual arts forming a connection between the work and the viewer(s) helps to enrich 

studentsô awareness of themselves and the world by developing capacities related to the 

communicative function of the image. Hence, students learn about the nature, 

components and role of media images by putting specific messages into material forms 

that reach out to an audience. 

3. To report on personal visual arts experiences. Through reflection activities and 

discussions with their classmates, students come to think about their visual arts 

experiences. These types of activities promote the development of capacities relating to 

communication, awareness of various aspects of their visual arts experiences and 

integrated learning. In this context, students progressively learn to situate their experience 

in a perspective of personal and social growth and to understand how the visual arts 

contribute to their daily life. 
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4. To appreciate works of art, traditional artistic objects, media images, personal 

productions and those of classmates. Observing a variety of works of art, traditional 

artistic objects and media images helps students use predetermined criteria to articulate 

their impressions of their own productions, those of their classmates and works by 

women and men of the past and present, from here and elsewhere. In addition to 

progressively learning to situate works in their socio-cultural context, students draw on 

their knowledge to think critically and aesthetically. In so doing, they develop an artistic 

awareness that is increasingly sensitive to the technical and aesthetic qualities of a given 

work and are able to make more enlightened choices. 

Subject Content  

Å Creative Process: preparation; creation; reflection;  

Å Stimuli for Creation: myself; others; the natural environment; place; time 

Å Transforming Gestures: tools  

Å Techniques and Materials: drawing; painting; collage; resist techniques; 

engraving; printing; modelling; shaping; assembling; supports  

Å Language of Visual Arts: shape; line; colour (pigments); colour (in new 

technologies); value; texture; pattern; volume (real); spatial organization; 

spatial representation;  

Å Visual Repertoire  

Å Affective Aspects  

Å Terminology (Visual Arts Language)  

Dance (Cycles 1, 2, 3) (not offered) 

Dance can be defined as the art of using and organizing movement to express, 

communicate and create. As a form of sensorial communication, it allows individuals to 

establish a relationship with themselves and with their environment. Movement becomes 

the symbol used by individuals to express their thoughts, and dance therefore becomes a 

vehicle for individual and group subjectivity. 

Dance draws its principles and its content from the natural vocabulary of human 

movement. By inventing and interpreting dances and choreographic works, students 

renew their physical, emotional, social, intellectual and aesthetic potential. By becoming 

aware of and working with a variety of works, students expand their horizons, learning 

about the distinctive features and differences of cultures around the world, and gaining a 

deeper understanding of their own. 

Exposure to a choreographic work enhances studentsô aptitudes for feeling emotions ð in 

other words, they experience an aesthetic response. Since it connects with personal 

experience, the aesthetic response involves the individualôs entire being, helping each 

person to develop and, through new perceptions and analyses, to renew and enrich his or 

her knowledge of the world and to gain an increased sense of cultural identity. 
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Competencies 

1. To invent dances. The invention of dances helps students to develop their personal 

identity and their knowledge of the world. In producing a variety of dance creations that 

reflect their personality, experience and aspirations, students become increasingly familiar 

with the language, principles and tools of dance, and develop their creativity through the 

simultaneous action of creative imagination and divergent and convergent thinking. 

2. To interpret dances. The interpretation of dances helps students to express and 

communicate their own ideas and those of others. By interpreting a variety of dance 

selections, students discover the individual creators of the works and become increasingly 

familiar with the language, principles and tools of dance. In so doing, they enrich their 

cultural experience and gain exposure to the diversity of artistic works past and present, 

from here and elsewhere. 

3. To report on personal dance experiences. Through reflection activities and 

discussions with their classmates, students come to think about their dance experiences. 

These types of activities promote the development of capacities relating to 

communication, awareness of various aspects of their dance experiences and integrated 

learning. In this context, students progressively learn to situate their experience in a 

perspective of personal and social growth and to understand how dance contributes to 

their daily life. 

4. To appreciate dance works, personal productions and those of classmates. Watching 

a variety of dance works helps students use predetermined criteria to articulate their 

impressions of their own productions, those of their classmates and excerpts from works 

by women and men of the past and present, from here and elsewhere. In addition to 

progressively learning to situate works in their socio-cultural contexts, students draw on 

their knowledge to think critically and aesthetically. In so doing, they develop an artistic 

awareness that is increasingly sensitive to the technical and aesthetic qualities of a given 

work and are able to make more enlightened choices. 

Subject Content  

Å Creative Process: preparation; creation; reflection 

Å Stimuli for Creation: myself; others; the natural environment; the built 

environment; place; time 

Å Language of Dance:  

- BODY: full-body movements; partial-body movements; shapes;  

- TIME: non-metrical division; metrical division 

- SPACE: use of space; levels; directions; trajectories on the floor; 

trajectories in the air; distance;  

- ENERGY: movements performed with much effort; little effort; 

sudden effort; sustained effort 

- RELATION WITH PARTNER: position; spatial actions; coordination; 

groups; role-playing 
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- MOVEMENT TECHNIQUE: abdominal breathing; focus; mobility of 

parts of the body; functions of parts of the body; body alignment; 

lateral awareness; muscle tone; weight transfer; rules for group 

movements  

Å Composition Techniques: repetition; variation; contrast; structures: position; 

sequence; form 

Å Dance Repertoire: types of excerpts (to be chosen in relation to subject 

content); affective aspects 

Å Terminology 

Music (Cycles 1, 2, 3) 

Music is the art of producing and combining sounds in order to express, communicate 

and create, following certain rules that vary with different periods and places. It is both 

the personal expression of an inner state and the translation into sound of a socio-cultural 

reality. It delivers a structured message using a system of codes that allows expression to 

come through in the message. 

Music education develops studentsô auditory sense, their creative potential for working 

with sound and their ability to express themselves and communicate through music. It 

provides students with a range of experiences on the affective, cognitive, psychomotor, 

social and aesthetic levels. Students discover and experiment with the components of 

sound and become familiar with music past and present, from here and elsewhere. They 

learn to think critically and to collaborate. They have opportunities to create their own 

music and to interpret the music of others using different musical languages. By 

becoming aware of and working with a variety of music, students expand their horizons, 

learning about the distinctive features and differences of cultures around the world, and 

gaining a deeper understanding of their own. 

Exposure to a musical work enhances studentsô aptitudes for feeling emotions ð in other 

words, they experience an aesthetic response. Since it connects with personal experience, 

the aesthetic response involves the individualôs entire being, helping each person to 

develop and, through new perceptions and analyses, to renew and enrich his or her 

knowledge of the world and to gain an increased sense of cultural identity. 

Competencies 

1. To invent vocal or instrumental pieces. The invention of pieces of music helps 

students to develop their personal identity and their knowledge of the world. In producing 

a variety of musical creations that reflect their personality, experience and aspirations, 

students become increasingly familiar with the language, principles and tools of music, 

and develop their creativity through the simultaneous action of creative imagination and 

divergent and convergent thinking. 

2. To interpret pieces of music. The interpretation of pieces of music helps students to 

express and communicate their own ideas and those of others. By interpreting a variety of 

musical selections, students discover the individual creators of the works and become 
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increasingly familiar with the language, principles and tools of music. In so doing, they 

enrich their cultural experience and gain exposure to the diversity of artistic works past 

and present, from here and elsewhere. 

3. To report on personal musical experiences. Through reflection activities and 

discussions with their classmates, students come to think about their musical experiences. 

These types of activities promote the development of capacities relating to 

communication, awareness of various aspects of their musical experiences and integrated 

learning. In this context, students progressively learn to situate their experience in a 

perspective of personal and social growth and to understand how music contributes to 

their daily life. 

4. To appreciate musical works, personal productions and those of classmates. 

Listening to a variety of musical works helps students use predetermined criteria to 

articulate their impressions of their own productions, those of their classmates and 

excerpts from works by women and men of the past and present, from here and 

elsewhere. In addition to progressively learning to situate works in their socio-cultural 

context, students draw on their knowledge to think critically and aesthetically. In so 

doing, they develop an artistic awareness that is increasingly sensitive to the technical and 

aesthetic qualities of a given work and are able to make more enlightened choices. 

Subject Content  

Å Creative Process: preparation; creation; reflection 

Å Stimuli for Creation: myself; others; the natural environment; the built 

environment; place; time 

Å Language of Music: intensity and dynamics; duration; pitch; tone colour; 

quality of sound 

Å Graphic Representation: traditional code; conventional nontraditional code; 

other codes 

Å Sound Sources: voice; body; musical instruments; sound-producing objects; 

information and communications technologies 

Å Instrumental Techniques: voice; percussion instruments; recorder; other sound 

sources; rules for group ensemble work 

Å Composition Techniques: question and answer; contrast; reproduction of 

sound; repetition; collage; ostinato; mirror 

Å Structures: form; tempo; rhythmic organization; melodic organization;  

Å Musical Repertoire: types of excerpts (to be chosen in relation to subject 

content); affective aspects 

Å Terminology 

3.5 Personal Development  

The subjects in the Personal Development subject area (Physical Education and Health, 

and Ethics and Religious Culture) are aimed mainly, though not exclusively, at 
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promoting studentsô motor, moral and spiritual development. 

Physical Education and Health (Cycles 1, 2, 3) 

The Physical Education and Health program contributes to the overall development of 

students, no matter what their abilities or handicaps, in a specific and important way by 

helping them to integrate motor, cognitive, social and affective learning. The purpose of 

this program is to help students develop a sense of responsibility for their own fitness and 

health. To this effect, it fosters the development of: (1) a repertoire of movement skills 

and cognitive strategies; (2) positive attitudes in relationships with others; and (3) a 

critical sense allowing students to manage their health wisely. Students will take part in 

learning situations of varying levels of complexity. Play, cooperative, expressive, sports, 

outdoor and physical conditioning activities will be integrated into a learning process 

whereby students will construct their own learning alone or with peers. Through these 

various types of activities, students will make connections between practices here and 

elsewhere and between practices in the present and in the past. By opening their minds to 

diversity, students will gradually learn about their own culture as regards physical activity 

and lifestyle. 

The Physical Education and Health program fosters social development by preparing 

students to cooperate, collaborate, compete, win and lose. It provides students with 

opportunities to develop a sense of fair play and a sense of ethics in their interactions with 

others. 

Competencies and Subject Content 

1. To perform movement skills in different physical activity settings. This competency 

focuses on the development and refinement of movement skills. Students will engage in a 

learning process whereby they will perform sequences of movement skills and 

synchronize their movements or actions in relation to various elements in their physical 

environment. 

Å Personal Space: the body; vocabulary; the principles of balance; the principles 

of coordination; locomotor skills: walking, running, jumping, crawling, 

galloping , hopping, skipping, twirling etc.; non-locomotor skills: turning, 

pivoting, pirouetting, adopting different postures, etc.; types of bases of 

support: on feet, on hands; types of grips: pronation, supination, mixed, 

crossed, leg hook 

Å Physical Environment: the principles of synchronization; locomotor skills: 

climbing up, climbing over, crossing, climbing down, going around, etc.; 

manipulation skills: handling (dribbling, juggling), projecting (throwing, 

hitting), receiving (catching, blocking, deflecting), etc.; characteristics of the 

equipment used;  

Å Safety: risk factors inherent in the task (environmental, mechanical, human); 

safety rules to be followed in performing the task; rules of the game;  



 40 

Å Culture: the origins of the gear and equipment used in physical education and 

how it has evolved; major events in the news related to physical education and 

health 

2. To interact with others in different physical activity settings. This competency focuses 

on studentsô social relationships. The learning situations  encourage students to use their 

sense of ethics and their cognitive, affective and motor skills as they interact and they 

give students the opportunity to work together to achieve a common goal by adapting 

their strategies. Students  engage in a learning process in which they synchronize their 

movements or actions in relation to others, communicate their intentions to others, and 

implement different plans of action. 

Å Social Environment: the principles of communication; the principles of 

synchronization; the process of developing a plan of action; skills related to 

cooperation, opposition, cooperation-opposition and expression; methods of 

communication: sound signals, touch, visual signals; strategies in group 

games; roles 

Å Safety: risk factors inherent in the task (environmental, mechanical and 

human); proper use of equipment; rules to be followed when performing the 

task; rules of the game; risk management education 

Å Ethics: ethical rules relevant to the situation; values developed through the 

game or sport;  

Å Culture: sports activities in Quebec and how they have evolved; the origins of 

the gear and equipment used in physical education and how it has evolved; 

major events in the news here and abroad; sports activities in different 

countries and how they have evolved 

3. To implement a process aimed at adopting a healthy lifestyle. This competency 

focuses on the implementation of a process by which students  enhance their health and 

well-being.  

Å Effects of regular physical activity: breathing rate; growth (development of the 

body); capacity to recover; heart rate; cardio-respiratory and muscular 

capacity; bones; flexibility; adoption of a healthy lifestyle; achievement of a 

good quality of life; mental and physical realization; good emotions; 

concentration; everyday life; interpersonal relationships (social relationships), 

etc. 

Å Concept of effort: regular participation in physical activity; preparation; 

perseverance; pacing; effect on body; recovery; perspiration etc. 

Å Lifestyle: strategies for adopting an active lifestyle; sleep; nutrition (caloric 

intake versus expenditure); stress management; balance in leisure activities; 

consumer habits; posture; personal hygiene, etc. 

Å Anatomy and physiology of the human body: muscular system; skeletal 

system; nervous system; cardio-respiratory system 
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Å Culture: Quebecersô lifestyles and habits and how they have evolved; 

participation in physical activity and how it has evolved; major events in the 

news related to health and physical activity 

Ethics and Religious Culture (Cycles 1, 2, 3) 

 

Like many democratic societies, Quebec society is characterized by growing pluralism. 

Evident in the diversity of values and beliefs held by individuals and groups, this 

diversity contributes to shaping Quebecôs culture. An important factor of enrichment, 

diversity can also be a source of tension. Living together in todayôs society requires that 

we collectively learn to build on this diversity. It is therefore important to develop an 

awareness of this diversity and to reflect upon and take actions that foster community life. 

The ERC program endeavours to contribute to this learning. It brings together two 

essentially distinct dimensions of the social reality, each of which is reflected in diverse 

forms of expression that are particularly sensitive. Through this, students will be 

encouraged to engage in critical reflection on ethical questions and to understand the 

phenomenon of religion by practicing, in a spirit of openness, dialogue that is oriented 

towards contributing to community life. 
 

Ethics 

In this program, ethics essentially consists in critically reflecting on the meaning of 

conduct and on the values and norms that the members of a given society or group adopt 

in order to guide or regulate their conduct. Indispensable for making judicious choices, 

the ethical reflection enables the development of a personôs moral sense. In addition to 

expressing the individualôs autonomy and capacity for exercising critical judgment, these 

choices are likely to contribute to peaceful coexistence. 
 

Religious Culture 

Instruction in religious culture promotes an understanding of the main components of 

religions that is built on the exploration of the sociocultural contexts in which they take 

root and continue to develop. Sacred texts, beliefs, teachings, rituals, ceremonies, rules of 

conduct places of worship, works of art, practices, institutions, and types of organization 

are some of the aspects on which it focuses. Knowledge of these aspects will enable 

students to grasp, according to their age, the experiential, historical, doctrinal, moral, 

ritualistic, literacy, artistic, social and political dimensions of religion. 

Competencies to be developed and how they are related 

1. Reflects on ethical questions. The ability to describe a situation and to put it into 

context in order to identify an ethical question in light of points of view that may be 

divergent. The ability to recognize some of the references on which the different points of 

view are based and search for their role and meaning. The ability to examine the impact 

of options or possible actions on oneself, others and the situation, with a view to 

contributing to community life 
 

2. Demonstrates an understanding of the phenomenon of religion. The ability to 

describe and put into context forms of religious expression by making connections with 
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their tradition of origin. The ability to situate forms of religious expression in space and 

time by making connections between certain elements of the social and cultural 

environment from here and elsewhere in the world. The ability to recognize various ways 

of thinking, being and acting within one religious tradition, within different religions and 

within society.  
 

3.  Engages in dialogue. The ability to conduct a reflective process in order to 

organize their thinking. The ability to express their point of view, while being attentive to 

othersô views. The ability to use relevant resources and appropriate means for developing 

or examining a point of view. 
 

Subjet Content  
 

The programme content includes a range of resources that need to be mobilized in order 

to develop the three competencies of the Ethics and Religious Culture programme. They 

are divided into five sections: 
 

1. Cultural References: The examination of such areas as habits and customs, experiential 

truths, codes of conduct and charters of rights serves to broaden world-view and general 

culture. 
 

2. Concepts: Compulsory concepts are learned as they are essential to the development of 

the three competencies. Concepts are learned progressively through elementary and 

secondary school.  
 

3. Ethics: Themes, Teaching Guidelines and Related Content: The needs of humans and 

other living beings, demands associated with the interdependence of humans and other 

living beings, interpersonal relationships in groups, demands of belonging to a group, 

individuals as members of society, demands of life in society. 
 

4. Religious Culture: Themes, Teaching Guidelines and Related Content: Family 

celebrations, stories that have touched people, Religious practices in the community, 

forms of religious expression in the young personôs environment, religions in society and 

the world, religious values and norms. 
 

5. Content Related to the Practice of Dialogue: Teaching Guidelines and Related Content. 

Forms of dialogue and conditions that foster dialogue, means for developing a point of 

view, means for examining a point of view. 

GENERAL INFORMATION  

4. INFORMATION AND COMMUNICATION TECHNOLOGY [ICT]  

Fiber optic high-speed Internet access is available to Edinburgh School students and 

teachers in the library, in all the classrooms and throughout the school on our wireless 

network. It  is protected by school board network filter s. However, please note, the 

students have a personal responsibility to avoid any sites deemed inappropriate. 
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How Students Use Edinburgh School  
Information and Communication Technology [ICT] Resources  

 

 1. We use the school computers for educational purposes only. 
 

 2. We make sure we have an Edinburgh teacherôs or adult monitorôs  

permission to use the school computers and we explain what we need to 

do. We only use classroom computers with our usual teachers and we 

are responsible for our personal use. 

 3. 
We only use the Internet in the presence of a supervising Edinburgh teacher 

or adult monitor.  

 4. We take good care of computer equipment (e.g. keep them clean and free 

from dust and other harmful materials such as pencil or ink marks, 

food, water or other liquids).  

 5. We are polite, use appropriate language and we refrain from writing 

anything that may offend someone else. We never ñcyber bullyò from 

any form of electronic device. 

  6. We report any instances of harassment, discrimination, hate mail, or other 

mean-spirited behaviour. 

  7. We respect 

Å the Edinburgh Network by using it without making unauthorized 

changes to the desktops (e.g. changing the background or moving 

icons). 

Å  each othersô files and folders on the network by only opening them 

with permission. 

Å the school printers by asking a teacher to add paper or fix printer 

jams. 

Å the environment by recycling any printout pages not to be used. 

Å  copyright laws by using only original or licensed software; and by 

citing the sources of information obtained on the Internet. 

 8. We do not  

Å pretend to be someone else 

Å use school computers to check personal email accounts or to go to 

ñchat roomsò 

Å  reveal our own or anyone elseôs personal identification information 

online (e.g. school, grade, family names, home addresses or 

telephone numbers) 

Å obtain copies of or change someone elseôs file(s), data or passwords 

Å make changes to computer ósystemô files  

Å e-mail, unless authorized by a teacher 

  9. In order to avoid virus problems, we do not download or copy software to 

computer hard drives without a teacherôs supervision.  

 

10. We un  
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5. HOME WORK (Studentsô individual work done at home)  
 

ñHome workò is a meaningful learning activity related to the program covered in class. 

Homework is assigned to students according to individual differences and completed 

outside of class time. 

Home work may be for the purpose(s) of: 

 Broadening competencies as per the Quebec Education Program. 

 Practice and Preparation 

 Extension of previous learning 

 Exploring childrenôs creativity 

 Developing life-long learning skills 

 Self-evaluation (evaluation of oneôs own work) 

Parentsô participation in home work may include: 

 Arranging for an appropriate time and place 

 Providing enrichment activities to encourage life-long learning and responsibilities 

 Providing real-life opportunities to practice using the French language and experience 

French culture 

 Promote reading in both languages 

6. LIBRARY  

The Edinburgh School Library has a large selection of English and French books and 

reference materials as well as access to the Internet. The Library is open daily during 

school hours and is staffed by a part-time Librarian who, with the help of parent 

volunteers, maintains the collection, reads stories to the children, helps them choose 

books and assists them with research projects. Students are encouraged to visit the 

Library regularly and to borrow books on a one-week-loan basis. The children are 

responsible for their library books in the event of loss or damage.  

7. SCHOOL TRIPS 

In keeping with The Québec Education Program, the English Montreal School Board 

ñencourages schools to undertake field trips and out-of-school activities that support 

studentsô learning and development of an academic, social or cultural natureò [The Field 

Trips and Out-of-School Activities Policy of the EMSB]. All Edinburgh School 

educational out-of-school activities adhere to the procedures outlined in the EMSB 

policy.  

At Edinburgh School there are two categories of out-of-school activities: one-day 

activities and those which involve an overnight stay. 

1. With regard to one-day activities which do not involve an overnight stay, the 

following procedures are followed: 

 

Å  The teachersô proposal for the activity is approved by the School 
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Administration 

 

Å An information letter is sent to parents/guardians containing the following: 

- the nature and purpose of the activity 

- dates and programming of activities 

- supervision measures 

- fund-raising activities and/or financial contribution  

(if  applicable) 

 

Å Written authorization is obtained from parents/guardians of students 

participating. 

2. With regard to activities which involve an overnight stay, the following procedures 

are followed: 

 

Å The teachersô proposal for the activity is approved by the School 

Administration; 

Å  An Information Meeting for parents/guardians is held to ensure that there 

is adequate support for the activity;  

Å The proposal for the activity is brought to the Governing Board for prior 

approval; 

Å  An information letter is sent to parents/guardians inviting the children to 

participate; and 

Å  Written authorization is obtained from parents/guardians of students 

participating. 

Note: These procedures favour the greatest possible flexibility and spontaneity in the 

planning out-of-school activities which are an extension of the educational, social and 

cultural goals of Edinburghôs Educational Program. In order to ensure that every child 

can attend, requests for financial assistance may be made to the principal. 

8. GOVERNING BOARD 
 

Edinburghôs first Governing Board was elected in the 1998-1999 school year, following 

the adoption of Bill 180, the law that established linguistic school boards. 

  

The responsibility of the Governing Board is to work with the principal in setting and 

implementing policy directions for programs and services that will meet the needs of the 

students. These include approving the schoolôs educational project, budget, code of 

conduct, and educational activities. 
 

The Governing Board is comprised of an equal number of parents and teachers (a 

minimum of 4 of each). There is a maximum of 17 members, including the principal and 

2 community representatives, if desired. Elections are held in September of each year and 

a notice of a General Meeting for this purpose will be sent in early September. 
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9. STUDENT DRESS CODE  
 

The mandatory Edinburgh School Dress Code promotes school spirit and simplifies 

dressing for school in the morning.  Edinburghôs Dress Code begins on the first day of 

school and ends on June 23
rd

 the last day of school. This year, there will be ñHouse 

Colour Dress Daysò and ñFree Dress Daysò at special pre-announced occasions during the 

school year. On House Colour days, students will wear their House Colour T-Shirts over 

any appropriate bottoms. Free Dress day allows children to wear any clean, appropriate 

clothing. In a spirit of cooperation and respect, we ask all families to comply. 
 

The Edinburgh School Dress Code 

 

Å red, white or navy blue shirt, blouse, turtleneck or T-shirt, sturdy shoes 

Å  red, white or navy blue cardigan, sweatshirt, kangaroo or sweater, sturdy shoes 

Å  red, white or navy blue pants, jogging pants, shorts, skirt/jumper, sturdy shoes 
 

The Edinburgh School Gym Uniform 

 

Å Girls: shorts, sweat-pants, T-shirt or blouse, running shoes 

Å Boys: shorts, sweat-pants, T-shirt, running shoes  

 

T-shirts and shorts in the school colours are in compliance with the Dress Code. 
 

Note that there are ñHouse Colour Dress Daysò and ñFree Dress Days.  Even when 

students wear school code, there are a number of dos and donôts listed below.    

 

These are: 

 
Girls must not wear:  Boys must not wear: 

Very tight pants or jeans, tights instead of pants, jean-like 
pants, jeggings, short skirts or shorts. 

 Very tight pants or jeans, jean-like pants 

Strapless or spaghetti strap dresses or blouses  Muscle shirts 

Clothing with trade marks or logos greater than the size of 
the Edinburgh Crest (8 cm or 3.5 inches) 

 Clothing with trade marks or logos greater than the 
size of the Edinburgh Crest (8 cm or 3.5 inches) 

T-Shirts with offensive language.  T-Shirts with offensive language. 

Anything which leaves their midriff exposed i.e.  Short 
Shirts & Low pants 

 Anything which leaves their midriff exposed i.e.  
Short Shirts & Low pants 

 

 

If your childôs clothing is deemed to be inappropriate he / she will have to call home 

to request that a parent bring something appropriate to school to wear.  Children 

will have to wait in the office area until a parent arrives with their clothing. The 

administration in conjunction with the teaching staff will determine what is 

inappropriate and there may be a sanction for improper dress.   

 

If you are unsure of the appropriateness of a clothing item, please check with the 

office before sending your child to school. 
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Please note: Pupils are required to wear shoes indoors at all times. In winter, boots 

and another pair of shoes are required. Children may choose to leave their shoes in school 

during the winter, or carry them back and forth. Children who do not have shoes at school 

are required to call home to have them delivered. On sunny summer days, hats are 

recommended for outdoor wear. Students must wear snow pants throughout the winter.  

 

As the school has no drying facilities and children are out of doors at least two or three 

times during the school day, it is extremely important that they be well dressed to remain 

warm and dry. 
 

N.B. Students must wear solid colours except for slacks which may have a narrow 

white or red stripe along the outer seam. 

 

N.B. The Dress Code is a matter for parents to implement before the children leave 

home. 

 

N.B. For security reasons, students taking part in G.M.A.A.-sponsored activities 

must wear a school T-shirt. On field trips, the Dress Code will be worn to identify 

all students and promote our school (unless otherwise instructed by the organizing 

teacher). 
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10. Edinburgh Calendar for the 2011ï2012 School Year 

August ï December 
 

August/September 2011 

ÐWednesday, August 31
st
 First day of school Grades 1 ï 6; First partial day 

Kindergarten (A to K) (8:30 am to 10:30 am) 

ÐThursday, September 1
st
   First partial day of school for Kindergarten (L to Z) 

     (8:30 am to 10:30 am) 

ÐFriday, September 2
nd

   First full day of school for all Kindergarten students 

ÐMonday, September 5
th
   Labour Day  

ÐTuesday, September 13
th
  Regional Professional Development Dayï No School for 

Students 

ÐThursday, September 22
nd

  Meet the Teachers-Curriculum Night (7:00 pm to 9:00 

pm)  

ÐWednesday, September 28
th
 Terry Fox Run at Edinburgh School 

ÐThursday, September 29
th 

 Rosh Hashanah 
  

 

October 2011 

ÐThursday, October 6
th
   Interim Report Cards for Students 

ÐMonday, October 10
th
  Thanksgiving Holiday

 
 

ÐWednesday, October 12
th
  Parent-Teacher Interviews (No PSA) 

(3:00 pm to 5:00 pm and 6:00 pm to 9:00 pm) 

ÐThursday, October 13
th
 Professional Development Day ï No School for Students 

Parent - Teacher Interviews (8:00 am to 1:00 pm) 

ÐFriday, October 14
th
   Professional Development Day - No School for Students 

ÐThursday, October 27
th
   Vaccinations am ï Grade 4 

 

November 2011 

ÐTuesday, November 8
th
 Regional Professional Development Day ï No School for 

Students 

ÐThursday, November 10
th
   1

st
 Formal Report Cards to Students 

ÐMonday, November 14
th
   Earth Rangers presentation for all am 

Ð Wednesday, November 16
th
 Parent - Teacher Interviews (no PSA) 

(3:00 pm to 5:00 pm and 6:00 pm to 9:00 pm) 

ÐThursday, November 17
th
  Professional Development Day ï No School for Students 

Parent ï Teacher Interviews (8:00 am to 1:00 pm) 

ÐFriday, November 18
th
   Professional Development Day - No School for Students 

ÐWednesday, November 23
rd

  Open House (8:30 am, 10:00 am, 12:45 pm) 

ÐFriday, November 25
th
  Professional Development Day - No School for Students 

ïTeachersô Convention (no PSA) 

 

December 2011 

ÐFriday, December 23
rd

 Final Day of School before Christmas/Hanukkah Break 
 

NB: Christmas/Hanukkah Break:  December 26
th

 2011 to January 6
th

 2012 

(School Closed) 
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Edinburgh Calendar for the 2011 - 2012 School Year 

January ï June 
 

January 2012 

ÐMonday, January 9
th
  Return to School from Holidays 

ÐFriday, January 27
th
   Professional Development Dayï No School for Students 

 

February 2012 

ÐWednesday, February 22
nd
þ  Professional Development Day ï No School for Students 

(Snow Day No. 1) 

ÐThursday, February 23
rd

   2
nd

 Formal Report Cards to Students 

ÐFriday, February 24
th
 Geordie Theatre (A Thousand Paper Cranes) for all 

cycles 

 

March 5
th

 to March 9
th

 ï Spring Break (School Closed) 

 

March 2012 

ÐThursday, March 1
st
  Parent-Teachers Interviews (3:00 pm to 5:00 pm and 

6:00 pm to 9:00 pm) (No PSA) 

ÐFriday, March 2
nd

  Professional Development Day ï No School for Students 

ÐFriday, March 16
th
  Regional Professional Development Day ï No School for 

Students 

 

April 2012 

ÐFriday, April 6
th
   Good Friday ï School Closed 

ÐMonday, April 9
th
   Easter Monday ï School Closed 

ÐMonday, April 16
th
    Vaccinations am ï Grade 4 

 

May 2012 

ÐFriday, May 4
th
þþ Professional Development Day - No School for Students 

(Snow Day No. 2) 

ÐMonday, May 21
st
    Victoria Day ï Holiday (School Closed) 

 

June 2012 

ÐThursday, June 21
st
    Graduation Exercises (Grade 6) 

Ð Thursday, June 21
st
   Last day of classes for Kindergarten and Grade 6 

ÐFriday, June 22
nd

    Last day of Classes - 3
rd

 Formal Report Card  
 
 

 

þ Pedagogical Day only if there is not a loss of school day due to snow or 

another unforeseen situation. 
 

þþ Pedagogical Day only if there is not a loss of school day due to snow or 

another unforeseen situation. 
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11. EMERGENCY DISMISSAL 
 

With the arrival of winter weather, parents are asked to note the following regarding storm 

warnings and the closing of schools: 

11.1 School Closings ï Before the Regular Day Begins  

Notice to shut down the Board's schools or to cancel bussing 
because of snowstorms will be broadcast by major radio stations 
beginning at 6:30 a.m. If a shutdown announcement is not 
broadcast by 7:0 0 a.m. parents should assume that the school 
will be open. If bussing is cancelled in the morning, it is 
cancelled for the entire day.  Please check the EMSB website for 
updates.  

11.2 Emergency Early Dismissal  

During the course of the school day, the Scho ol Board may 
decide to close all or one of its schools due to what it considers 
to be an emergency situation (e.g. snow storms, heating failure). 
In such cases the school(s) will be closed at a designated time.  

 

At the beginning of each school year, paren ts will receive the 
EMERGENCY SCHOOL CLOSING INFORMATION FORM (S) on 
which they will be required to furnish the school with emergency 
instructions. This form will remain on file in the school.  ANY 
CHANGE OF INFORMATION MUST BE SENT IN WRITING TO THE 
SCHOOL. 

If such a dismissal is ordered by the School Board, in order to 
dismiss all students as quickly as possible, the school 
administration, the class teacher and/or volunteer parents, will 
act according to the information you have supplied.  

 

12. BUS TRANSPORTATION 
 

During the month of August, pupils who are entitled to transportation will receive, by mail, a 

bus pass issued by the school board. Yellow bus transportation provided to students is a 

privilege. Students are expected to ride safely at all times. Accommodation bussing for 

students within territory is available providing there is space on the bus and certain conditions 

are met. Please inquire at the main office during the month of August. 
 

12.1 Transportation by school bus is provided for:  
 

Å Kindergarten pupils who live more than 0.6 kilometre from the closest school offering 

the program of their choice. 
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Å Cycles 1-3 pupils who live more than 1.4 kilometres from the closest school offering 

the program of their choice. 

Parents of young children are advised: 

Å to fasten the childôs bus pass to his/her school bag, lunch box or clothing. Do not put 

it on a string around your childôs neck.  

Å to arrange for an adult to accompany the child to and from the bus stop (mandatory for 

children in kindergarten and grade 1). 

Please note: For insurance reasons, only children eligible for transportation  may use the 

school bus to which they have been assigned.  
 

12.2 Transportation code of safety:  
 

1. Always remain seated while the bus is moving. 

2. Do not put any part of your body outside of the bus; do not throw anything in or 

outside of the bus. 

3. Speak in a quiet voice while riding on the bus. 

4. Use the handrail, when boarding and leaving the bus. 

5. Respect all the other passengers on the bus. 

6. Respect all property on the bus. 

7. The bus driver is in charge; always follow his/her instructions. 

8. Always have your bus pass while riding on the regular school bus. 

9. Demonstrate courteous and respectful behaviour at all times. 
 

It is mandatory for a parent (adult) to escort a child in kinder garten and grade one to and 

from the bus stop. For further information, all of the EMSB transportation policies may be 

found at: http://www.emsb.qc.ca/en/services_en/pages/transportation_en.htm#1 

13. SCHOOL HOURS  

Kindergarten Morning  Afternoon 

Call in   7:55 a.m.  12:20 p.m. 

Dismissal  11:20 a.m.   2:25 p.m. 

Cycle 1, 2, 3   

Call in   7:55 a.m.   12:20 p.m.  

Dismissal  11:20 a.m.   2:25 p.m. 

13.1 Playground Supervision  

The school playground is supervised by teachers from 7:45 a.m. to 7:55 a.m., during recess 

from 9:35 a.m. to 9:50 a.m. and from 12:10 p.m. to 12:20 p.m.  

http://www.emsb.qc.ca/en/services_en/pages/transportation_en.htm#1
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Your children should leave home in the morning and after lunch in time to arrive at school 

during the times when the teachers are on supervisory duty ð not before 7:45 a.m. or 12:10 

p.m. 

 

14. ATTENDANCE AND PUNCTUALITY  
 

Attendance: It is expected that children will be present in school for the 181 pupil days during 

the school year. Any absences should be followed up with a written note. 

Punctuality: It is important that your child be on time for class since lateness and absence 

interfere with your childôs progress and have a negative impact on the learning environment of 

the other children in the class. If  your child will arrive late at school due to illness or an 

appointment, please provide a written note. 

Absentee Check: Volunteer or the secretary telephones the parents of any child who does not 

arrive at school thereby providing a safety check. If a child who normally goes home for lunch 

does not return for the afternoon, parents are requested to notify the school since there is no 

absentee check in the afternoon. 

Medical Appointments: If at all possible, appointments with doctors and dentists should be 

arranged after school hours or on Professional Days (see Calendar above). 

Written Notification: Should it be necessary for your child to be dismissed early, written 

notification is required and must be presented to the teacher and signed by the office prior to 

departure. 

Please note: for safety and security reasons your child will be dismissed to the bus, to the PSA 

after-school program or to walk depending on the instructions originally given to the school. In 

the case of a sudden change or emergency, please notify the office or the teacher (and the PSA 

if necessary) by a written note. We are obligated to respect the original schedule unless 

advised in writing by a parent. 

Upon return from an absence, a note stating the reason for the absence is required. 

Non-medical (unauthorized) Absence. We strongly recommend that children not be 

taken out of school for holiday purposes.  

In the event that children must be taken out of school for travel purposes, work is not 

provided in advance. Rather, so that children can take full advantage of the educational 

opportunities travel provides, we encourage the children to engage in activities such as the 

following: keeping a Travel Journal or Diary, money conversion, post card or stamp collecting, 

post card to classmates, photography or art. Upon their return to school, they may be asked to 

report on their travels to their classmates.  

After their return and with parental assistance, students are expected to catch up on any 

essential work missed. Please note: any tests/exams missed as a result of an unauthorized 

absence may result in a mark of ñ0ò. An authorized absence is a sickness with a doctorôs note. 
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15. CODE OF CONDUCT ð ñTHE EDINBURGH WAYò 

ñto respect ourselves, others and the environmentò 

From the Edinburgh Mission Statement 

ñThe Edinburgh Wayò reminders below are inspired by the Edinburgh ñMission Statementò and 

are in addition to ñr¯gles de vieò established in each classroom. These guidelines are a continual 

ñwork in progressò and are subject to change as a result of consultation with the Students, Staff 

and School Council of Edinburgh School. 

15.1   How we respect ourselves and others  

  1. We respect each other and adults by speaking politely and displaying manners at all 

times. 
 

  2. We arrive at school on time and we wear the Edinburgh Dress Code. 
 

  3. We respect each othersô property and personal space (no aggression). 

  4. We use only the student playground entrances (except for special circumstances). 

  5. We get into the ñentering the school lineò line when the bell rings (monitors go 

upstairs with their classes. 

  6. We use the stairs one step at a time and on the appropriate (up or down) side. 

  7. We keep right on stairs and in corridors leaving room for others to get by. 

  8. In the halls, we walk and work quietly (including at lunchtime and after school). 

  9. We work outside our classrooms quietly and with our teacherôs supervision. 

10. Our hats are for outdoor use (except under special circumstances). 

11. We are indoors and in classrooms at recess and at lunch only with adult supervision. 

12. We speak to the teacher when we go to another class on a message  

(e.g. Office Monitor) or when we arrive late to class. 

13. We make sure our teachers know where we are at all times. 

(The office sends a note if we are sick). 

14. We check gym notices only when we are normally at the gym or during free time 

(e.g. Gym class or during lunch shift). 

15. We hold doors open for each other. 

16. When we have to leave early during school time, we sign out from the office with our 

notes from home. 

17.    We respect the adults in the building, open doors for them, do not push in front of them 

and do not interrupt them when they are in conversation with other adults or students. 

18. When we return to visit the school, we check in at the office and visit with teachers 

only when classes are not in session. 
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15.2   How we respect the environment  

1. We take pride in keeping the school clean by picking up debris anytime and 

everywhere. 

2. We take pride in our surroundings by writing on paper and other suitable materials. 

3. We use, reuse and recycle paper to protect our environment. 

4. We refrain from chewing gum at school. 

 

15.3 Rules for friends to live b y 
 

 Always be nice to friends. 

 Always be open and truthful with your friends. 

 Donôt lie to your friends 

 Donôt be bossy and keep telling your friends what to do. 

 Donôt talk about your friends behind their backs. 

 Friends must always give one another the chance to decide what games to play. 

 Donôt give your friends attitude; give them your support and understanding. 

 Think about what you say to your friends before you speak.  Donôt say things which 
might hurt their feelings. 

 Donôt brag to your friends about the things you do or how you are better than they are. 

 Donôt try to buy your friends by giving them gifts or by making promises you canôt or 

donôt intend to keep. 

 Donôt say bad things about your friendsô family members or their other friends. 

 
The above rules were put together by a group of grade 5 girls who were reflecting on what friendship was all 
about and how they could keep their friends.  Let us know if you have any other ñrules for friends to live byò 
which could be added to the list. 

 

15.4 The Reflection Room  
 

A ñreflection roomò is a place where students will  be sent, during the lunch hour, as a 

consequence of a negative action or situation. This room is always staffed at this time. 

Reflection room staff work in conjunction with the administration at all times. Students who 

do not follow the Edinburgh Way, ñCode of Conductò or who show disrespect towards others 

may be given a reflection. This is not simply a punishment but, moreover, an appropriate way 

to pro-actively remedy a negative situation the children have found themselves in. With the 

support of all Edinburgh staff, students will learn to develop strategies, critical thinking skills 

and better ways to deal with negative situations. If needed, a student may request to speak with 

an adult in the reflection room to solve a problem, report an awkward situation or to consult an 

adult for advice. 
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Please take note of the following rules regarding the reflection room. 

 

1. When a child is sent to the reflection room, a tear-off slip will be issued for the parents 

to sign and have returned to the reflection room supervisor.  Children will remain in 

the reflection room until the slip is returned or the parents have acknowledged the 

infraction. In this manner, the school is able to communicate with the parents and the 

parents are aware of their childôs behaviour at school. Verbal communication is very 

much welcomed. 

2. Being sent to the reflection room will take priority over all other activities scheduled 

for that day.  i.e. Lunch time activities, Halo practice etc.  

3. Should your child be sent to the reflection room he or she will not be permitted to 

purchase frozen yogurt or freezes during that day.  Pizza day will be exempt as this is 

considered a childôs lunch. 
 

Please review The Edinburgh Way ñCode of Conductò with your child, as these rules govern 

our behaviour at Edinburgh School and will be enforced for the safety and wellbeing of all. 

16. RULES OF CONDUCT AND SAFETY MEASURES  

In pursuit of our mission, the following Guiding Principles with respect to ñRules of Conduct 

and Safety Measuresò were approved by the Governing Board in June 2011. 

1. to help students act with courtesy, good manners and mutual respect 

2. to act on inappropriate behaviour on a case-by-case basis: 

Å beginning within the school; 

Å taking into account the varying needs of all students involved; 

Å respecting individualsô rights to confidentiality; 

Å involving parents as appropriate; and 

Å drawing on EMSB and external resources (e.g. child care worker, social 

worker, psychologist) as agreed to by parents/guardians where applicable.  

In general, the day to day discipline is handled by the school staff. Certain behaviour such as 

fighting, verbal abuse and swearing, all forms of discrimination, destruction of school/personal 

property, graffiti, littering, stealing, etc. are not acceptable.  

In keeping with the above guidelines regarding Edinburgh Schoolôs ñRules of Conduct and 

Safety Measuresò, appropriate measures will be taken to deal with unacceptable behaviour on 

a case-by-case basis, taking into account the varying needs of all students involved and 

respecting the childrenôs rights to confidentiality. For these measures to be effective, it is 

necessary that the school have parental support and co-operation. Where a serious problem 

occurs or repeated warnings have had little effect, parents are notified and requested to meet 

with the school personnel to resolve the problem. 

Examples of consequences are: dialogues with staff, time outs, detentions, written reflections, 

reflection room, suspension of privileges, in and out of school suspensions. 
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17. SCHOOL SUPPLIES  

Some educational materials which support The Québec Education Program are supplied by 

the EMSB on a loan basis and are to be kept in good condition. A charge will be levied for 

damaged or lost books. 

Consumable materials. To cover the cost of materials provided by the school, a yearly minimal 

fee is charged. The current fee is $75.00 plus $5.00 for two cultural activities per child.  

 

18. REPORT CARDS 
 

One Interim or progress report and three formal report cards will are issued during the year and 

Parent/ Teacher Interviews are an integral part of the reporting procedure. Reports will be 

issued and interviews will take place on the following dates: 

 

Report Date of Issue Interview Date  
Progress Report Thursday, October 6 Wednesday, October 12 

Thursday, October 13 

1st Formal Report Thursday, November 10 Wednesday,  November 16 
Thursday,  November 17 

2nd Formal Report Thursday, February 23 Thursday, March 1 

3rd Formal Report Friday, June 22 N/A 

PARENTS ARE ASKED TO TAKE NOTE OF THE INTERVIEW DATES WHEN 

PLANNING THEIR ACTIVITIES.  

Please note: Interviews are scheduled by appointment in order to accommodate families with 

more than one child and working parents. Since this is a complex scheduling procedure, it may 

not be possible to make changes. Therefore it is important that parents reserve these dates. 

 

19. INQUIRIES AND APPOINTMENTS 
 

For security reasons, upon arrival at the school, all parents, volunteers and other visitors must 

report to the office. Volunteers and guests will be required to wear a pass at all times when 

circulating in the school 

To address any questions or concerns, please make an appointment first with the teacher 

concerned or Principal by sending a note or by telephoning the school office. 

 

20. EMERGENCY DRILLS  
School emergency fire drills are held once during the month of September and throughout the 

school year. Since such drills may be held outdoors, pupils are required to wear shoes at all 

times. Emergency lockdown drills will occur less frequently throughout the year. 

Note: During emergency fire drills all parents, volunteers, and visitors must evacuate the area 

in which they are and head for the nearest exit. The last person to leave a room must close the 

door. During lockdown drills, all occupants are expected to comply also. 
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21. HEALTH 

If a child becomes ill or injured at school, a parent will be advised as soon as possible and 

arrangements will be made to send the pupil home. Please do not send a sick child to school. 

The childôs medicare number and an emergency telephone number must be provided to the 

school. If a child suffers from a particular health problem, a parent or guardian is required to 

inform the school and the school nurse. 

21.1  Emergency situations  

When the parents can be contacted: 

Should immediate hospital treatment be necessary and the parents are unable to pick up their 

child, the school will arrange for the transportation and supervision of the sick or injured child, 

at the parents' expense. 

When the parents cannot be reached: 

The student may be sent to a hospital or a clinic. When this occurs, the school will arrange for 

the transportation and supervision of the sick or injured child, at the parents' expense. 

21.2 Administering medication to pupils  

Before school personnel can give prescribed medication to any pupil, written permission to 

administer the medicine must be provided by the parent or guardian. This should include a 

signed waiver absolving the school and/or board from any responsibility with respect to side 

effects or unforeseen results due to the administering of the medicine. This waiver must be 

accompanied by written instructions from the doctor, hospital or clinic, containing detailed 

procedures for administration of the medication or prescribed drug. 

21.3 Pediculosis (H ead Lice)  

In order to control the spread of lice in the school, every parent is requested to check their 

childrenôs hair on a weekly basis, and then inform the school immediately should lice or nits 

be found. Head lice are very common, but systematic checking is imperative to control these 

pests.  

If school personnel find lice or nits in a childôs hair, the parent(s) will be informed. The 

parent(s) are then expected to give their child a treatment shampoo and remove all the nits 

(eggs). The shampoo should be re-applied 7 days later or according to directions. (Further 

information is available from the school office/school nurse upon request). 

21.4 Communicable Diseases  

The school board has a strict policy with respect to communicable diseases. Under this policy, 

a parent/guardian is expected to provide either an immunization certificate, or a written note of 

objection, when a child is registered at any of the boardôs schools. 
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In the event of an outbreak of a communicable disease, children who have not been 

immunized, or who have not had the disease previously, may be excluded from the school. If a 

child is identified as having a communicable disease, the parent/guardian must inform the 

school immediately. 

If a teacher or other member of the school staff suspects a child of having a communicable 

disease, the parent(s) will be notified. In such a case the child must remain at home until an 

appropriate medical certificate can be obtained. 

22. LUNCH HOUR PROGRAM 

According to the English Montreal School Board noon-hour supervision policy, parents of all 

children who stay for lunch are responsible for the payment of a lunchroom supervision fee. 

The current fees for the Edinburgh Lunch Hour program are: 

 

Single child rate $225.00 per year 

Two children $375 per year 

Three or more children $425 per year 

The children bring their own lunches, are divided into groups and are supervised in a number 

of different locations.  Salaried monitors are recruited from the community to supervise the 

children during the lunch hour.  In inclement weather, movies and other supervised activities 

are organized indoors until classes resume. 

22.1  LUNCH HOUR RULES 

Please remind your child that school rules apply (see page 54 ï 56) during lunch hour in 

addition to the following rules which are particular to lunch hour: 

 No throwing objects or noisy behaviour will be tolerated. 

 During the winter months all children of all grades must wear snow pants and boots. 

 If a child does not stay for lunch he/she may not return until 12:15 

 

If a child misbehaves during lunch, a notice will be sent home.  If this behavior continues after 

a second notice the child will be suspended from the lunch hour program for one week.  Lack 

of improvement in the childôs behavior will lead to expulsion from the lunch program.  

23. BICYCLES and VALUABLES  

Bicycles are brought to school at the owner's risk. They must be locked at the bicycle rack 

and may not be ridden on school property or in the schoolyard as a safety consideration. 

Clothing should be clearly marked with the owner's name. Please check the lost and found 

(near the senior washrooms) regularly. 
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Valuables: Pupils should not bring to school: large sums of money or valuable objects such as 

jewelry, sports equipment, collectible cards, electronic devices, cell phones, GPS, Game 

Boys or MP-3 players, etc. Please note: The school is not responsible for lost or stolen items. 

Lost items may be found in the Lost and Found Bench Boxes in the north wing of the school. 

These are open for inspection. Remaining items will be disposed of in mid-May. 

For safety reasons, wheeled items, such as, but not limited to, skateboards, scooters, in-line 

skates, ñwheeliesò and roller blades are not permitted on school grounds. 

The administration reserves the right to securely retain inappropriate items until a parent can 

pick them up. 

24. AFTER-SCHOOL HOURS 

The following applies to pupils who remain with one of their teachers after dismissal time. 

Bussed pupils: All pupils who take the school bus will be asked to telephone their parents to 

advise them of this. Arrangements should be concluded at the time of the call as to whether the 

pupil is to walk home, use public transportation or be picked up by the parent. 

Non-bussed students: All pupils who are to remain longer than 20 minutes after the bell will 

be asked to telephone their parents to advise them of this fact. 

Please note: Telephones are not available for students to make personal arrangements for after 

school. Any such arrangements should be made prior to the school day. 

25. EXTRA-CURRICULAR ACTIVITIES  

These activities are offered by individual Edinburgh teachers, on a volunteer basis and outside 

of the regular pupil timetable during lunch hour or after school. Such extra-curricular activities 

have included Drama, Newcombe Ball, Choir, Soccer, Soccer-baseball, Basketball, Track and 

Field, Math Club, Graduatesô Yearbook, Website Development, Edinburgh Community 

Committees as well as other student-initiated activities. 

26. PARENT-SPONSORED AFTER-SCHOOL PROGRAM (PSA)  

The PSA program operates on regular school days from 2:25 p.m. to 6:00 p.m. Activities 

included in this program are Homework supervision, Arts and Crafts, Baking, and Sports. 

Information concerning cost and registration is available at the school or by telephoning Mrs. 

Jacqui Roye at 514-484-3644 or from our web-site  www.edinburghpsa.org . 

http://www.edinburghpsa.org/
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27. EDINBURGH HOME AND SCHOOL ASSOCIATION (H & S) 

The Edinburgh Home and School Association, an organization run by parent volunteers, plays 

a very important role in the life of Edinburgh School. Members of the H & S work together 

with the Principal and the Staff to enrich the school environment for the children. All parents 

are invited and encouraged to attend meetings monthly. 

The H & S is affiliated with the Quebec Federation of Home and School Associations which 

has wide representation on various provincial educational committees while remaining 

independent of the provincial government. The diverse activities described below depend 

entirely on the work of volunteers who give their time and energy to help make Edinburgh a 

very special school for our children.  

PLEASE BECOME A VOLUNTEER - MAKE A DIFFERENCE  

On the first day of school you will receive the H & S list of volunteer positions along with 

your membership application. These positions involve different levels of commitment, some 

requiring as little as 1 - 2 hours a year. 

27.1 Activities organized by the H & S  

Lunchtime Activities. Various lunchtime activities provide an enriched educational 

program for children during selected months. 

Charitable Activities. Montreal Childrenôs Hospital Foundation boxes at Halloween, 

food baskets for needy families at Christmas/Hanukkah, drives for used winter clothing 

for inner-city schools, as well as childrenôs fundraising activities such as óóJump Rope 

for Heartôô, Terry Fox Run, and óóSpell-a-thonôô. 

Library Books. Furnishing of books for the library and for individual classrooms. 

Scholastic Book Clubs. Ordering and distribution of English and French books 

purchased by students. 

Financial Support for Out-of-School Activities. Donation of funds so that the Principal 

can discreetly help Edinburgh children who otherwise could not afford school trips and 

other activities. 

Library. Assisting the Librarian by keeping the Library open for students and teachers 

throughout the week. 

Music Program. Augmentation of music in the school curriculum through the addition of 

a music specialist. 

Purchase of Equipment. Assisting with the purchase of school equipment that is not 

covered by school board budgets. 

Cultural Events. Funding of visits by music, theatre and dance groups. 
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Special Events and Hospitality. Funding and organization of special activities such as 

providing refreshments to new Kindergarten parents on the first morning, the Teachersô 

Holiday Tea, Teacher Appreciation Week, Welcome Back Bar-B-Que, Skating Party, the 

Graduation Party and provision of refreshments for the children on outdoor sports days. 

Absentee Check. As needed, volunteers telephone the parents of any child who does not 

arrive at school in the morning thereby providing the check on the childrenôs safety. 

Class Parents. Organization of the volunteer class parents who provide information to 

parents by telephone in case of emergency. 

Publicity. Keeping the community informed about the school through a newsletter, The 

Edinburgh Express, and through articles in The Montreal West Informer, The Fielding 

Focus and The Quebec Home & School News. 

27.2 Fund -raising Activities  

In order to support the above, the Home and School Association raises funds through your 

annual membership and by providing services to the school community which include: 

The Spring Fair 

Fruit and Nut Sales 

Coffee Sales 

Pizza & Yogurt Days 

School Photos                                                       

Sale of School Clothing 

 

 

 

HOME AND SCHOOL ð ITôS FOR OUR KIDS! 

EVEN IF YOU CANôT VOLUNTEER PLEASE 

BECOME A MEMBER  

 

Please visit us at http://www.edinburghschool.org/ for up to date information. Thank you. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.edinburghschool.org/



